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                                                Overview                Assessment Frequency (Subject to Revisions)  

 
  
NOTE: Identified readiness/supporting standards are based on TEA’s side‐by‐side and will be updated when TEA releases the Assessed Curriculum.   
Red = Readiness Standards    Green = Supporting Standards  
Guiding and STAAR Questions are based on 2016- 2018 Released Assessment and are subject to change when TEA release updated questions.    
 
 

Week  Date Reading Writing  
(Grammar/Composition/) 

           
1 

September 30th 
– October 4th  

Informational  
(Using Data to Reteach 
Lowest SE from CA1) 

Nouns, Pronouns and 
Objects /Structure of 

an Informational 
Writing 

 5.3B, 5.9Di, 5.9Dii, 5.7D 5.11Bi, 5.11C, 5.11D, 
5.11Di, 5.11Diii,  

 
2 

October 7th –
October 11th  

Informational 
(Spiral 5.3B,5.6C) 

Nouns, Pronouns and 
Objects/ Structures of 
Argumentative Text 

 5.6F, 5.9Diii, 5.7D,5.6H 5.11Bi, 5.11C, 5.11D, 
5.11Di, 5.11Diii,  

 
3 

October 14th – 
October 18th 

Informational 
(Spiral 5.3B,5.6C) 

Possessive 
Nouns/Corresponden

ce requesting 
information(draft) 

 5.9Di, 5.6F, 5.9Diii, 
5.7D, 5.6H 

5.11Dxi, 5.12Dxi, 5.12D 

 
    4 

October 21st – 
October 24th  

Informational 
(Spiral 5.3B) 

REVIEW 

Nouns, Pronouns, and 
Objects/ Structures of 
Argumentative Text 

 5.9Di, 5.6F, 5.9Diii, 
5.7D, 5.6H 

5.11Dii, 5.11Dix, 
5.11Dx, 5.11Dxi, 5.12D 

 
    5 

October 28th – 
November 1st  

Second Six Weeks  
Common Assessment Window  

  

Previous  
TEKS/SE 

Current  
TEKS/ SE 

1st Six                  
Weeks 

Common 
Assessment 

2nd Six 
Weeks 

Common 
Assessment  

Assessment 
of Course 

Performance 
(ACP) 

STARR  
Frequency  

2012-18 

5.2E 5.3A --- ✔ ✔ 7 

5.2B 5.3B  ✔ --- ✔ 27 

5.2A 5.3C --- --- --- 4 

F19F 5.6E ✔ --- ✔ 28 

F19D 5.6F ✔ ✔ ✔ 47 

5.11A 5.6G --- ✔ ✔ 26 

5.11E 5.6H --- ✔ --- 23 

F19E 5.7D ✔ ✔ ✔ 12 

5.6B 5.8B ✔ --- ✔ 16 

5.6A 5.8C ✔ --- ✔ 16 

5.4A 5.9B --- --- --- 3 

5.11D 5.9Dii --- ✔ ✔ 8 

5.11C 5.9Diii --- ✔ ✔ 7 

5.8A 5.10D ✔ --- ✔ 13 
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Week 1 Monday 9/30 Tuesday 10/1 Wednesday 10/2 Thursday 10/3 Friday 10/4 

 
 

                                                                                   Responds Skills (Spiral 5.5A) 

5.7G Discuss specific ideas 
in the text that are important 
to the meaning.   

5.7G Discuss specific ideas 
in the text that are important 
to the meaning.  

5.7C Use text evidence to 
support and appropriate 
response.   

5.7C Use text evidence to 
support and appropriate 
response 
 

5.7E Interact with sources in 
meaningful ways such as 
notetaking, annotating, 
freewriting, or illustrating.   

 

                                                                                         Genre: Informational (Spiral 5.3B) 

5.3A Use print or digital 
resources to determine the 
meaning, syllabication, 
pronunciation, word origin, 
and part of speech. 

5.9Dii Recognize 
characteristics and 
structures of informational 
text, including: (ii) features 
such as insets, timelines, 
and sidebars to support 
understanding 

5.9Di Recognize 
characteristics and structures 
of informational text, including: 
(i) the central idea with 
supporting evidence 

5.9Di Recognize 
characteristics and structures 
of informational text, 
including: (i) the central idea 
with supporting evidence 

5.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and logical 
order 

 

How do dictionary 
definitions along with 
context help determine 
word meaning? 

How do text features 
provide support for gaining 
an overview of the contents 
of text? 

How can the main idea(s) be 
summarized using facts and 
details? 
How do details and facts 
support the main idea(s)? 

How can the main idea(s) be 
summarized using facts and 
details? 
How do details and facts 
support the main idea(s)? 

What are the characteristics 
of an effective summary of a 
section of text? 
How can the main idea(s) be 
summarized using facts and 
details? 
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Text: Life in the Wild West 
Video (Module 4) 
Focus TEKS: 5.3A 
Supporting TEKS: 5.6F, 
5.7C 
ELPS: 1C, 2F, 4D 
 
Learning Purpose: 
Students will recognize the 
characteristics of multimodal 
texts and how they help 
them better understand the 
text. 
 
Show the video Life in the 
Wild West Video (Module 4) 
to introduce the module and 
as an example of multimodal 
text. Explain that multimodal 
means a text that has two or 
more modes of 
communication (e.g., written 
and spoken texts, images, 
gestures, music, digital texts 
and media, and live 
performance) that work 
together to create meaning.  
 
Show the video once without 
interruption and display the 
anchor chart characteristics 
of multimodal texts. While 
watching the video a second 
time, pay close attention to 
the multimodal 
characteristics of this text. 
Stop the video periodically to 
point out the characteristics 
that are appearing 
throughout the video. Have 
students Think-Pair-Share 
(IFL Routine) what  
characteristics of multimodal 
helped them to better 
understand what life in the 

Text: Explore The Wild 
West (Module 4) 
Focus TEKS: 5.9Diii 
Supporting TEKS: 5.6F, 
5.6G, 5.6H, 5.7C,  
ELPS: 1C, 2E, 3E, 4D 
 
Learning Purpose: 
Students will analyze how 
the use of text structure 
(Problem/Solution) 
contributes to the author's 
purpose.    
 
Text Structure Anchor Chart 
Explain to students that 
informational texts are 
structured, or arranged, to 
help readers understand the 
information. Authors will 
choose one or more text 
structures depending on the 
purpose of the text. Show 
Flocabulary video:  Text 
Structure-Flocabulary  
 
We will be focusing on one 
way to arrange a text: 
showing problems and their 
solutions and the transitions 
words you may encounter. 
Use the Text Structure 
anchor chart to discuss the 
different purposes and 
transition words for 
Problem/Solution. Identifying 
text structure can help them 
understand the relationships 
among details in the text. 
They will analyze the use of 
problem/solution text 
structure as they reread 
Explore the Wild West!  
Create a T-chart on the 
board with problem on one 

Text: Explore The Wild West (Module 4) 
Focus TEKS:5.9Di                                                                  
Supporting TEKS: 5.6G, 5.6H, 5.7C, 5.10A 
ELPS: 1D, 2F, 3E, 4D 

Learning Purpose: Students will identify text structure 
(central idea) to explain the author's purpose within the text. 

When good readers read social studies and history texts such 
as Explore the Wild West!, they look for the central ideas to 
help them understand and remember the text. The central, or 
main idea of a selection is the main point the author wants 
readers to understand. Project or display Central Idea Anchor 
Chart. 

Good readers determine a central idea by thinking carefully 
about the details in a paragraph, chapter, or whole text. They 
ask themselves questions like:  

What does all this information have in common?  

What main thing are these details working together to tell me 
about?  

Use the section titled “The Daily Schedule” paragraphs 25-26 
to model for the students. Read the section aloud. Annotate 
the section by identifying the clues in the text (heading, 
illustration on the page) and model for students the process of 
using the Central Idea anchor chart and one of the following 
sentences to tell what the section is about to support their 
thinking: 

What is the topic of the section or passage? 

What does the author want me to know about the topic? 

Read aloud this question: “What is the central idea of the 
section, "Presenting . . . James Beckwourth"? Have students 
reread with a partner to determine the central idea of the 
section. (James Beckwourth was a famous mountain man 
who helped settlers get to California.) Students can discuss 
their answers in pairs/trios. ANNOTATION TIP: Have 
students underline evidence that supports the main idea of 
the section.  

Read the second question What evidence supports this main 
idea? and have students respond, using text evidence. (He 
was a trapper, guide, and translator. He discovered a trail that 
wagons could use to cross the mountains.) Refer to the 

Text: Explore The Wild West 
(Module 4) 
Focus TEKS: 5.7D 
Supporting TEKS: 5.7G, 
5.9Di  
ELPS: 1C, 2E, 3E, 5B 
Learning Purpose: Students 
will summarize portions of the 
text while maintaining meaning 
and logical order. 

Teacher note: Summarizing 
teaches us to determine the 
most important ideas in a text, 
ignore unimportant 
information, and connect the 
central idea and key details of 
a text in a logical way.  

Explain to students that 
informational texts do not 
usually follow a beginning-
middle-end story structure. 
Instead, the focus for 
informational text is more on 
identifying the central idea of 
each paragraph or section and 
writing a sentence to 
paraphrase. We can then 
combine those statements 
together to write an effective 
summary. 

Teacher will display 
Summarization Anchor Chart 
and model summarizing using 
the section titled “Trail 
Dangers” in Explore the Wild 
West!. After reading the 
section, model for students the 
process of using one sentence 
to tell what the section was 
about (central idea) Ex: 

There were many dangers the 
pioneers encountered as they 
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wild west was like. You may 
call on students to share 
their responses. 
Show The Indian “Problem” 
Video by the Smithsonian. 
Remind students to think 
about the characteristics of 
multimodal while viewing the 
video. In small groups, have 
students divide chart paper 
into five sections and label 
the sections with the 
characteristics found on the 
anchor chart. The groups will 
then list/draw examples from 
the video of each 
characteristic. Display the 
work and have students do a 
Gallery Walk. 
 
After watching the videos, 
students will complete a 
quick write by answering: 
 
Which multimodal text 
characteristic(s) helped you 
to better understand what life 
for the Pioneers was like as 
they traveled west and how 
did it help you? (The live 
action characteristic of the 
running river helped me to 
better understand some of 
the dangers the Pioneers ran 
into.) 
Which multimodal text 
characteristic(s) helped you 
to better understand what life 
for the Native Americans 
was like as the Pioneers 
traveled west and why? (The 
experts characteristic gave 
me a better understanding of 
how the Pioneers treated the 
Native Americans.) 

side and solution on the 
other. Use the section “Get 
Packing” - paragraphs 15-18 
to model. 
Read aloud the following 
question:  
 
What problems did the 
pioneers face? (They had to 
bring almost all of their 
necessities with them, but 
then they didn’t have enough 
room or their wagons were 
too heavy for the oxen.)  
How did they solve these 
problems? (They left heavy 
items like furniture behind.)  
 
Using the section “Trail 
Dangers” (paragraphs 21-
24) and the T-chart, have 
students work with partners 
to find the Problem/Solution 
using textual evidence.  
Have partners use the 
pair/trio and charting 
routines to discuss the 
Problem/Solution text 
structural evidence. Call on 
pairs to share their 
responses. 
 
 Using the section “The Pony 
Express” and the T-chart, 
students are to explain the 
problem/solutions using 
textual evidence. Have 
students answer the 
following question: Why 
might the author have 
chosen to use this 
organizational pattern? 

Central Idea Anchor Chart as necessary to support the 
discussion.  

Using the short read from the book “Why Go West?”, students 
will find the central idea independently using the Central Idea 
anchor chart and textual evidence to support their answer. 
They will write responses in their reader’s notebook. 

 

 

were expanding west. Show 
students how to identify two to 
three details (weather, 
encountering Native 
Americans and disease) to 
support the central idea. Then, 
put the central idea and details 
together to create a summary. 

If finding the central idea is still 
unclear for some students, 
have them answer these two 
questions to support their 
thinking. 

What is the topic of the section 
or passage? 

What does the author want me 
to know about the topic?  Use 
this Summary Graphic 
Organizer chart to support the 
organizing of ideas.  

 Example:  

Topic:  Trail Dangers               

Central Idea:  Pioneers faced 
many dangers along the trail. 

Details: (paraphrase the 
details) 

River crossings were risky. 

Pioneers felt that the Native 
Americans would harm them. 

Diseases caused many 
Pioneers to die. 

 Summary: The trail was 
dangerous for Pioneers 
because crossing the river was 
risky, they felt that the Native 
Americans would harm them, 
and diseases killed many on 
the trail. 
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 In pairs, encourage students 
to take turns asking questions 
about each paragraph and 
suggesting the central idea, 
details, and summary 
statement for the section titled 
“Get Packing” in their reader’s 
notebook. Remind students to 
use the Summary Graphic 
Organizer organizer to support 
their thinking.  

Example 

Topic:  Packing                   
Central Idea: Wagons were 
important for packing. 

Summary: Pioneers used 
wagons to pack everything 
they needed. The wagons 
carried their personal items.  
Sometimes families packed too 
much and had to leave items 
on the trail. People walked 
beside the wagon to make 
sure there was space for the 
items they needed in the 
wagon. 

Students will read the section 
titled “The Daily Schedule” and 
summarize the section to 
include the main idea and 
supporting details. Remind 
students to use the graphic 
organizer to support their 
thinking for what should be 
included in the summary. 

Example: 

Topic: Daily Schedule   
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Central Idea: The Pioneers 
had a busy schedule 
throughout the day. 

Summary:  Pioneers had a 
daily schedule that began with 
breakfast before the wagons 
headed out. About midday 
they would take a break. At 
midafternoon they would head 
out again until evening so they 
could take care of the animals 
and set up camp.  
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 Read this dictionary entry. 
Which definition best 
matches the word _____ as 
it is used in paragraph ___? 
(2013) 
 
Read the dictionary entry 
below. 
Which definition best fits the 
way the word ____ is used in 
paragraph __? (2015) 
 

The (text feature: 
subheadings, bold words, 
etc.) help the reader 
understand that the selection 
focuses mainly on ______. 
(2017) 
 
In which section of the 
selection could the reader 
find information about 
_____?(2017) 
 

What is paragraph # mostly about? 
What is the section titled “(subtitle)” mainly about? 
 

 What is the best summary 
of the story? 
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Which part of the article best 
helps the readers visualize 
______. (2017) 
 
What do the (text feature: 
subheadings, bold words, 
etc) help the reader 
understand that the selection 
focuses mainly on _____. 
(2017) 
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                                                                                 Writing Routines 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine:  
Day 5 - Assessment Revise 
and Edit  

  

2.1.1 Recognizing  
 

2.1.2 Capitalizing Proper 
Nouns 
 
 

 2.1.3 Capitalizing 
Organizations  
 
 

 2.1.4 Review Common and 
Proper Nouns  
 
 

2.1.5 Connect to Writing: 
Using Common and Proper 
Nouns 
 
 

 

MENTOR TEXT: Why Go 
West (Short read pages 
248-249 Houghton Mifflin) 
and Explore the Wild West 
Setting the Purpose 
The purpose of informational 
writing is to increase 
knowledge on a topic. We 
will complete the writing 
process for an informational 

Have students take notes or 
copy the informational text 
anchor chart in their 
Reading/Writing Notebook. 
Be sure to focus attention 
again to the purpose of 
informational text/writing and 
specifically for our writing 
task, how the text is 
organized or 
structured.  Refer to the 
mentor text, Why Go West, 

Student will use the mentor text, Explore the Wild West, to write down some of their ideas about 
the qualities of those who endured hardships during the Westward expansion in their 
Reader/Writer notebook. Remember, the Reader/Writer notebook provides a place for thinking, 
writing, and recording ideas. 
 Students will then brainstorm and choose two to three qualities to write about in their essays. 
Prompt:   
Settlers had to face many hardships as they were expanding West.  Write an informational 
essay about the qualities needed for people to survive hardships as they moved 
West.  Encourage students to provide details to support their claim. 
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https://drive.google.com/open?id=1b0YebKy5W-FqCRL_WrZj1YeMSeSdc5l_
https://drive.google.com/open?id=1b0YebKy5W-FqCRL_WrZj1YeMSeSdc5l_
https://drive.google.com/open?id=1b0YebKy5W-FqCRL_WrZj1YeMSeSdc5l_
https://drive.google.com/open?id=1G1ksF3ROvBQOznk2zQMODFhjil9fjntk
https://drive.google.com/open?id=1G1ksF3ROvBQOznk2zQMODFhjil9fjntk
https://drive.google.com/open?id=1G1ksF3ROvBQOznk2zQMODFhjil9fjntk
https://drive.google.com/open?id=1NGlieLgWK7nrXpLNzOIo5EOP3EX3PRHK
https://drive.google.com/open?id=1NGlieLgWK7nrXpLNzOIo5EOP3EX3PRHK
https://drive.google.com/open?id=1NGlieLgWK7nrXpLNzOIo5EOP3EX3PRHK
https://drive.google.com/open?id=1ZXtDlCneEjWxKdZTfFPWPhVd6nxvwiPN
https://drive.google.com/open?id=1ZXtDlCneEjWxKdZTfFPWPhVd6nxvwiPN
https://drive.google.com/open?id=1ZXtDlCneEjWxKdZTfFPWPhVd6nxvwiPN
https://drive.google.com/open?id=1ZXtDlCneEjWxKdZTfFPWPhVd6nxvwiPN
https://drive.google.com/a/dallasisd.org/file/d/14dA8uDDxVZnkfWI1Uhytwi4E2ZRg6n_9/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/14dA8uDDxVZnkfWI1Uhytwi4E2ZRg6n_9/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/14dA8uDDxVZnkfWI1Uhytwi4E2ZRg6n_9/view?usp=sharing
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piece. In addition, we will 
revise our writing to ensure  
that we demonstrate an 
understanding of the specific 
grammar pieces that we 
have focused on. 
  
Use the section, Pony 
Express of Explore the Wild 
West in Module 4 as a 
mentor text to model 
prewriting using the graphic 
organizer and drafting for the 
essay, Why is clean water 
important? 
 Explain to students that as 
they prepare to plan and 
write the draft for their 
composition, they should: 

 Select Genre (Remind 
students that we are writing 
an informational essay) 

 Use prewriting strategies, 
brainstorming, freewriting, or 
mapping 

and note the structure of the 
text.  Explain to students that 
they may use the structure 
that best allows them to 
communicate their 
ideas.  Emphasize that 
cause and effect or problem 
and solution might be good 
structures to use for their 
essay.  Also, point out some 
of the sentences in our 
mentor text, Explore the Wild 
West, that give students the 
opportunity to notice our 
grammar focus of common 
and proper nouns. 
  
 

Teacher Note: Teacher will provide an exemplar for each part of the writing process (Pre-writing 
and drafting) using The Importance of Clean Water prompt to model and for students to use as 
a guide for their own writing.  
  
After modeling, students will use their prewriting to develop their first draft. (Teacher note: 
revising and editing will be the following week) 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://drive.google.com/a/dallasisd.org/file/d/1p3PpqoG_HQPz-TQlp9lEhf0r1bCYznTd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1p3PpqoG_HQPz-TQlp9lEhf0r1bCYznTd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1p3PpqoG_HQPz-TQlp9lEhf0r1bCYznTd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1p3PpqoG_HQPz-TQlp9lEhf0r1bCYznTd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1p3PpqoG_HQPz-TQlp9lEhf0r1bCYznTd/view?usp=sharing
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Week 2 Monday 10/7 Tuesday 10/8 Wednesday 10/9 Thursday 10/10 Friday 10/11 

 
 

                                                                                     Response Skill (Spiral 5.5A) 

5.7B Write response that 
demonstrate understanding of 
texts, including comparing ideas 
across a variety of sources.   

5.7D Retell, paraphrase, or 
summarize texts ways that 
maintain meaning and logical 
order.   

5.7C Use text evidence to 
support an appropriate response.   

5.7G Discuss specific ideas in the 
text that are important to the 
meaning.    

 

 

                                                                                            Genre: Informational (Spiral 5.3B) 

5.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and logical 
order 

5.9Diii Recognize characteristics 
and structures of informational 
text, including: (iii) organizational 
patterns such as logical order 
and order of importance. 

5.6F Make inferences and use 
evidence to support 
understanding 

5.6H Synthesize information to 
create new understanding 

 

 

What are the characteristics of 
an effective summary of a 
section of text? 
How can the main idea(s) be 
summarized using facts and 
details? 
How do details and facts 
support the main idea(s)? 

How does the organization of a 
text or section of text influence 
the ideas being presented? 

 What inferences and/or 
conclusions can be drawn about 
specific details? 
What text evidence supports 
inferences and conclusions? 

What connections can be made 
between ideas presented 
throughout the text? 
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Text Recommendations:                                                                                                                                                                                                            
Celestials’ Railroad (Module 4) 
Video: Homestead (Module 4) 

 

 Text: Celestials’ Railroad (Module 4) 
Focus TEKS: 5.9Dii, 5.7D 
Supporting TEKS: 5.6E, 5.7B, 5.7C, 5.10C 
ELPS: 1C, 2E, 3E, 4C  
Text questions and possible student responses 
  
Learning Purpose: Students will examine text features (titles, photographs, and captions) in informational texts to determine the author’s 
purpose.  
  
Text Features Anchor Chart 
Review: Informational texts are written to share and explain factual information. They are always non-fiction.  
Authors of informational texts often include text features and graphic features to help explain the information in the text. Display and discuss 
Text Features Anchor Chart. You may also show Text Features Video (youtube) or Text Features-Flocabulary to help give the students a 
better understanding. 
  
Today we will focus our instruction on the titles, photographs, and captions.  
Create a graphic organizer with the students that includes text feature, example, and purpose.  
Fill it out partially only including the name of the text feature.  
Guide students through a text feature walk by viewing the captions, titles, and pictures found in the text and predicting why they are 
important.  
Previewing Text Features: 
What text features do you see? 
Make predictions about why this text feature is important or how it will help you. 
As students share what stands out to them, conduct a think aloud of how it helps you as a reader. 
  
Using the story, The Celestials’ Railroad, refer to the  Text Features Anchor Chart.  After reading, discuss the following questions: What is 
the central idea of the text? What is the author’s purpose for writing the text? What features does the text include to support the purpose?  
In pairs, students will study the text features together and use the following questions to help guide their discussion: (answer in their reader’s 
notebook) 
Examine the photograph, chart, graph: What do you see?  
Why did the author place that text feature there?  
What can you infer?  
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Now read the text. How does the text feature support the text? 
In which part of the text can you find information about __? 
Why is this text feature ___(photograph) included? 
Focus Question:  Why were Chinese workers left out of the photo below paragraphs 11 and 12? 
Have students think pair and share as they reflect on the question above using accountable talk stems.  
After students have completed their discussion, ask them to write their ideas in their notes.   
 
After collaboration, students complete the purpose part of the graphic organizer independently.  
Note: this graphic organizer will not be filled out as the text only has limited text features.  
Reflection: Students write in their Reader’s Journal: Why are the photographs chosen important for this text?   
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What is the best summary of 
the story? 
 

The author organizes paragraph # 
in a compare-and-contrast pattern 
to illustrate _____. (2017) 
 
By organizing the paragraph # 
sequentially, the author is able to 
_____. (2017) 
 
The author presents the ideas in 
paragraphs # through # in 
chronological order so that the 
reader will better understand 
_____________. (2017) 
 

Read this sentence from 
paragraph 
____.                             
In this sentence, what does the 
author help the reader 
understand about the 
____________? (2015) 
 
(20) In line ______, why does 
the poet repeat and italicize the 
words from line 
_____________? (2013) 
 
 (3) Which of these is a lesson 
_______  learns in the story? 
(2015) 
 
(22) Based on the poem, what 
can the reader conclude about 
the speaker’s 
___________________? 
(2015) 
 
 
 
 
 
 
 

What conclusion can the reader 
make about the ___________ 
from the text?(2017) 
 
What effect did _______ have on 
____________?(2017) 
 
What does the information 
presented in the selection suggest 
about _______?(2017) 
 
What can the reader conclude 
about ___________ based on 
information in the text?(2017) 
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Writing Routines 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- keep the 
structure of the sentence but rewrite with 
your own meaning.  

 

 2.2.1 Plural Nouns 
  

 
 
Singular and Plural Nouns 
Practice Pages and 
Answer Keys 
 

2.2.2 Irregular Plurals. 
 

 

2.2.3 Collective Nouns  
 

 

2.2.4 Review Singular and Plural Nouns 
 

 

 Purpose: The purpose of 
informational writing is to 
increase knowledge on a 
topic. We will continue the 
writing process by having 
students revise, edit, and 
publish their essay.  As we 
revise and edit our writing, 
we demonstrate an 
understanding of singular 
and plural nouns.   
 
Explain that revising and 

In the editing portion of the 
writing process, students will 
proofread and edit for proper 
capitalization, punctuation, 
spelling and subject-verb 
agreement. Refer to the 
CUPS and ARMS checklist as 
needed. Check the 
introductory paragraph to 
ensure that it supports the 
thesis statement.  Rewrite the 
introduction if necessary. 
Ensure that students see the 

Please post this revising anchor chart to support students’ during the 
revision process.  
Brainstorming (Think About It)  
Drafting (Getting It Down)  
Revising (Writing stronger sentences)  
Editing (Correcting Errors)                                              

Publishing (Sharing It) 

Model revising and editing referring to this Expository Revision Rubric as a 
guideline. 

Explain the Expository Rubric so that students will be aware of the 
expectations as they move through the revision process. 
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https://drive.google.com/open?id=1HDbDrXUR0OQ5PhRXaJMPj7UsEsQyZDS8
https://drive.google.com/open?id=1HDbDrXUR0OQ5PhRXaJMPj7UsEsQyZDS8
https://drive.google.com/open?id=1HDbDrXUR0OQ5PhRXaJMPj7UsEsQyZDS8
https://drive.google.com/open?id=1b8qhrVA4qncVuXhORpBePCxd8URdCMN4
https://drive.google.com/open?id=1b8qhrVA4qncVuXhORpBePCxd8URdCMN4
https://drive.google.com/open?id=1b8qhrVA4qncVuXhORpBePCxd8URdCMN4
https://drive.google.com/open?id=1b8qhrVA4qncVuXhORpBePCxd8URdCMN4
https://drive.google.com/open?id=1b8qhrVA4qncVuXhORpBePCxd8URdCMN4
https://drive.google.com/open?id=1T7hBaU4mHcD3g8-dlsf9RgZb_3oBiSb_
https://drive.google.com/open?id=1T7hBaU4mHcD3g8-dlsf9RgZb_3oBiSb_
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editing makes the essay 
better. Explicitly show 
students the process of 
revising an essay. Using the 
teacher generated essay 
why clean water is important, 
teachers will revise the 
essay by reviewing simple, 
compound and complex 
sentences to determine 
which sentences should be 
moved, removed or 
substituted. Refer to the 
CUPS and ARMS checklist 
as needed. 
. 

While the teacher is working 
with a small group the 
remaining students may peer 
conference by taking turns 
reading their writing. The 
listener will listen actively to 
others’ responses and 
provide positive feedback. 
Display the Conferencing-
Highlighting Strategy to help 
guide students through peer 
conferencing. Encourage 
them to ask relevant 
questions. Students may 
also refer to  CUPS and 
ARMS as they conference 
with each other. 

Once the teacher determines 
that essays have been 
revised and edited, students 
will publish their written work 
and have it scored based on 
this Expository Rubric. 

Additional Writing Across 
Texts task:  

The Pioneers and Celestials 
faced many hardships in the 

informational text anchor 
chart.  After the introduction is 
modeled, read the 
composition to find a place to 
add additional detail. Show 
the students how to add 
detail.  For the informational 
text, it is important for 
students to check to see if 
they are giving reasons and 
examples to support the 
central idea. Lastly, check the 
conclusion.  Model writing a 
conclusion that restates the 
central idea.   

Small Group Conferences 

As students continue drafting, complete small group conferences. During 
these conferences, the teacher will focus on guiding the students through 
revising their writing. You will focus on simple, compound and complex 
sentences to determine which sentences should be added, moved, removed 
and substituted faced many hardships in the West. Each day provided 
unexpected challenges. Reflect upon the events that occurred in the lives of 
these people. Have students choose either the Celestial or Pioneer that they 
think endured the most hardship and write a paragraph using evidence from 
the texts to support their thinking. 
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West. Each day provided 
unexpected challenges. 
Reflect upon the events that 
occurred in the lives of these 
people. Have students 
choose either the Celestial 
or Pioneer that they think 
endured the most hardship 
and write a paragraph using 
evidence from the texts to 
support their thinking. 
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Week 3 Monday 10/14 Tuesday 10/15 Wednesday 10/16 Thursday 10/17 Friday 10/18 

 

 

                                                                                          Response Skill (Spiral 5.5A) 

5.7B Write responses that 
demonstrate understanding 
of texts, including 
comparing and contrasting 
ideas across a variety of 
sources.   
 

5.7B Write responses that 
demonstrate understanding 
of texts, including 
comparing and contrasting 
ideas across a variety of 
sources.   
 

5.7C Use text evidence to 
support an appropriate 
response.   

5.7C Use text evidence to 
support an appropriate 
response.   

5.7G Discuss specific ideas 
in the text that are important 
to the meaning.   

 

                                                                                    Genre: Informational (Spiral 5.3B, 5.7D) 

5.9Di Recognize 
characteristics and 
structures of informational 
text, including: (i) the 
central idea with supporting 
evidence 

5.6H Synthesize information 
to create new understanding 

5.9Diii Recognize 
characteristics and structures 
of informational text, including: 
(iii) organizational patterns 
such as logical order and order 
of importance. 

5.6F Make inferences and 
use evidence to support 
understanding 

5.6F Make inferences and 
use evidence to support 
understanding 

 

What details and facts 
support the main idea(s) in 
text? 
How is the main idea(s) 
determined using facts and 
details from the text? What 
is the purpose of a title?   
After analyzing the text 
features and the title of the 
story, what can we 
conclude is the main idea of 
the entire story?  
 

What connections can be 
made between ideas 
presented throughout the 
text? 

How does the organization of a 
text or section of text influence 
the ideas being presented? 

Read this sentence from paragraph ____.                             
In this sentence, what does the author help the reader 
understand about the ____________? (2015) 
(20) In line ______, why does the poet repeat and italicize the 
words from line _____________? (2013) 
 (3) Which of these is a lesson _______  learns in the story? 
(2015) 
(22) Based on the poem, what can the reader conclude about 
the speaker’s ___________________? (2015) 
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Finding Bigfoot (Module 9) 
Why People Love Mysteries (Module 9) 
Video: The Loch Ness Monster (Module 9) 
  
TEKS: 5.3B, 5.3C 
Context Clues Video-Flocabulary 
Using the text, Finding Bigfoot and the list of text based vocabulary words, guide the students to identify the context clues within and beyond the sentences. 
Have students circle the words, underline the context clues and label the type of context clues in the margins (ex: synonyms, antonyms explanation definition 
with commas and definitions) With partners, think-pair-share word meaning predictions. 
  
Work with students to create a Context Clues Word Map. List and describe five common kinds of clues (direct definition, definition after a comma, antonyms, 
synonyms, and examples) with an example of each. Then, have students suggest meanings for the underlined words in the examples. Discuss how they 
determined the meaning and what clues they found in the context.  
Context Clues Anchor Chart 

Text: The Loch Ness 
Monster (video) 
Focus TEKS: 5.9Di, 5.6H 
Support TEKS: 5.7B, 5.7C 
ELPS: 1C, 2C, 2F, 3J, 4D 
  
Learning Purpose: Students 
will recognize characteristics 
of multimodal and digital texts 
and how they help to 
understand events and 
experiences.  
  
Set the stage: A documentary 
video presents facts about a 
topic or an event in visual and 
audio form. Real people and 
sources are used in the video 
to help viewers understand the 
topic or event.  
Before students watch the 
documentary video, have them 
do a Think Pair Share with the 
following questions:  Have you 
heard of the Loch Ness 
monster? What do you already 
know about the Loch Ness 
monster? What can we predict 
the video will be about based 

Text: Finding Bigfoot (Module 9) 
Why People Love Mysteries (Module 9) 
Focus TEKS: 5.6H, 5.6Diii, 5.6F 
Supporting TEKS: 5.7G, 5.10C 
 
ELPS: 1E, 1F, 2F, 3J, 4D  
 
Learning Purpose: Students will be able to explain the purpose of anecdotes and how they contribute to the meaning of the 
text. 
Explain to students that anecdotes are short accounts of a real event told in the form of a very brief story. Their effect is often 
to create an emotional or sympathetic response. An anecdote is usually used to help support a persuasive argument that the 
writer is putting forward. Before showing students the example in the book, come up with one or two anecdotes as a whole 
class. Tell students you are writing a letter to the 4th grade students, persuading them to play carefully at recess so they 
don’t get injured. Ask your students if any of them have ever been injured while playing at recess. Allow a few students to 
answer. Explain to students that these were examples of anecdotes that you could use in your letter to help persuade the 4th 
grade students.  
 
Show video: Anecdote video-youtube 
 
Have students go to Why People Love Mysteries. Read aloud the title, set the purpose for reading, and have students read 
the text. After reading, ask them if they found the anecdote while reading (paragraphs 1-3). Ask students: 
 
What do you notice about the anecdote? 
 
What was the overall purpose of the selection?  (To explain why people like to read, watch, and study mysteries) 
 
What does the author explain in the anecdote about the Loch Ness mystery? (The photo of the lake creature was revealed to 
be fake, but people still come to Loch Ness to try to find Nessie) 
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https://www.hmhco.com/content/reading/into_reading/g5/student/epub/hmh_ir5_ese09_student/#cards--5re_ese_rd_bigfoot_br_090208/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g5/student/epub/hmh_ir5_ese09_student/#cards--5re_ese_ma_mysteries_090101/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/common/reading_video_player/index.html?custom_correlation_id=312cff27-8dff-11e9-9349-396d26094568&refid=5re_3p_09_60v_loch
https://www.flocabulary.com/unit/context-clues/
https://drive.google.com/a/dallasisd.org/file/d/1npFbjSt71zrbXTrhAQKXLDg2Pepr-y0u/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1HOYCQsL6cTNzQct4gUCy-C6wDFF5Jm4o/view?usp=sharing
https://docs.google.com/document/d/1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg/edit
https://docs.google.com/document/d/1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg/edit
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on the title? What do you want 
to learn? 

Define reenactment as the 
acting out of a past event, 
especially when an original 
video does not exist. Define 
narration as an explanation 
about the video shown, with or 
without showing the person 
speaking.   
 Using a piece of chart paper, 
write the words narration and 
reenactment in large letters. 
Explain to students that a brief 
documentary about Bigfoot will 
be shown and emphasize how 
the video demonstrates 
reenactment and narration. 
Show students the Indiana 
Bigfoot Reenactment . The 
reenactment of seeing Bigfoot 
is shown at the 36 second 
mark on the video.  Some 
students might miss seeing 
this image on the side of the 
road. On the chart paper 
beside reenactment, write that 
the man driving is reenacting 
an experience that he had of 
seeing Bigfoot.  Beside the 
word narration, write that the 
driver is shown and is telling 
the events of the 
documentary. Show the video 
a second time to ensure that 
all students see the 
reenactment of Bigfoot and the 
driver actually revisiting the 
scene of this sighting. 
As a whole group discussion 
IFL routine, discuss how the 
video used sound and visual 
elements to explain events 
and experiences.  

How does the anecdote help the author achieve his purpose? 
In pairs/trios, have students find the first anecdote (“Spotted! It Was Kind of Creepy”) included in the text, Finding Bigfoot.  
Students should highlight the anecdote and annotate the purpose in the margins of their myBook.  Students share responses 
with the class. 
 
Just like the students did collaboratively with the first anecdote, students do the same thing independently with the second 
(Spotted! A Flying Piece of Wood from “Out of Nowhere”): highlight the anecdote and explain the purpose in the margins of 
their myBook. 
  
Answer this question in reader’s notebook: 
How did the anecdotes that the author used, help support the claim that Bigfoot is real?   
 
  
 
 

https://www.youtube.com/watch?v=WrE3G6MnUi4&t=2s
https://www.youtube.com/watch?v=WrE3G6MnUi4&t=2s
https://www.youtube.com/watch?v=WrE3G6MnUi4&t=2s
https://docs.google.com/document/d/1TcJozaS5LseY0YSRwOwzY6w0XEZVIug1mAtVxynKN0U/edit?usp=sharing
https://docs.google.com/document/d/1TcJozaS5LseY0YSRwOwzY6w0XEZVIug1mAtVxynKN0U/edit?usp=sharing
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How did the narration and 
reenactment of the 
Spurling/Wilson photograph, 
The Loch Ness Monster, help 
to understand the creation of 
the Loch Ness Monster 
legend?  

What real-life people and 
events do the actors in the 
video portray? (Actors portray 
Duke Wetherell creating a fake 
model of Nessie from a toy 
submarine and young 
Christian Spurling putting the 
model into the lake.) 
What places does the live 
footage in the video show? 
(The live footage shows the 
lake known as Loch Ness and 
the Scottish highlands.) 

How do reenactments and live 
footage help viewers 
understand how the 
“surgeon’s photo” was made in 
1934? (Reenactments help 
viewers imagine how 
Wetherell and his stepson 
created the phony photo, and 
live footage helps the viewer 
picture where these events 
took place.) 

 In their reader’s notebook, 
have students write a short 
answer response to the 
following question: 

Why do you think the Loch 
Ness legend has held people’s 
attention for so long? Use 
evidence from the video to 
support your response. 

Do you think the narration and 
reenactment in the video have 

https://www.hmhco.com/content/reading/common/reading_video_player/index.html?custom_correlation_id=312cff27-8dff-11e9-9349-396d26094568&refid=5re_3p_09_60v_loch
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helped keep people interested 
in the Loch Ness monster? 
Justify your answer.  

 

  

 
 
 
 
 
 
 
 
 

 
  

 What is paragraph # mostly 
about? 
What is the section titled 
“(subtitle)” mainly about? 
 

What conclusion can the 
reader make about the 
___________ from the 
text?(2017) 
What effect did _______ 
have on 
____________?(2017) 
What does the information 
presented in the selection 
suggest about 
_______?(2017) 
What can the reader 
conclude about 
___________ based on 
information in the 
text?(2017) 

 The author organizes 
paragraph # in a compare-and-
contrast pattern to illustrate 
_____. (2017) 
 
By organizing the paragraph # 
sequentially, the author is able 
to _____. (2017) 
 
The author presents the ideas 
in paragraphs # through # in 
chronological order so that the 
reader will better understand 
_____________. (2017) 
 

Read this sentence from paragraph ____.                        

In this sentence, what does the author help the reader 
understand about the ____________? (2015) 

(20) In line ______, why does the poet repeat and italicize the 
words from line _____________? (2013) 

 (3) Which of these is a lesson _______  learns in the story? 
(2015) 

(22) Based on the poem, what can the reader conclude about 
the speaker’s ___________________? (2015) 
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                                                                                            Writing Routine 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5 Assessment Revise 
and  

 2.3.1 Singular Possessive 
Nouns  

 
Possessive Nouns 
Practice Pages and 
Answer Keys 

2.3.2 Plural Possessive 
Nouns 

 

2.3.3 Using Possessive 
Nouns 

 

2.3.4 Review Possessive Nouns 
 

 

 TEKS: 5.11Dix, 5.11Dx, 
5.12Dxi, 5.12D  
ELPS: 1C, 2C, 2F, 3C, 3D, 
4F, 5C 
Purpose: We will apply our 
expository writing skills to 
compose a letter that 
requests information. Also 
included is practice in 
identifying thinking-writing 
skills that will help develop a 
clear, brief, writing style. Our 
goal as a class is to become 

TEKS: 5.11Dix, 5.11Dx, 
5.12Dxi, 5.12D  
ELPS: 1C, 2C, 2F, 3C, 3D, 
4F, 5C 
Continue to demonstrate how 
one of the paragraphs might 
look. Starting with a topic 
sentence such as, "The 
information that I am 
requesting includes..."  Then 
continue with reasons for the 
request. 

TEKS: 5.11Dix, 5.11Dx, 5.12Dxi, 5.12D  
ELPS: 1C, 2C, 2F, 3C, 3D, 4F, 5C 
Finally, show students a quick and short way to write the closing by restating the purpose for 
the letter.  Students may also use this RAFT template and a guide to focus their letter.  I might 
also be helpful to use this RAFT Document for students who may need targeted support. 
 
How are students working together to craft writing pieces?  
Students will move through the writing process to write a letter. Below is the prompt/topic for 
the letter: 
             
The legend of BigFoot continues to be an unexplained occurrence. Although there have been 
reported sightings, there is still no conclusive evidence that BigFoot exists.  In 1970, the FBI 
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efficient writers and to see 
writing as a necessary, real-
world skills. 
To model how to write a 
request letter, show an 
example letter that has 
already been written as an 
example. We will review the 
parts of the letter starting 
with the date, the greeting, 
the body, the closing, and 
ending with the signature. 
Remind them that they are 
writing the letter to request 
information. It is also 
important to show the Parts 
of a Letter. The most 
important part of the letter is 
the body paragraphs. Model 
for students how to plan and 
organize the writing for the 
letter, show them how to 
write a short but clear 
introduction indicating that 
the letter is to request 
information and evidence to 
support the existence of the 
Loch Ness monster. Ensure 
that the topic is included in 
the introduction.  The model 
letter will be addressed to 
National Geographic. (The 
information on this site will 
help frame the target for 
your request.) 

After making a request and 
giving the reasons for it, you 
could then ask students to 
participate by adding to the 
paragraph by suggesting 
other requests and reasons. 
(This is an alternative to 
having the exemplar letter 
already complete vs. 
completing it with student 
support) 
 

did an investigation. Write a letter to the FBI requesting the reports from the investigation of                
Bigfoot. 
 
Have students work in groups using their Reader/Writer notebook to plan their letter.  Explain 
to students that as they prepare to plan for the draft of their letter, that they should determine 
which information belongs in each part of the letter: (Have students refer to this anchor chart) 
 
Parts of a formal letter: 
Date 
Heading 
Greeting 
Body 
Closing 
Signature 
To help facilitate the discussion about what to include in the letter, about what to include in the 
letter, provide each group with a copy of “BigFoot Was Investigated by the FBI.  Here’s What 
They Found.” 
After discussing the FBI investigation of Bigfoot with their group, allow students to write down 
some of their ideas in their Reader/Writer notebook. (IFL- Institute for Learning Routine) 
Remember, the Reader/Writer notebook provides a place for thinking, writing, and recording 
ideas.  Students should use their technology to help determine the specifics of their request, 
the address for the FBI, and who to address the letter to. 
Once students have planned and completed any prewriting for their letter, allow students to 
use their plan to independently write the draft for your letter. 
Additional Writing Across Texts:  
 
In life, we will have situations when we will encounter situations that are unexpected or 
unexplained. How would you respond to something that is unexplained? 
If I encounter something that is unexplained, I would ask questions or search the internet for 
the answer. 
In Finding Bigfoot, you read that some people believe “bigfoot” creatures exist and some do 
not. The author presents facts and opinions for both sides of the argument. A section titled 
“Spotted! A Flying Piece of Wood from ‘Out of Nowhere’ ” tells about a woman’s claim that she 
encountered a bigfoot creature. Imagine this story of her encounter appeared in a Facebook or 
Instagram newsfeed. Write an online comment in response to that story. Begin by stating an 
opinion, and then support your opinion with text evidence. Be respectful of other opinions in 
your response. 
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Week 4 Monday 10/21 Tuesday 10/22 Wednesday 10/23 Thursday 10/24 Friday 10/25 

 

 

Practicing Habits (Spiral 5.7A) 

5.7G Discuss specific ideas 
in the text that important to 
the meaning.   

5.7D Retell and paraphrase 
texts in ways that maintain 
meaning and logical order.   

5.7G Discuss the specific 
ideas in the text that are 
important to the meaning.   

5.7C Use text evidence to 
support an appropriate 
response.   

5.7C Use text evidence to 
support an appropriate 
response.   

 

                                                                     Genre:  Informational (Spiral 5.3B and 5.7D) 

5.9Di Recognize 
characteristics and 
structures of informational 
text, including: (i) the 
central idea with supporting 
evidence 
 
,  

5.6H Synthesize information 
to create new understanding 

5.9Diii Recognize 
characteristics and structures 
of informational text, 
including: (iii) organizational 
patterns such as logical 
order and order of 
importance.  

5.6F Make inferences and 
use evidence to support 
understanding 

5.6F Make inferences and 
use evidence to support 
understanding 

 

What details and facts 
support the main idea(s) in 
text?  
How is the main idea(s) 
determined using facts and 
details from the text? 

What connections can be 
made between ideas 
presented throughout the 
text? 

How does the organization of 
a text or section of text 
influence the ideas being 
presented? 

What text evidence supports inferences and/or conclusions 
drawn from the text? 
How are inferences supported by text evidence?   
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 Text: Great Discoveries and Amazing Adventures 
(Module 7) 
Focus TEKS: 5.9Di, 5.6F, 5.6H 
Supporting TEKS: 5.7C, 5.9Di 
ELPS: 1A, 2C, 3D, 4F 
  
Learning Purpose: Students will recognize characteristics 
and structures of informational text by identifying the central 
idea. 
  
 Project or display Anchor Chart 17: Central Idea 
Explain to students that the central idea is what a text is 
mostly about. Supporting details tell more about the central 
idea and help readers understand it. Supporting details may 
include facts, examples, or definitions. Explain that in order 
to determine the central idea of a text, readers need to look 
at the details carefully. Then they need to ask themselves 
what idea the details all tell about. 
Tell students that good readers look for the central idea of 
the separate parts or sections of a text as well as the 
central idea of the whole text. They look at the details of a 
section of a text in order to determine what the central idea 
is of that section. In order to determine the central idea of 
the entire text, they will need to ask themselves what all the 
details in all the sections tell about. Tell students they will 
practice looking for the central ideas of different sections in 
order to gain a deeper understanding of the entire text as 
they reread Great Discoveries and Amazing Adventures. 
   
While working in small groups, have students use “Ancient 
Pictures in a Hidden Cave”  and the last page of “Silent 
Warriors Guard a Tomb” to guide students to apply the 
Central Idea skill to Great Discoveries and Amazing 
Adventures and to find evidence to support their responses. 
Ask: What is the main idea of the Visits to the Cave 
section? Cite details from the text in your response. (The 
discovery of the Lascaux caves was a “sensational find” 
that many people wanted to see, but too many visitors to 
the site had “a harmful effect.) Then have students reread 
myBook “Ancient Pictures in a Hidden Cave”. Tell them to 
look for the central idea of the “Ancient Pictures in a Hidden 
Cave” section. Students write their answers and text 
evidence in their myBook. 
Then ask this follow-up question: What message about 

Text: Great Discoveries and 
Amazing Adventures 
(Module 7) 
Focus TEKS: 5.9Diii 
Supporting TEKS: 5.7C, 
5.7D, 5.7G 
ELPS: 1A, 2C, 3D, 4F 
 Learning Purpose: Students 
will recognize the 
characteristics and structures 
of informational texts through 
features and organizational 
patterns.   
   
Remind students that in week 
1 they learned the text 
structure of problem and 
solution along with the 
transition words that help you 
identify the problem/solution. 
Display or project the Text 
Structure anchor chart and do 
a quick overview of 
problem/solution.  Discuss 
with students how identifying 
text structure can help them 
understand the relationships 
among details in the text. Tell 
them they will practice 
analyzing the use of text 
structure as they read Great 
Discoveries and Amazing 
Adventures.  
Text Structure purposes and 
transition words 
Using the text, Great 
Discoveries and Amazing 
Adventures, focus on the first 
section called “A Hidden City 
in the Andes, model the 
following steps with 
annotations and think alouds: 

Text: Great Discoveries and Amazing Adventures 
(Module 7) 
Focus TEKS: 5.9Di, 5.6F, 5.6H 
Supporting TEKS: 5.7C, 5.9Di 
While working in small groups, have students use “Ancient 
Pictures in a Hidden Cave”  and the last page of “Silent 
Warriors Guard a Tomb” to guide students to apply the 
Central Idea skill to Great Discoveries and Amazing 
Adventures and to find evidence to support their responses. 
Ask: What is the main idea of the Visits to the Cave section? 
Cite details from the text in your response. (The discovery of 
the Lascaux caves was a “sensational find” that many people 
wanted to see, but too many visitors to the site had “a harmful 
effect.) Then have students reread myBook “Ancient Pictures 
in a Hidden Cave”. Tell them to look for the central idea of the 
“Ancient Pictures in a Hidden Cave” section. Students write 
their answers and text evidence in their myBook. 
Then ask this follow-up question: What message about 
archaeological discoveries is the author sharing? It can be 
challenging to allow the public to share in an amazing 
discovery while still keeping that treasure safe from harm. 
Refer back to the Anchor Chart to support the discussion. 
Students may add sticky notes to the chart to note central 
ideas they identify in Great Discoveries and Amazing 
Adventures. Students write their answers and text evidence in 
their myBook. 
  
Students answer independently in their reading notebooks: 
What is the central idea of the selection? Discoveries of 
ancient artwork and ruins help connect us with our distant 
ancestors and learn about past civilizations. 
Cite details from the text that support the central idea. (Machu 
Picchu helps us learn about ancient Incan buildings and 
crops. The Lascaux cave paintings teach us about prehistoric 
artists and the animals they drew. The Terra-Cotta Army tells 
us about ancient Chinese warriors and their weapons.) 
   
Students share out responses with the class 
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https://drive.google.com/a/dallasisd.org/file/d/1g2lCNaVPAp72mD5m6FTNvTM67_bCeHBw/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1g2lCNaVPAp72mD5m6FTNvTM67_bCeHBw/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/14JtFRLmXHcGaoCcOL8FqNIhINoLZwFP2/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/14JtFRLmXHcGaoCcOL8FqNIhINoLZwFP2/view?usp=sharing
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archaeological discoveries is the author sharing? It can be 
challenging to allow the public to share in an amazing 
discovery while still keeping that treasure safe from harm. 
Refer back to the Anchor Chart to support the discussion. 
Students may add sticky notes to the chart to note central 
ideas they identify in Great Discoveries and Amazing 
Adventures. Students write their answers and text evidence 
in their myBook. 
  
Students answer independently in their reading notebooks: 
What is the central idea of the selection? Discoveries of 
ancient artwork and ruins help connect us with our distant 
ancestors and learn about past civilizations. 
Cite details from the text that support the central idea. 
(Machu Picchu helps us learn about ancient Incan buildings 
and crops. The Lascaux cave paintings teach us about 
prehistoric artists and the animals they drew. The Terra-
Cotta Army tells us about ancient Chinese warriors and 
their weapons.) 
   
Students share out responses with the class 
 
 

Step 1: Preview the text and 
text structures to get a 
general overview of the 
section. Guide students 
through a text structure walk. 
This consists of viewing the 
text structure found in the text 
and predicting how each of 
the text features will help 
them. As students share what 
stands out to them, conduct a 
think aloud of how that text 
structure helps you as a 
reader. 
Step 2: Skim the text locating 
signal words that suggest the 
organizational pattern. 
Step 3: Read the text and 
identify the central idea. 
Analyze the supporting 
evidence based on the 
organization pattern. 
Step 4: On chart paper, 
explain organization pattern. 
Record the central idea and 
include supporting evidence. 
  
In groups, have students 
complete the section, “Ancient 
Pictures in a Hidden Cave”, 
following the same steps that 
were modeled in the previous 
section. 
Step 1: Preview the text and 
text structure to get a general 
overview of the section.  
Step 2: Locate signal words 
that suggest the 
organizational pattern. 
Step 3: Read the text and 
identify the central idea. 
Analyze the supporting 
evidence based on the 
organization pattern. 
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Step 4: Use reader’s 
notebook to explain 
organization pattern. Record 
the central idea and include 
supporting evidence. 
  
Independently, have students 
complete the section, “Silent 
Warriors Guard a Tomb”, 
following the same steps: 
Step 1: Preview the text and 
text structure to get a general 
overview of the section.  
Step 2: Locate signal words 
that suggest the 
organizational pattern. 
Step 3: Read the text and 
identify the central idea. 
Analyze the supporting 
evidence based on the 
organization pattern. 
Step 4: Use reader’s 
notebook to explain 
organization pattern. Record 
the central idea and include 
supporting evidence 
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Spiral 5.7D : Great 
Discoveries and Amazing 
Adventures.  
Text Structure purposes and 
transition words 
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https://drive.google.com/a/dallasisd.org/file/d/14JtFRLmXHcGaoCcOL8FqNIhINoLZwFP2/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/14JtFRLmXHcGaoCcOL8FqNIhINoLZwFP2/view?usp=sharing
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What is paragraph # mostly 
about? 
What is the section titled 
“(subtitle)” mainly about? 
 

What conclusion can the 
reader make about the 
___________ from the 
text?(2017) 
 
What effect did _______ 
have on 
____________?(2017) 
 
What does the information 
presented in the selection 
suggest about 
_______?(2017) 
 
What can the reader 
conclude about 
___________ based on 
information in the text?(2017) 
 

The author organizes 
paragraph # in a compare-
and-contrast pattern to 
illustrate _____. (2017) 
 
By organizing the paragraph 
# sequentially, the author is 
able to _____. (2017) 
 
The author presents the 
ideas in paragraphs # 
through # in chronological 
order so that the reader will 
better understand 
_____________. (2017) 

Read this sentence from paragraph ____.                             
In this sentence, what does the author help the reader 
understand about the ____________? (2015) 
 
(20) In line ______, why does the poet repeat and italicize the 
words from line _____________? (2013) 
 
 (3) Which of these is a lesson _______  learns in the story? 
(2015) 
 
(22) Based on the poem, what can the reader conclude about 
the speaker’s ___________________? (2015) 
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Writing Routine 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5 Assessment Revise 
and  

 2.4.1 Subject Pronouns  
 

 
 
Subject and Object 
Pronouns Practice Pages 
and Answer Keys 
  

2.4.2 Object Pronouns 
 

 

2.4.3 Pronoun-Antecedent 
Agreement  
 
Download Unavailable – 
Request Access 

2.4.4 Review Subject and 
Object Pronouns 
 

 

2.4.5 Connect to Writing: 
Using Subject and Object 
Pronouns 
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https://drive.google.com/open?id=1yjCCe6L8XSoMi-s4I_nErzA62T0cZDce
https://drive.google.com/open?id=1yjCCe6L8XSoMi-s4I_nErzA62T0cZDce
https://drive.google.com/open?id=1t3IP3DmsQAZnjehHqX3k--Rj9vy2zwjs
https://drive.google.com/open?id=1t3IP3DmsQAZnjehHqX3k--Rj9vy2zwjs
https://drive.google.com/open?id=1t3IP3DmsQAZnjehHqX3k--Rj9vy2zwjs
https://drive.google.com/open?id=11AbRBXqBJ1wmKfXQKpfo0mKDYH8YvE3d
https://drive.google.com/open?id=11AbRBXqBJ1wmKfXQKpfo0mKDYH8YvE3d
https://drive.google.com/drive/u/0/folders/1Sog5opbPpR8Xe-o9jWKMoHRNqCXn25Rg
https://drive.google.com/drive/u/0/folders/1Sog5opbPpR8Xe-o9jWKMoHRNqCXn25Rg
https://drive.google.com/drive/u/0/folders/1Sog5opbPpR8Xe-o9jWKMoHRNqCXn25Rg
https://drive.google.com/open?id=1szF4hcd969TXUMuOVosQoa_Y8doDdOZP
https://drive.google.com/open?id=1szF4hcd969TXUMuOVosQoa_Y8doDdOZP
https://drive.google.com/open?id=1szF4hcd969TXUMuOVosQoa_Y8doDdOZP
https://drive.google.com/open?id=1h88dMhHCgrvdFWjPvFECoC1gd9cafWEH
https://drive.google.com/open?id=1h88dMhHCgrvdFWjPvFECoC1gd9cafWEH
https://drive.google.com/open?id=1h88dMhHCgrvdFWjPvFECoC1gd9cafWEH
https://drive.google.com/open?id=1h88dMhHCgrvdFWjPvFECoC1gd9cafWEH
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TEKS: 5.11Dii, 5.11Dix, 5.11Dx, 5.11Dxi, 5.12D 
ELPS: 1C, 2C, 3C, 3D, 4D, 5C 
Setting the Purpose 
The purpose of our correspondence/letter writing is to request information. We will continue the writing process by having students revise and edit drafts then 
publish their letter.  As we revise and edit our letter, we will demonstrate an understanding of the specific grammar pieces that we have focused on. We will 
also use correct capitalization and punctuation in our writing. 
 
Use the exemplar letter requesting information about the Loch Ness monster from a previous lesson to model revising and editing strategies for the students.  
It is also a good idea to include a checklist for students to help track their revisions. Model the use of  CUPS and ARMS to revise and edit your letter. 
Small Group Conferences 
 
Some students may need support as they continue drafting, complete small group conferences as needed. Other students may need support with the revision 
process. 
 
Teacher could begin by asking students how many need to conference. Then ask students to identify what they want to discuss during the conference. For 
students who have similar problems or questions, suggest  that they conference together. Some students may conference with each other and take turns 
reading their problematic sections and listen actively to others’ responses. Encourage students to ask relevant questions and use accountable talk. Have 
students use CUPS and ARMS as they conference with each other to revise their letter. 
 
 Based on the feedback from the conferences and the revising and editing that has been completed for their letter, students will independently complete the 
published copy of their letter. 
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Week 5 Monday 10/28 Tuesday 10/29 Wednesday 10/30 Thursday 10/31 Friday 11/1 

 
 

Guided Reading/ Independent Groups  

5.7B Write responses that 
demonstrate understanding 
of texts, including 
comparing and contrasting 
ideas across a variety of 
sources 

5.7B Write responses that 
demonstrate understanding 
of texts, including 
comparing and contrasting 
ideas across a variety of 
sources 

5.7B Write responses that 
demonstrate understanding of 
texts, including comparing and 
contrasting ideas across a 
variety of sources 

5.7B Write responses that 
demonstrate understanding of 
texts, including comparing 
and contrasting ideas across 
a variety of sources 

5.7B Write responses that 
demonstrate understanding 
of texts, including comparing 
and contrasting ideas across 
a variety of sources 

 

Genre:  Informational/ Second Common Assessment   

Second Six Weeks Common Assessment Administration Window 
Adjust the days/dates accordingly. 

5.6B Generate questions 
about text before, during, 
and after reading to deepen 
understanding and gain 
information.   
  

Second Six Weeks 
Common Assessment 
Administration  

5.13A Generate and clarify 
questions on a topic for 
formal and informal inquiry 

5.13E Demonstrate understanding of information 
gathered 

 

What is the author trying to 
say?   
What is the message of this 
piece?  
Do you know something about 
this topic?   
What do you think I will learn 
from the text?  
How can this be explained to 
someone else?  
What prediction do I have about 
this reading?    

 SE NOT TESTED ON STAAR 
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Text: The Mysterious Dark 
Day (Commonlit article)  
Focus TEKS: 5.7B 
Supporting TEKS: 5.6F, 5.6G, 
5.6H 
ELPS: 2G, 3D, 4F, 5.G 
  
Learing Purpose: The student 
will write responses to the text 
that demonstrate 
understanding. 
 

Prior to reading the text, allow 
students to preview the text 
and make a prediction about 
the topic. Students should write 
this prediction in their reader’s 
notebook. Model your thinking 
as the teacher and the class 
annotate the informational text 
The Mysterious Dark Day. (ex: 
central idea, unfamiliar words, 
text structure, signal/transition 
words, text features, etc.) 
 
Think about weather events 
that you are familiar with, with a 
partner think-share-pair -IFL 
Routine about and describe a 
weather event that has similar 
characteristics as the Dark 
Day. Choose a few groups to 
share responses with the class. 
 
Students will complete 
interpretive questions in their 
reader’s notebook. 
Text questions and possible 
student answers 

 

 Culminating Activity-Inquiry and Research 
Focus TEKS: 5.13A, 5.13E 
supporting TEKS: 5.9D, 5.9Di, 5.9Dii, 5.9Diii, 5.10C 
ELPS: 2C, 3D, 4D, 5.G 
Learning Purpose: The students will create a travel brochure using a research plan and 
clarifying questions. 
School Travel Brochure 

As a culminating unit activity, students will be creating an informational travel brochure. 
Students can choose one of the following topics to be the focus of their brochure:  

1. School 

2. Favorite place 

3. City 

4. State 

Included in the brochure will be specific characteristics of informational texts such as central 
idea with supporting details, text structure using signal words, text features (pictures, captions, 
maps, etc.), print or graphic features and an anecdote. 

Students must be allowed to use a computer to research and gather information to include in 
the brochure. The student should be about to gather facts pertaining to: 

Location 

History/Landmarks 

Facts (ex: fun and interesting facts,  famous people, things to do, etc.) 

Pictures 

Maps 

Weather 

Food 

Personal statement of their experience (anecdote) 

After students have gathered all the information needed, the next step is to bring their travel 
brochure to life. You might have students start their travel brochure with the place name and 
a big, attractive picture/creative headings at the top to grab people’s attention on the front 
page. The remaining parts of the brochure should be organized by each page fold. There are 
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https://www.commonlit.org/en/texts/the-mysterious-dark-day?search_id=2229216
https://www.commonlit.org/en/texts/the-mysterious-dark-day?search_id=2229216
https://drive.google.com/a/dallasisd.org/file/d/1yht_CF66YFB4_v44NRMNJ_BNbwqbmBVd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1yht_CF66YFB4_v44NRMNJ_BNbwqbmBVd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1yht_CF66YFB4_v44NRMNJ_BNbwqbmBVd/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/13YrSzMJkKbjmYx7mi4hDUDbM6kUrIPFQ/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/13YrSzMJkKbjmYx7mi4hDUDbM6kUrIPFQ/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1pDrPzKjARbIYRQ8ZMP0elQ8Wy0tWzh7x/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1pDrPzKjARbIYRQ8ZMP0elQ8Wy0tWzh7x/view?usp=sharing
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Tri-Fold Foldable Template, Tri-Fold Brochure Template with Outline and Travel Brochure 
Student examples as a reference. 

Travel Brochure Rubric 

 



                                                                                                                     
                                                                          RLA_Grade 5 - 2nd SIX WEEKS Instructional Calendar  
    

 



                                                                                                                     
                                                                          RLA_Grade 5 - 2nd SIX WEEKS Instructional Calendar  
    

 



                                                                                                                     
                                                                          RLA_Grade 5 - 2nd SIX WEEKS Instructional Calendar  
    

 



                                                                                                                     
                                                                          RLA_Grade 5 - 2nd SIX WEEKS Instructional Calendar  
    
 
 
 
 
 
 
 

  
 
 
 
 
 
 
 
 
 
 
 

 

   

An
ch

or
 C

ha
rt

  



                                                                                                                     
                                                                          RLA_Grade 5 - 2nd SIX WEEKS Instructional Calendar  
    

 

NOTE:  Not Tested on 
STAAR 

  NOTE: SE NOT TESTED ON STAAR 
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Daily Writing Routines 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine:  
Day 5 - Revise and Edit 
Assessment  

 

. Use this time to focus on any Grammar Skills that your students did not master during this Unit. 

 

Mini Lesson                         
TEKS:  3.11E                                     
ELPS: 3(E) 
Learning Purpose - 
Students write their final 
draft for publishing. 

 
Models your 3-paragraph 
Essay to show how an 
author publishes a final draft. 
The teacher explains that it 
should be organized into 
three paragraphs. It should 
also be legible by the reader. 
Not only that, the paragraphs 
are indented and separated 
by skipping a line. 

 Mini Lesson                         
TEKS:  3.11E                                     
ELPS: 3(E) 
Learning Purpose - Students 
write their final draft for 
publishing. 

 
Models your 3-paragraph 
Essay to show how an author 
publishes a final draft. The 
teacher explains that it should 
be organized into three 
paragraphs. It should also be 
legible by the reader. Not only 
that, the paragraphs are 
indented and separated by 
skipping a line. 

Mini Lesson  
TEKS:  3.11E 
ELPS:  3C, 3J 
 Learning Purpose: Students share writing with class. 

  

Teacher can read his/her final draft to the class as a model to 
show that authors publish a writing piece to share with 
others.  Then the teacher explains expectations for students 
sharing writing. Teacher may want to make an expectation 
chart with class. Examples of expectations could be:  listen 
attentively to reader, give positive feedback/praise, take turns 
giving comments.  
  

 
Students volunteer to sit in the “author’s chair” and read aloud 
and/or project their informational text.  Students ask 
questions and give feedback about what they liked.  
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https://drive.google.com/open?id=1QonReDcnyCsbKNFqZGBjTrYmGw5U73Qj
https://drive.google.com/open?id=1QonReDcnyCsbKNFqZGBjTrYmGw5U73Qj
https://drive.google.com/open?id=1QonReDcnyCsbKNFqZGBjTrYmGw5U73Qj
https://drive.google.com/open?id=1QonReDcnyCsbKNFqZGBjTrYmGw5U73Qj
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Teacher will ask, while 
students turn and talk:  

• Why is it important 
that the final draft is 
organized into three 
paragraphs?  

• Why should we write 
in our best 
handwriting?  

• Why do we indent 
and skip lines when 
we start a new 
paragraph?  

  

Students write their final 
draft for publishing using the 
Rubric and Feedback: Final 
Draft.  Teacher should 
conduct final writing 
conferences with struggling 
students to help them get to 
the publishing stage.    

  

Students ask a partner to 
read their final draft and ask 
the following questions to 
each other and refer to the 
rubric. 

• Is my final draft neat 
enough that you can 
read it?  

• Is my final draft 
organized into three 
paragraphs with 
indentations?  

• What is something 
that you liked about 
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my story?  

• Are there any 
suggestions you 
would give me to 
help improve my 
writing?  

 Closing: Students fill out the 
feedback section below the 
rubric. This will help the 
students self-reflect and 
improve on their writing.   
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