
  Grade 6 - 4th SIX WEEKS- RLA 

 

Whole Group Reading- Focus Overview 

 

 Reading Writing  

 
Week 1 

Persuasive  6.18 Persuasive Letter 
6.14A-C Writing Process 

6.2A, 6.2B 
6.11B, 
6.9F19D, 6.11F19D, 6.11&F19E   

Grammar: Predicate, 
adjectives 6.19A 

 
Week 2 

Persuasive, Expository- Paired Persuasive 6.14A. B, C 

6.2A, 6.2B, 6.2E 
610A, 6.10B, 6.11B, 
6.10F19D, 6.11F19D 

Transition Words 6.19Aviii 

 
Week 3 

Expository(Media Literacy) Persuasive Essay 

6.2A,  6.2B, 6.2E 
6.10A, 6.10C, 6.10D, 6.12B  
6.10F19D, 6.13F19D  

6.19Aiii 

 
Week 4 

Poetry, Fiction Writing a Mystery 

6.2B,  
6.4A, 6.6A,  
6.4F19D, 6.6F19D,  6.F19F 

6.20Bi 

 
Week 5 

Fiction,Drama Cont. Writing a Mystery 

6.2A, 6.2B, 6.2E 
6.6A,  
6.5F19D, 6Fig19F 

6.20Bii 

Week 6 Fiction Cont. Writing Mystery 

6.2A, 6.2B, 6.2E 
6.6A, 6.8A, 
6.6Fig19D, 6.6F19E, 6.8F19D 

6.20Biii 

Week 7 CA4 Review  STAAR Release Review 

Persuasive, Expository, Poetry, Fiction, Drama  

TEKS/SE SW1 SW2 ACP SW4 SW5 STAAR 

6.2B 3 4 3 6  23 

6.4A   2 4  8 

6.6A  3 3 6  2 

6.8A 3  3 3  8 

6.10A   2 4  25 

6.10C   3 4  15 

6.11B    2  1 

6.6 F19D  3 1 2  22 

6.10F19D   1 5  19 

6.11F19D    2  8 
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Review/ Assess Review/ Assess 

 

 

Week 1 Monday 1/7 Tuesday 1/8 Wednesday 1/9 Thursday 1/10 Friday 1/11 

 

 

Establishing Habits 

● Teacher work day 

 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 
 
 
 
 
 

Reading Engagement: Persuasive 

Week 1 Lesson Plan           Exemplar         Annotated Text 

 Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple 
meaning words 
 
Genre: Persuasive: 

6.9 
Reading/Comprehension 
of Informational 
Text/Culture and History. 
Students analyze, make 
inferences and draw 
conclusions about the 
author's purpose in 
cultural, historical, and 
contemporary contexts 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and contrast 
organizational text structures) 
to determine or clarify the 
meaning of unfamiliar or 
multiple meaning words 
 
 
Genre: Persuasive: 
6.11B 
Reading/Comprehension of 
Informational Text/Persuasive 
Text. 
 
Identify simple faulty reasoning 
used in persuasive texts. 

Daily Vocabulary Focus:  
6.2A 
(A) determine the meaning of 
grade-level academic English 
words derived 
from Latin, Greek, or other 
linguistic roots and affixes; 
 
Genre: Persuasive: 
6.11 
Reading/Comprehension of 
Informational Text/ 
Persuasive Text 
Students analyze, make 
inferences and draw 
conclusions about persuasive 
text and provide evidence 
from text to support their 
analysis. 
 
F19D Make inferences about 
text and use textual evidence 

Daily Vocabulary Focus:  
6.2A 
(A) determine the meaning 
of grade-level academic 
English words derived 
from Latin, Greek, or other 
linguistic roots and affixes; 
 
 
Genre: Persuasive: 
6.11A compare and contrast 
the structure and viewpoints 
of two different authors 
writing for the same purpose, 
notin 
 
F19D Make inferences about 
text and use textual 
evidence to support 
understanding  
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https://drive.google.com/open?id=1aspOwepJ3P9LYdUxOMPfIQUXoY7XqsWDXV0i7gBPkEE
https://drive.google.com/open?id=1u42o6YaF7tGqhJ2KsjMN4p2YAkzyh-drbWulbWT7BEo
https://drive.google.com/open?id=1h_jGOAj4rMnPU2gGWs5sLNL0EMHePQrW
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and provide evidence 
from the text to support 
their understanding 
6.9F19D 
Make inferences about 
text and use textual 
evidence to support 
understanding.  
 

to support understanding 
 
 
 

 
 SWBAT analyze the content 

of a whole text to determine 

author’s purpose. 

SWBAT identify simple faulty 
reasoning used in persuasive 
texts. 

 SWBAT analyze the author’s 
viewpoint and structure in a 
persuasive text. 

 
 What is the author’s 

purpose in writing a whole 
text? 
 
What is the author’s 
purpose in including specific 
paragraphs or sections? 
 
 
 
 
 
 

What text evidence reveals 
faulty reasoning? 
 
 
 

What inferences and/or 
conclusions can be 
drawn about author’s 
viewpoint? 
 
What inferences and/or 
conclusions can be 
drawn about how the author 
delivers his/her message to 
his/her audience? 
 
What inferences and/or 
conclusions can be 
drawn about specific 

What inferences and/or 
conclusions can be drawn 
about author’s viewpoint? 
 
What inferences and/or 
conclusions can be drawn 
about how the author 
delivers his/her message to 
his/her audience? 
 
What inferences and/or 
conclusions can be drawn 
about specific paragraphs 
and details that support the 

L  
G u
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paragraphs and details that 
support the author’s 
viewpoint/argument? 
 
What text evidence supports 
inferences and conclusions 
about how the author 
considered other viewpoints? 

author’s 
viewpoint/argument? 
 
What text evidence supports 
inferences and conclusions 
about how the author 
considered other 
viewpoints? 
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 Weekly topic: Are video games a risk? 

  

Key Text(s):  “What Video Games Can Teach Us” 

The Violent Side of Video Games- Paired Passage 

 

Text Dependent Questions: 

Found within the close read document. 

The Violent Side of Video Games- Paired Passage 

 

Instructional Considerations 

Close reads are one text the students look at more than one time. Each review of the text has the students look at the 

reading in another way. This text, The Violent Side of Video Games- Paired Passage, will be read through at three separate 

times. A suggestion to show the different stages of annotation and answering would be for the teacher to use three different 

color pens or pencils to allow for students and teacher to easily see the different steps of this process completed. 

 

  
 

Which of the author’s 
arguments is based on faulty 
reasoning? (Note: 
The answers choices are 
sentences directly from the 
text.) 
 
 

Which/What sentence best 
explains the reason for 
(author’s name)’s (feeling) 
about (something/someone 
from the text)? 
 
The author most likely thinks 
that once his/her (intended 
audience) read his/her 
(persuasive text type: email 
message), they will — 
 
The primary method the 
author uses to express her/his 
message is to — 
 
The author appeals to 
(intended audience) by — 
 
In paragraph #, (Name of 
author) include specific 
information from (a 
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https://docs.google.com/document/d/14DsNZOb7kDb-10XEzUGEgv_b1Ghokk3j9576IfiiUNM/view
https://docs.google.com/document/d/14DsNZOb7kDb-10XEzUGEgv_b1Ghokk3j9576IfiiUNM/view
https://docs.google.com/document/d/14DsNZOb7kDb-10XEzUGEgv_b1Ghokk3j9576IfiiUNM/view
https://docs.google.com/document/d/14DsNZOb7kDb-10XEzUGEgv_b1Ghokk3j9576IfiiUNM/view
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credible source) in order to — 
 
Paragraphs #, #, and # help 
support the author’s argument 
by — 
 
Which sentence from the 
letter shows that (Name of 
author) has 
considered an opposing 
viewpoint? 

 

 Using “What Video Games 

Can Teach Us,” students 

will make text-supported 

inferences by finding 

meaningful textual evidence 

about the author’s purpose. 

How does the author convey 
his argument regarding the 
issue of video games? Use 
evidence from the text to 
support your answer.  

The author most likely thinks 
that once his audience reads 
his text, they will... 

How do the authors convey 
their arguments regarding 
the issue of video games? 
Use evidence from the text 
to support your answer.  
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Establishing Writing Routines 

 Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence? 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 
     

 
 6.19(A)* use and understand 

the function of the following 
parts of speech in the context 
of [reading], writing, [and 
speaking]:  

(iii)* predicate 
adjectives (She is 
intelligent.) and their 
comparative and 
superlative forms 
(e.g., many, more, 
most)  
 

6.19(A)* use and understand 
the function of the following 
parts of speech in the context 
of [reading], writing, [and 
speaking]:  

(iii)* predicate 
adjectives (She is 
intelligent.) and their 
comparative and 
superlative forms 
(e.g., many, more, 
most)  

6.19(A)* use and understand 
the function of the following 
parts of speech in the context 
of [reading], writing, [and 
speaking]:  

(iii)* predicate 
adjectives (She is 
intelligent.) and their 
comparative and 
superlative forms 
(e.g., many, more, 
most)  

6.19(A)* use and understand 
the function of the following 
parts of speech in the 
context of [reading], writing, 
[and speaking]:  

(iii)* predicate 
adjectives (She is 
intelligent.) and their 
comparative and 
superlative forms 
(e.g., many, more, 
most)  

 

 6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14A plan a first draft by 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14B develop drafts by 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14B develop drafts by 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14C revise drafts to clarify 
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selecting a genre appropriate 
for conveying the intended 
meaning to an audience, 
determining appropriate topics 
through a range of strategies 
(e.g., discussion, background 
reading, personal interests, 
interviews), and developing a 
thesis or controlling idea 

choosing an appropriate 
organizational strategy  (e.g., 
sequence of events, cause-
effect, compare-contrast) and 
building on ideas to create a 
focused, organized, and 
coherent piece of writing 

choosing an appropriate 
organizational strategy  (e.g., 
sequence of events, cause-
effect, compare-contrast) and 
building on ideas to create a 
focused, organized, and 
coherent piece of writing 

meaning, enhance style, 
include simple and 
compound sentences, and 
improve transitions by 
adding, deleting, combining, 
and rearranging sentences 
or larger units of text after 
rethinking how well 
questions of purpose, 
audience, and genre have 
been addressed 

 

     

  

D O L
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Week 2 Monday 1/14 Tuesday 1/15 Wednesday 1/16 Thursday 1/17 Friday 1/18 

 

 

Establishing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

 

Reading Engagement: Genre 

Week 2 Lesson Plan           Exemplar        Annotated Text: PRO/CON of Vaccines 

Daily Vocabulary Focus:  
6.2 B 

Use context (e.g., cause and 

effect or compare and 

contrast organizational text 

structures) to determine or 

clarify the meaning of 

unfamiliar or multiple 

meaning words  

 

Comprehension:Persuasive 
6.11 
Reading/Comprehension of 
Informational 
Text/Persuasive Text. 
Students analyze, make 
inferences and draw 
conclusions about 

Daily Vocabulary Focus:  
6.2E 

 Use a dictionary, a glossary, 

or a thesaurus (printed or 

electronic) to 

determine the meanings, 

syllabication, pronunciations, 

alternate word choices, 

and parts of speech of words. 

 

Comprehension:Persuasive 
6.11(B) identify simply faulty 
reasoning used in persuasive 
texts  

Daily Vocabulary Focus:  
6.2B 

Use context (e.g., cause and 

effect or compare and contrast 

organizational text structures) to 

determine or clarify the meaning 

of unfamiliar or multiple meaning 

words  

 

Comprehension: Expository 
6.10 Reading/Comprehension of 
Informational Text/Expository 
Text. Students analyze, make 
inferences and draw conclusions 
about expository text and 
provide evidence from text to 
support their understanding.  
 
F19E Summarize, paraphrase, 

Daily Vocabulary Focus:  
6.2B 

Use context (e.g., cause and 

effect or compare and contrast 

organizational text structures) 

to determine or clarify the 

meaning of unfamiliar or 

multiple meaning words  

 

Comprehension: Expository  
6.10(B) explain whether facts 
included in an argument are 
used for or against an issue 

Daily Vocabulary Focus:  
6.2A 

Determine the meaning of 

grade-level academic English 

words derived 

from Latin, Greek, or other 

linguistic roots and affixes; 

 

 

Comprehension: 
6.10 Reading/Comprehension 
of Informational 
Text/Expository Text. Students 
analyze, make inferences and 
draw conclusions about 
expository text and provide 
evidence from text to support 
their understanding.  
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https://drive.google.com/open?id=1V9WB7HGCyZcnRbBpcFytMw74DlSvd2nyjek0BLS1UjA
https://drive.google.com/open?id=1m7MdBEWYeZzJAX5BaB3WdxzBGnNyCAMCWOydjHFN-6o
https://drive.google.com/open?id=1aYzWFRA1G4hX-BWJhG1zQmJmS-cS55v7
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persuasive text and provide 
evidence from text to 
support their analysis. 
 
F19D make inferences 
about text and use textual 
evidence to support 
understanding  

and synthesize texts in ways 
that maintain meaning and 
logical order within a text and 
across texts  

6.11 Reading/Comprehension 
of Informational 
Text/Persuasive Text. 
Students analyze, make 
inferences and draw 
conclusions about persuasive 
text and provide evidence 
from text to support their 
analysis. 
 
F19F (e.g., thematic links, 
author analysis) between and 
across multiple texts of 
various genres, and provide 
textual evidence 

 
SWBAT draw conclusions 
about the author’s 
viewpoint. 

SWBAT identify simple 
faulty reasoning used in 
persuasive texts. 

SWBAT summarize an 
expository text that maintains 
meaning and logical order. 

SWBAT explain how the 
author’s claim is supported by 
facts presented in the article. 

SWBAT draw conclusions 
about themes across 
multiple texts of various 
genres. 

 

What inferences and/or 
conclusions can be 
drawn about author’s 
viewpoint? 
 
What inferences and/or 
conclusions can be 
drawn about how the 
author delivers his/her 
message to his/her 
audience? 
 
What inferences and/or 
conclusions can be 
drawn about specific 
paragraphs and 
details that support the 
author’s 
viewpoint/argument? 
 
What text evidence 
supports inferences 

What text evidence reveals 
faulty reasoning? 
 

What are the characteristics of 
an effective summary for the 
whole text? 

How are 
arguments/opinions/claims 
supported by text 
evidence/facts? 
 
 
 
 

What inferences and/or 
conclusions can be drawn 
about specific details? 
 
What text evidence supports 
inferences and conclusions? 
 
What inferences and/or 
conclusions can be 
drawn about author’s 
viewpoint? 
 
What inferences and/or 
conclusions can be 
drawn about how the author 
delivers his/her message to 
his/her audience? 
 
What inferences and/or 
conclusions can be 
drawn about specific 
paragraphs and details that 
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and conclusions about how 
the author considered 
other viewpoints? 

support the author’s 
viewpoint/argument? 
 
What text evidence supports 
inferences and conclusions 
about how the author 
considered other riewpoints? 
 
What are the similarities 
between two texts? 
 
What are the differences 
between two texts? 

 

 

PRO/CON: Should vaccines 

be made mandatory for all 

children? 

Issue Overview Vaccines 

  

 

PRO/CON: Should 

vaccines be made 

mandatory for all children? 

Issue Overview Vaccines 

  

 

Health officials warn that this 

flu season could be as bad as 

last year 

  

Health officials warn that this 

flu season could be as bad as 

last year 

  

 

Health officials warn that this 

flu season could be as bad 

as last year  

 

PRO/CON: Should vaccines 

be made mandatory for all 

children? 

Issue Overview Vaccines 
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https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/record-breaking-flu/id/46425/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
https://newsela.com/read/pro-con-vaccines/id/41934/
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Which/What sentence best 
explains the reason for 
(author’s name)’s 
(feeling) about 
(something/someone from 
the text)? 
 
The author most likely thinks 
that once his/her (intended 
audience) read 
his/her (persuasive text type: 
email message), they will — 
 
The primary method the 
author uses to express 
her/his message is to — 
 
The author appeals to 
(intended audience) by — 
 
In paragraph #, (Name of 
author) include specific 
information from (a 
credible source) in order to — 
 
Paragraphs #, #, and # help 
support the author’s 
argument by — 
 
Which sentence from the 
letter shows that (Name of 
author) has considered an 
opposing viewpoint? 
 

Which of the author’s 
arguments is based on 
faulty reasoning?  
 

 

Which of the following is the 
best summary of the article? 
 
What is the best summary of 
this selection? 
 
Alternate wording: Write an 
effective summary of the 
selection. 
 

Which/What sentence from 
the article best supports the 
claim that 
(opinion from the text) — 
 
Which/What evidence does 
(person from text) give to 
support the claim 
that (opinion about topic) — 
 
Read this sentence from 
paragraph #. 
 
Which fact from the selection 
best supports this claim? 
 

The reader can infer that 
(inference based on details) 
because — 
 
Based on the information in 
paragraph #, which 
generalization can be made? 
 
Based on the information 
included in the selection, the 
reader can infer that the 
author believes (topic of 
article) — 
 
Read these sentences from 
paragraph #. 

(Question from paragraph #.) 

This quotation shows that — 
 
The reader can conclude 
that (person from text) 
believes that — 
 
The reader can conclude 
that (event from article) is — 
 
Which/What sentence best 
supports the idea that 
(inference based on details)? 
 
Which of the following best 
supports the idea that 
(inference based on details)? 
 
Which/What sentence best 
highlights that the author is 
(feeling) with (topic of text) 
 
Which statement about 
(topic of text) does this 
article best support? 
 

S T A A R
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Which/What sentence best 
explains the reason for 
(author’s name)’s (feeling) 
about (something/someone 
from the text)? 
 
The author most likely thinks 
that once his/her (intended 
audience) read his/her 
(persuasive text type: email 
message), they will — 
 
The primary method the 
author uses to express 
her/his message is to — 
 
The author appeals to 
(intended audience) by — 
 
In paragraph #, (Name of 
author) include specific 
information from (a 
credible source) in order to 
— 
 
Paragraphs #, #, and # help 
support the author’s 
argument by — 
 
Which sentence from the 
letter shows that (Name of 
author) has considered an 
opposing viewpoint? 
 
One way “(Expository 
Passage 1 Title)” and 
“(Persuasive Passage 2 
Title)” are similar is that they 
both — 
 
The information presented in 
“(Expository Passage 1 
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Title)” and “(Persuasive 
Passage 2 Title)” supports 
the idea that — 
 
What is a major difference 
between (topic of Passage 
1) in “(Expository Passage 1 
Title)” and (topic of passage 
#2) in “(Persuasive Passage 
2 Title)”? 
 
One difference between 
“(Expository Passage 1 
Title)” and “(Persuasive 
Passage 2 Title)” is that only 
“(Persuasive Passage 2 
Title)” provides information 
about — 

 

The author most likely thinks 
that once his audience reads 
his article on vaccines, they 
will_________________. 
 
Use evidence from the text to 
support your understanding. 

What faulty reasoning is 

found in the “cons” section 

of this article? 

 

Use evidence from the text 

to support your 

understanding. 

Write an effective summary of 
the article that maintains 
meaning and logical order. 

  

 

 Punctuating sentences and Organizing writing 
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Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

     

 
6.19(A)* use and understand 
the function of the following 
parts of speech in the 
context of [reading], writing, 
[and speaking]:  

(viii)* transitional 
words with phrases 
that demonstrate an 
understanding of the 
function of the 
transition related to 
the organization of 
the writing (e.g., on 
the contrary, in 
addition to) 

6.19(A)* use and understand 
the function of the following 
parts of speech in the context 
of [reading], writing, [and 
speaking]:  

(viii)* transitional 
words with phrases 
that demonstrate an 
understanding of the 
function of the 
transition related to 
the organization of 
the writing (e.g., on 
the contrary, in 
addition to) 

6.19(A)* use and understand 
the function of the following 
parts of speech in the context 
of [reading], writing, [and 
speaking]:  

(viii)* transitional 
words with phrases 
that demonstrate an 
understanding of the 
function of the 
transition related to 
the organization of 
the writing (e.g., on 
the contrary, in 
addition to) 

6.19(A)* use and understand 
the function of the following 
parts of speech in the context 
of [reading], writing, [and 
speaking]:  

(viii)* transitional 
words with phrases 
that demonstrate an 
understanding of the 
function of the 
transition related to 
the organization of 
the writing (e.g., on 
the contrary, in 
addition to) 

6.19(A)* use and understand 
the function of the following 
parts of speech in the 
context of [reading], writing, 
[and speaking]:  

(viii)* transitional 
words with phrases 
that demonstrate an 
understanding of the 
function of the 
transition related to 
the organization of 
the writing (e.g., on 
the contrary, in 
addition to) 

 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14A plan a first draft by 
selecting a genre 
appropriate for conveying 
the intended meaning to an 
audience, determining 
appropriate topics through a 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14B develop drafts by 
choosing an appropriate 
organizational strategy  (e.g., 
sequence of events, cause-
effect, compare-contrast) and 
building on ideas to create a 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14B develop drafts by 
choosing an appropriate 
organizational strategy  (e.g., 
sequence of events, cause-
effect, compare-contrast) and 
building on ideas to create a 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14C revise drafts to clarify 
meaning, enhance style, 
include simple and compound 
sentences, and improve 
transitions by adding, 
deleting, combining, and 

6.18(A) write persuasive 
essays for appropriate 
audiences that establish a 
position and include sound 
reasoning, detailed and 
relevant evidence, and 
consideration of alternatives  
 
6.14C revise drafts to clarify 
meaning, enhance style, 
include simple and 
compound sentences, and 
improve transitions by 
adding, deleting, combining, 
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range of strategies (e.g., 
discussion, background 
reading, personal interests, 
interviews), and developing 
a thesis or controlling idea 

focused, organized, and 
coherent piece of writing 

focused, organized, and 
coherent piece of writing 

rearranging sentences or 
larger units of text after 
rethinking how well questions 
of purpose, audience, and 
genre have been addressed 

and rearranging sentences 
or larger units of text after 
rethinking how well 
questions of purpose, 
audience, and genre have 
been addressed 
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Week 3 Monday 1/21 Tuesday 1/22 Wednesday 1/23 Thursday 1/24 Friday 1/25 

 

 

Establishing Habits 

 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

Reading Engagement: Genre  

Week 3 Lesson Plan          
  Test Results Teacher Exemplar         Test Results Annotated Text  

Sample DOLs for Day 1 & 2 “Test Results” 

 Daily Vocabulary Focus:  

6.2A 
Determine the meaning of 

grade-level academic 

English words derived from 

Latin, Greek, or other 

linguistic roots and affixes; 

 

Comprehension:Expository 
6.10A 
Summarize the main ideas 
and supporting details in 
text, demonstrating an 
understanding that a 
summary does not include 
opinions; 
 
6.12B  
Interpret factual, 
quantitative, or technical 
information presented in 
maps, charts, illustrations, 
graphs, timelines, tables, 
and diagrams.  

Daily Vocabulary Focus:  

6.2A 
Determine the meaning of 

grade-level academic English 

words derived from Latin, 

Greek, or other linguistic roots 

and affixes; 

 

Comprehension:Expository 
6.10D 
Synthesize and make logical 
connections between ideas 
within a text and across two or 
three texts representing similar 
or different genres. 

Daily Vocabulary Focus:  
6.2B 

Use context (e.g., cause and 

effect or compare and 

contrast organizational text 

structures) to determine or 

clarify the meaning of 

unfamiliar or multiple meaning 

words; 

 

Comprehension:Expository 
6.10C 
Explain how different 
organizational patterns (e.g., 
proposition-and-support, 
problem-and-solution) develop 
the main idea and the author's 
viewpoint. 
 
 

Daily Vocabulary Focus:  
6.2E 

Use a dictionary, a glossary, 

or a thesaurus (printed or 

electronic) to determine the 

meanings, syllabication, 

pronunciations, alternate 

word choices, and parts of 

speech of words. 

 

Comprehension:Expository 
6.10 
Reading/Comprehension 
of Informational 
Text/Expository Text. 
Students analyze, make 
inferences and draw 
conclusions about 
expository text and provide 
evidence from text to 
support their understanding.  
 
F19D make inferences 
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https://drive.google.com/open?id=1EYYpYmc1v5o5Q-C5ZTf10Lef0W-7sWXZcaTa6u89E7I
https://drive.google.com/open?id=1rdCnUz0VAXQXbmgvD2WzBO_hfxdwZkFlTuLSDEQnqzU
https://drive.google.com/open?id=1IL8hLFcyzJCYZQE_Q-7-xVEna-LTxLCt
https://drive.google.com/open?id=1ggjSC6DMeZBcJft-84S4HRrAi_pydk_f
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about text and use textual 
evidence to support 
understanding 

 

 SWBAT summarize the 
main ideas in a text 
demonstrating that a 
summary does not include 
opinions. 
 
6.13 
Reading/Media Literacy. 
Students use 
comprehension skills to 
analyze how words, images, 
graphics, and sounds work 
together in various forms to 
impact meaning. 
 
F19D make inferences 
about text and use textual 
evidence to support 
understanding. 

Students will be able to 

synthesize and make logical 

connections between ideas in 

a text. 

Students will explain how the 

organizational pattern of 

problem-solution develops the 

main idea of an expository 

text. 

 

 

 6.10A 
What are the characteristics 
of an effective summary of a 
section of text? 
 
What is the main idea of a 
whole text? 
 
What is the main idea of a 
whole text? 
 
How do details and facts 
support the main idea(s) in 
text? 
 

6.10D 
What connections can be 
made between ideas 
presented throughout the text? 
 

6.10C 
How does the organization of 
a text or section of text 
develop the main idea? 
 
How does the organization of 
a text or section of text 
develop the author’s 
viewpoint? 

6.10& F19D 
What inferences and/or 
conclusions can be drawn 
about specific details? 
 
What text evidence supports 
inferences and conclusions? 
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What inferences and/or 
conclusions can be drawn 
about specific details? 
 
6.12B 
How does information 
presented graphically 
support understanding? 
 
6.13&F19D 
How do images (e.g., 
photographs, cartoons) 
support ideas in text? 
 
What message is being 
conveyed by images in text? 
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 Key Text 
 

Test Results 

Sample DOLs for Day 1 & 2 “Test Results” 
 
 

Additional Text 
Anti-vaccination stronghold in North Carolina hit with chickenpox outbreak 

 

 6.10A 
Read this summary of 
paragraph # written by a 
student. 
 
Which sentence in the 
student’s summary is 
unnecessary? 
 
What is the best summary 
of paragraphs # and #? 
 
Which sentence best 
expresses the main idea 
of the selection? 
 
(Person from text) was 
able to (action from text) 
because — 
 
Which sentence from the 
selection supports the idea 
that (main idea from 
the text)? (Note: Answer 
choices are sentences 
directly from the text.) 
 
Which detail from the 
selection supports the idea 
that (main idea from the 
text. 

6.10D 
Which/What idea is developed 
throughout the section “Title of 
Section”? 
 
Which/What idea is supported 
by information in the article? 
 
The information in paragraphs 
# and # supports the idea that 
— 
 
Based on information in the 
selection, with which statement 
would (person from article) 
most likely agree? 
 
According to the selection, how 
is (idea from the text) different 
from (another idea in the text)? 
 
The reader can conclude that 
(partial inference based on 
details from the text) — (Note: 
The answer completes the 
inference. 
 
Read this sentence from 
paragraph #.) 

(Sentence from selection.) 

6.10C 
The organization of paragraph 
# focuses on (main idea of 
paragraph) to show that — 
 
The author organizes 
paragraphs # through # for 
the purpose of (verb: 
describing, explaining, etc.) — 
 
The main purpose of 
paragraphs # through # is to 
— 
 
The organization of 
paragraphs # through # 
contributes to the author’s 
main idea by — 
 
The author organizes 
paragraphs # through # by — 
 
The author structures 
paragraphs # and # so that 
they — 
 
The section “Title of Section” 
is organized in a way that 
shows — 
 
The organizational pattern of 

6.10&F19D 
The reader can infer that 
(inference based on details) 
because — 
 
Based on the information in 
paragraph #, which 
generalization can be made? 
 
Based on the information 
included in the selection, the 
reader can infer that the 
author believes (topic of 
article) — 
 
Read these sentences from 
paragraph #.  

(Quotation from paragraph #.) 

This quotation shows that — 
 
The reader can conclude 
that (person from text) 
believes that — 
 
The reader can conclude 
that (event from article) is — 
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https://drive.google.com/file/d/1YDOGUemc03g_o1w527fQZKkgEYGH_PQN/view
https://drive.google.com/open?id=1ggjSC6DMeZBcJft-84S4HRrAi_pydk_f
https://www.washingtonpost.com/nation/2018/11/19/anti-vaccination-stronghold-nc-hit-with-states-worst-chickenpox-outbreak-decades/?noredirect=on&utm_term=.bf70ef1cf8b6
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Why (explanation of an 
event, action, or situation 
described in the text)? 
How/why did (explanation 
of an event, action, or 
situation) take place? 
 
6.12B 
The author organizes 
information from the article 
into a (graphic: bar graph, 
chart, etc.) most likely to 
make it easier for the 
reader to — 
 
Based on the labels in the 
diagram, the reader can 
conclude that — 
 
6.13&F19D 
The photographs of 
(someone/something from 
text) support the 
information in the selection 
by — 
 
The photograph below 
paragraph # is included 
with the selection to help 
the reader understand 
(how) — 
 
The photograph after 
paragraph # helps readers 
— 
 
Which idea is best 
expressed in the (form of 
media: photograph, 
cartoon, etc.) at the end of 
the selection? 
 

 
Which statement from the 
article supports the idea in this 
sentence? 
Which sentence from the 
article helps explain (idea from 
text)? 
 
What is the most likely reason 
(description of event or action 
in text)? 
 
Which idea does the author 
develop throughout the 
selection? 

the article develops the 
author’s viewpoint by — 
 
How does the organization of 
paragraph # contribute to the 
selection? 
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Which detail from the 
selection is best supported 
by (form of media: 
photograph, cartoon, etc.) 
of (description of media)? 

 

 Using “Test Results”, 
students will summarize 
the main idea of one 
section of text. 
 
 
 
 

Given an expository text, 
students will make logical 
connections by synthesizing a 
section of a text. Students will 
provide text evidence to 
support their understanding. 

Using the section “Forgotten 
Disease”, the organizational 
pattern of paragraphs 1 
through 5 contributes to the 
main idea by... 

The reader can infer that 

tuberculosis can be 

controlled because-- 

 

A   TB is a contagious    

      bacterial infection. 

 

B   Patients can start taking  

      the right drugs  

      immediately, so they get  

      better faster and infect  

     fewer people. 

 

C.  "TB is a forgotten     

       disease] of poor 

people,"  

       Pai explains. 

 

D.   “A vaccine to prevent TB  

        does exist, but it was  

        designed in the 1920s  

         and isn't very 

effective.” 
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Punctuating sentences and Organizing writing 

 Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence? 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 
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Week 4 Monday 1/28 Tuesday 1/29 Wednesday 1/30 Thursday 1/31 Friday 2/1 

 

 

Practicing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

Reading Engagement: Genre 

Week 4 Lesson Plan          
   Learning to Read Exemplar   and Learning to Read Annotated Text    

 Scholarship Jacket Annotated Text 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause 
and effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple 
meaning words 
 
Comprehension: Poetry 
6.4A 
Explain how figurative 
language (e.g., 
personification, metaphors, 
similes, hyperbole) 
contributes to the meaning 
of a poem.  
 
 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple 
meaning words 
 
Comprehension: Poetry 
6.4F19D 
Reading/Comprehension 
of Literary Text/Poetry. 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 
poetry and provide evidence 
from text to support their 
understanding. 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple meaning 
words 
 
 

Comprehension: Fiction 
6.6A 
Summarize the elements of 
plot development (e.g., rising 
action, turning point, climax, 
falling action, denouement) in 
various works of fiction. 
 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple meaning 
words 
 
Comprehension: Fiction 
6.6F19D 
Reading/Comprehension of 
Literary Text/Fiction. 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 
fiction and provide evidence 
from text to support their 
understanding.  

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple 
meaning words 
 
Comprehension:Paired 
Fiction & Poetry 
6.Fig19F 
Make connections (e.g., 
thematic links, author 
analysis) between and 
across multiple texts of 
various genres, and provide 
textual evidence. 

 

Students will explain how 
figurative contributes to the 
meaning of a poem.   . 

Students will be able to 

make inferences about how 

figurative language and 

structure contributes to the 

Students will be able to 

summarize the events that led 

to the main conflict in “The 

Scholarship Jacket.” 

Students will be able to 

determine a character’s 

motivation in a fictional text. 

Students will be able make 

connections across multiple 

text. 
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https://drive.google.com/open?id=1P3pZ_3frCfUVM_bDPEOgo6xenmZomw6vq65anO0X618
https://drive.google.com/open?id=1P9SSjON27iq3bcply-xeadnCGQen-QoQAEggFjxpJmA
https://drive.google.com/open?id=1w-HxOGg8ExCHBZDCFS5GIN52Dt1hF39L
https://drive.google.com/open?id=13hN93GwgtVGmkUghThYCAtWkRksNzGTt


  Grade 6 - 4th SIX WEEKS- RLA 

 

meaning of a poem.   

 

6.4A 
How does figurative 
language contribute to 
meaning? 
 
Why does the poet include 
figurative language? 
 
 
 
 

6.4F19D 
What inferences and/or 
conclusions can be drawn 
based on specific details? 
 
What inferences and/or 
conclusions can be drawn 
about the organization of a 
poem? 
 
What inferences and/or 
conclusions can be drawn 
about the author’s purpose 
for including specific stanzas 
and/or details? 
 
What text evidence supports 
inferences and conclusions? 

6.6A 
How do specific events and/or 
details contribute to the 
elements of plot 
development? 
 
How do specific events in a 
story’s plot reveal characters’ 
thoughts, feelings, and 
actions/motivations? 

6.6F19D 
What inferences and/or 
conclusions can be drawn 
about characters based on 
specific details? 
 
What inferences and/or 
conclusions can be drawn 
about characters’ feelings 
based on specific details? 
 
What inferences and/or 
conclusions can be drawn 
about characters’ 
qualities/traits based on 
specific details? 
 
What inferences and/or 
conclusions can be drawn 
based on character action(s)? 
 
What text evidence supports 
inferences and conclusions 
about the character(s)? 
 
 
 
 

6.Fig19F 
 
What are the similarities 
between two texts? 
 
What are the differences 
between two texts? 
 
 

 

 

Poem: 
Learning to Read- Poetry 
 
Fiction: 
The Scholarship Jacket- Fiction 
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https://drive.google.com/open?id=1sFlIVFi1Ew-z7CLR0eKPsyLKfAne_ODm
https://drive.google.com/open?id=1FfWkS-OKORaO0sbTFtedUpaTicnNFOCG
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Text Based Questions: 

Text Based Questions Paired Text: Fiction & Poetry 

 

6.4A 
Read lines # through # from 
the poem. OR Read these 
lines from the poem. 

(Lines from poem that 
include figurative language) 

     -The poet uses 
personification in these lines 
most likely to show that 
(something from the poem) 
     -The poet uses these lines 
to show that the speaker 
feels — 
     -The poet uses the simile 
in these lines to describe — 
 
Which lines from the poem 
suggest that 
(someone/something from 
poem) (verb + noun: 
deserves respect, loves 
children, etc)? (Note: The 
lines from the poem include 
an example of figurative 
language [e.g., 
personification, metaphors, 
similes, hyperbole].) 
 
Why does the poet include a 
simile in line #? 
 
 
 
 
 

6.4F19D 
What does the poet 
suggest about 
(someone/something from 
poem) in lines # through 
#? 
 
Which word best 
describes the speaker’s 
attitude toward 
(someone/something)? 
 
The poet suggests that 
(subject of poem) had to 
— 
 
In line #, why does the 
speaker say that “(quote 
from the speaker of the 
poem)”? 
 
The poet begins the 
stanzas # - # with the word 
“(word)” in order to — 
 
The poet organizes the 
poem as she/he does in 
order to — 
 
The poet organizes the 
poem by — 
 
Why does the poet include 
stanzas # and #? 
 
The poet includes (detail) 

6.6A 
Which/What event contributes 
most to the 
(narrator/Character)’s inner 
conflict in the story? 
 
The conversation between 
(Character 1) and (Character 
2) leads to the story’s 
resolution because it — 
 
Paragraphs # and # contribute 
to the rising action of the story 
by showing that (Character) — 
 
Which sentence expresses the 
turning point in the story? 
 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and # 
mark a turning point in the 
story? 
 
The end of the story reveals 
that (Character) — 
 
How does (Character 1) 
respond to (Character 2) when 
(action of Character 2)? 
 
Why do (Character/Characters 
+ action)? 
 
(Character’s) feelings about 

6.6F19D 
Read these sentences from 
the story. 

(Sentences from different 
parts of the story.) 

Based on these sentences, 
the reader can conclude that 
(narrator/Character) — 
 
Based on (Character 1)’s 
advice to the 
(narrator/Character 2), the 
reader can conclude that 
(Character 1) — 
 
In paragraphs # and #, how 
does the author show that 
(description of character or 
characters)? 
 
From (Character)’s 
description of the 
(someone/something from 
story) in paragraph #, the 
reader can tell that 
(Character) — 
 
Why is (Character) most likely 
in favor of (another 
Character’s actions)? 
 
Read the following sentence 
from paragraph #. 

6.Fig19F 
No STAAR Question Stems 
available 

S T A A R

https://docs.google.com/document/d/1tL5Fe_I4LIdelZNITkaauBArD5LvsxqTutz2TTy3gNY/edit
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in stanza # in order to — 
 
Why are the first and third 
lines of the poem echoed 
in the last stanza? 
 
Stanza # is important to 
the poem because it 
shows — 
 
The poet includes stanzas 
# through # most likely to 
— 
 
Which line from the poem 
suggests that (inferences 
based on a particular 
line)? 
 
Which line from the poem 
presents a problem that 
the speaker cannot 
control? 
 
Which line from the poem 
best expresses the 
speaker’s (feeling or 
belief)? 
 
Which line from the poem 
best suggests that the 
speaker feels a sense of 
(description of feeling)? 

(person, place, event, etc.) 
become more (adjective) when 
he/she — 
 
 
 

(Sentence from paragraph 
#.) 

This sentence helps illustrate 
(Character)’s — (Note: The 
answer is Character 
feeling/trait [e.g., ignorance, 
stubbornness, frustration, 
uncertainty, etc.]). 
Based on paragraphs # and 
#, the reader can conclude 
that (Character 1) thinks 
(Character 2) — 
 
What does the conversation 
between (Character 1) and 
(Character 2) in paragraphs # 
through # suggest? 
 
How can the reader tell that 
(Character) (description of 
feeling about something)? 
 
The description of 
(Character)’s personality 
helps the reader understand 
her/his — 
 
The qualities (Character) is 
described as having in 
paragraph # are most closely 
related to those associated 
with — (Note: Answers 
describe qualities of other 
characters.) 
    - Alternate wording: What 
qualities or character traits 
does (Character) have in 
common with (another 
Character or characters)? 
 
In paragraph # and #, what 
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does (Character 1)’s 
conversation with (Character 
2) reveal about (Character 1)? 
 
What can the reader conclude 
about (Character 1)’s and 
(Character 2)’s (event/action 
from the story)? 
 
Which/What sentence from 
the story shows that 
(inference about the character 
based on details from the 
story)? 
 
Which sentence best explains 
why (event from text)? 

 

Given the poem, “Learning to 

Read,” students will identify 

various types of figurative 

language and explain how it 

adds meaning to the poem.   

Given the poem, “Learning 

to Read,” students will 

make inferences and draw 

conclusions about the 

poem based on structure 

and the author’s use of 

figurative language 

providing text evidence.  

Given the text, “The 
Scholarship Jacket,” students 
will summarize the events that 
led to the main conflict. 

What can you infer about the 
principal’s actions towards 
Martha? Provide evidence 
from the text to support your  
understanding. 

Using the poem “Learning to 
Read” and the story, “The 
Scholarship Jacket”  explain 
how they are similar.  Use 
evidence from both 
selections to support your 
understanding.  
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 
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Week 5 Monday 2/4 Tuesday 2/5 Wednesday 2/6 Thursday 2/7 Friday 2/8 

 

 

Practicing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

Reading Engagement: Genre 

Week 5 Lesson Plan           
 Exemplars: Blue Sky Home and Mother and Son         Annotated Text:  Blue Sky Home and Mother and Son 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause 
and effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple 
meaning words 
 

Comprehension: Drama 
6.5F19D 
Reading/Comprehension 
of Literary Text/Drama. 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 
drama and provide 
evidence from text to 
support their understanding. 
 

Daily Vocabulary Focus:  
6.2A 
Determine the meaning of 
grade-level academic 
English words derived 
from Latin, Greek, or other 
linguistic roots and affixes; 
 
 

Comprehension: Drama 
6.5 Fig.19D 
Reading/Comprehension 
of Literary Text/Drama. 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 
drama and provide evidence 
from text to support their 
understanding. 
 
 

Daily Vocabulary Focus:  
6.2B 
use context (e.g., cause and 
effect or compare and contrast 
organizational text structures) 
to determine or clarify the 
meaning of unfamiliar or 
multiple meaning words 
 

 

Comprehension: Fiction 
6.6A 
Summarize the elements of 
plot development (e.g., rising 
action, turning point, climax, 
falling action, denouement) in 
various works of fiction.  

Daily Vocabulary Focus:  
6.2E 
use a dictionary, a glossary, 
or a thesaurus (printed or 
electronic) to 
determine the meanings, 
syllabication, pronunciations, 
alternate word choices, 
and parts of speech of words. 
 
  
Comprehension:Fiction 
6.6A  
Summarize the elements of 
plot development (e.g., rising 
action, turning point, climax, 
falling action, denouement) in 
various works of fiction.  
 
 

Daily Vocabulary Focus:  
6.2A 
determine the meaning of 
grade-level academic 
English words derived 
from Latin, Greek, or other 
linguistic roots and affixes; 
 
 

Comprehension: 
Paired: Fiction/Drama 
 
6.Fig19F 
Make connections (e.g., 
thematic links, author 
analysis) between and 
across multiple texts of 
various genres, and provide 
textual evidence. 
 

 

Students will make 

inferences about the 

structure and dialogue of a 

*Students will make 

inferences about stage 

directions within a drama 

*Students will be able to 

summarize the rising action 

that builds suspense in a 

SWBAT summarize elements 

of plot development, turning 

point and denouement in a 

*SWBAT draw conclusions 

to make connections for 

overall meaning between 
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https://drive.google.com/open?id=1iriSLdN9dHqJrYfMrTXBI624pP1czUobvgr-y9HUcrI
https://drive.google.com/open?id=1RIfX3qYOtfxw2Ef1R3TZzpmxnw-DWqzeDD2f1fAZr_8
https://drive.google.com/open?id=1yL3VWFtRhbzlLD_qMkiWZ7_rl8px9MMh
https://drive.google.com/open?id=1bAU5LniBR0WLXjIcacDhvn7rSHyxBuxg
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drama to determine overall 

meaning. 

providing text evidence to 

support their understanding. 

*The conversation between 

Penelope and Telemachus 

at the end of the scene is 

important because it... 

 

Provide text evidence to 

support your answer 

 

fictional text. 

*How does Grandfather’s 

reaction to Phoebe describing 

Nadia as American resolve the 

tension between her and her 

grandfather?  

fictional text two texts 

*Given “Mother and Son” 
and “Blue-Sky Home”, both 
the drama and the fictional 
text end with a feeling of… 
 
Provide text evidence to 
support your answer 
 

 

What inferences and/or 
conclusions can be 
drawn about the purpose 
and meaning of dramatic 
elements (e.g., plot, setting, 
etc.)? 
 
What inferences and/or 
conclusions can be drawn 
about the purpose and 
meaning of dramatic 
structures (e.g., stage 
directions and dialogue)? 
 
What are the characteristics 
of an effective summary for 
the whole text? 
 
 

What inferences and/or 
conclusions can be drawn 
about the purpose and 
meaning of dramatic 
elements (e.g., plot, setting, 
etc.)? 
 
What inferences and/or 
conclusions can be drawn 
about the purpose and 
meaning of dramatic 
structures (e.g., stage 
directions and dialogue)? 
 
What inferences and/or 
conclusions can be drawn 
about character(s) 
motivation? 

How do specific events and/or 
details contribute to the 
elements of plot 
Development? 
 
How do specific events in a 
story’s plot reveal characters’ 
thoughts, feelings, and 
actions/motivations? 
 
Which/What event contributes 
most to the 
(narrator/Character)’s inner 
conflict in the story? 
 
The conversation between 
(Character 1) and (Character 
2) leads to the story’s 
resolution because it — 
 
Paragraphs # and # contribute 
to the rising action of the story 
by showing that (Character) — 
 
Which sentence expresses the 
turning point in the story? 
Paragraphs # through # 
contribute to the plot by — 
 

How do specific events in a 
story’s plot reveal characters’ 
thoughts, feelings, and 
actions/motivations? 
 
How do specific events in a 
story’s plot reveal characters’ 
thoughts, feelings, and 
actions/motivations? 
 

What are the similarities 
between 
two texts? 
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Why do paragraphs # and # 
mark a turning point in the 
story? 
 
Which/What event contributes 
most to the 
(narrator/Character)’s inner 
conflict in the story? 
 
The conversation between 
(Character 1) and (Character 
2) leads to the 
story’s resolution because it — 
Paragraphs # and # contribute 
to the rising action of the story 
by showing that (Character) — 
 
Which sentence expresses the 
turning point in the story? 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and # 
mark a turning point in the 
story? 
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Drama- Skit Mother and Son 
 
 
Text Based Question: Text 
Based Questions Paired 
Text- Blue-sky Home and 
Mother and Son 

Drama- Skit Mother and 
Son 
 
Text Based Question: 
Text Based Questions 
Paired Text- Blue-sky 
Home and Mother and 
Son 

Fiction- Blue Sky 
 
 
Text Based Question: Text 
Based Questions Paired Text- 
Blue-sky Home and Mother 
and Son 

Fiction- Blue Sky 
 
 
Text Based Question: Text 
Based Questions Paired Text- 
Blue-sky Home and Mother 
and Son 

Paired Texts: 
Fiction- Blue Sky 

Drama- Skit Mother and Son 

 

Text Based Question: Text 

Based Questions Paired 

Text- Blue-sky Home and 

Mother and Son 

 

How is the play’s conflict 
resolved? 
 
Read this line from the play. 
(Character: dialogue) 
What is the most likely 
purpose of this line? 
 
(Characters) conversation in 
Scene # is important because 
it — 
 
Why are the stage directions 
at the end of Scene # 
important? 
 
From Scene # to Scene #, 
the dialogue between 
(Character) and (another 
Character) becomes more — 
 
What does (Character’s) 
dialogue in Scene # suggest 
about him/her? 
 
What causes (Character) to 
(action)? 

How is the play’s conflict 
resolved? 
 
Read this line from the 
play. 

(Character: dialogue) 

● What is the most 
likely purpose of this 
line? 

● (Characters) 
conversation in 
Scene # is important 
because it — 

 
Why are the stage 
directions at the end of 
Scene # important? 
 
From Scene # to Scene #, 
the dialogue between 
(Character) and (another 
Character) becomes more 
— 
 
What does (Character’s) 
dialogue in Scene # 
suggest about him/her? 
 
 
 

6.6A 
Which/What event contributes 
most to the 
(narrator/Character)’s inner 
conflict in the story? 
 
The conversation between 
(Character 1) and (Character 
2) leads to the story’s 
resolution because it — 
 
Paragraphs # and # contribute 
to the rising action of the story 
by showing that (Character) — 
 
Which sentence expresses the 
turning point in the story? 
 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and # 
mark a turning point in the 
story? 
 
The end of the story reveals 
that (Character) — 
 
How does (Character 1) 
respond to (Character 2) when 
(action of Character 2)? 

The end of the story reveals 
that (Character) — 
 
How does (Character 1) 
respond to (Character 2) 
when (action of Character 2)? 
 
Why do Character/Characters 
+ action)? 
 
(Character’s) feelings about 
(person, place, event, etc.) 
become more (adjective) 
when he/she — 

What is one similarity in the 
way the main characters 
work through their 
Conflicts? 
 
Read these sentences from 
both stories. “Title of Story 1” 
“Title of Story 2” (Sentences 
from story followed by 
paragraph #.) 
 
(Sentences from story 
followed by paragraph 
#.) 
 
What do these sentences 
show about the main 
character of each story? 
 
In what way do both 
(Character from “Story 1 
Title”) and (Character from 
Story 2 Title”) change 
throughout the stories? 
 
Which sentence from “Title 
of Story 2” shows that 
(Character from Story 2) 
feels a similar way. 
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https://drive.google.com/open?id=1BbRACFtcvb96b8HobKwoJmboO0vT9Cv-
https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
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https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
https://drive.google.com/open?id=1aGMdKUBwtkMZFyQjgLYg0AakT0L6lzET
https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
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https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
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https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
https://docs.google.com/document/d/1XfPGkMQqp_Y7bgfwOv81u-lMh82QNK82nYaT5NKLADI/edit
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Why do (Character/Characters 
+ action)? 
 
(Character’s) feelings about 
(person, place, event, etc.) 
become more (adjective) when 
he/she — 

 

Given the drama,”Mother and 
Son”, students will make 
inferences about the structure 
and dialogue providing text 
evidence to support their 
understanding. 

Given the drama, “Mother 

and Son”, students will 

make inferences about 

stage directions providing 

text evidence to support 

their understanding. 

Given the fictional text, “Blue-

Sky Home,” students will 

summarize the events that 

build suspense in the text. 

How does Grandfather’s 

reaction to Phoebe describing 

Nadia as American resolve the 

tension between her and her 

grandfather?  

 

Given the fictional text, “Blue-
Sky Home”, students will 
summarize turning point and 
denouement providing text 
evidence to support their 
understanding. 

Given “Mother and Son” and 
“Blue-Sky Home”, students 
will draw conclusions to 
make connections for overall 
meaning between two texts 
and provide text evidence to 
support answers. 
 
Given “Mother and Son” and 
“Blue-Sky Home”, both the 
drama and the fictional text 
end with a feeling of… 
Provide text evidence to 
support your answer. 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 
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Week 6 Monday 2/11 Tuesday 2/12 Wednesday 2/13 Thursday 2/14 Friday 2/15 

 

 

Practicing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

Staff Development Day 

 

Reading Engagement: Genre 

Week 6 Lesson Plan          Exemplar: Amigo Brothers          Annotated Text: Amigo Brothers  

Daily Vocabulary Focus:  
6.2E 

 Use a dictionary, a 

glossary, or a thesaurus 

(printed or electronic) to 

determine the meanings, 

syllabication, 

pronunciations, alternate 

word choices, 

and parts of speech of 

words. 

 

Comprehension: Fiction 
6.6A 
Summarize the elements of 
plot development (e.g., 
rising action, turning 
point, climax, falling action, 
denouement) in various 
works of fiction; 
 

Daily Vocabulary Focus:  
6.2E 

Use a dictionary, a glossary, 

or a thesaurus (printed or 

electronic) to 

determine the meanings, 

syllabication, 

pronunciations, alternate 

word choices, 

and parts of speech of 

words. 

 

Comprehension: Fiction 
6.6A 
Summarize the elements of 
plot development (e.g., 
rising action, turning 
point, climax, falling action, 
denouement) in various 
works of fiction; 
 
 
 

Daily Vocabulary Focus:  
6.2A 

Determine the meaning of 

grade-level academic English 

words derived 

from Latin, Greek, or other 

linguistic roots and affixes; 

 

Comprehension: Fiction 
6.6A 
Summarize the elements of 
plot development (e.g., rising 
action, turning 
point, climax, falling action, 
denouement) in various works 
of fiction; 
 
 

Daily Vocabulary Focus:  
6.2B 

Use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple meaning 
words 
 

Comprehension:Fiction 
6.8A  
Explain how authors create 
meaning through stylistic 
elements and 
figurative language 
emphasizing the use of 
personification, hyperbole, 
and refrains. 
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https://drive.google.com/open?id=125IBF89yHsYlep12LV9tVGzWI1iJwidUYoseWSxtQGI
https://drive.google.com/open?id=1qaiUqBQSNydaZnRMb-n9lb-a4juPw80k
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How do specific events 
and/or details contribute to 
the elements of plot 
development? 
 
How do specific events in a 
story’s plot reveal 
characters’ thoughts, 
feelings, and 
actions/motivations? 
 
 
 
 

How do specific events 
and/or details contribute to 
the elements of plot 
development? 
 
How do specific events in a 
story’s plot reveal 
characters’ thoughts, 
feelings, and 
actions/motivations? 

How do specific events and/or 
details contribute to the 
elements of plot development? 
 
How do specific events in a 
story’s plot reveal characters’ 
thoughts, feelings, and 
actions/motivations? 

How does figurative language 
contribute to meaning? 
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Text: Amigo Brothers  
 
Exemplar: Amigo Brothers       
Annotated Text: Amigo Brothers  

 

 

Which/What event 
contributes most to the 
(narrator/Character)’s inner 
conflict in the story? 
 
The conversation between 
(Character 1) and (Character 
2) leads to the 
story’s resolution because it 
— 
 
Paragraphs # and # 
contribute to the rising action 
of the story by 
showing that (Character) — 
 
Which sentence expresses 
the turning point in the story? 
 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and # 
mark a turning point in the 
story? 
 
The end of the story reveals 
that (Character) — 
 
How does (Character 1) 
respond to (Character 2) 
when (action of 
Character 2)? 
 

Which/What event 
contributes most to the 
(narrator/Character)’s 
inner 
conflict in the story? 
 
The conversation between 
(Character 1) and 
(Character 2) leads to the 
story’s resolution because 
it — 
 
Paragraphs # and # 
contribute to the rising 
action of the story by 
showing that (Character) 
— 
 
Which sentence 
expresses the turning 
point in the story? 
 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and 
# mark a turning point in 
the story? 
 
The end of the story 
reveals that (Character) — 
 
How does (Character 1) 
respond to (Character 2) 

Which/What event contributes 
most to the 
(narrator/Character)’s inner 
conflict in the story? 
 
The conversation between 
(Character 1) and (Character 
2) leads to the 
story’s resolution because it — 
 
Paragraphs # and # contribute 
to the rising action of the story 
by 
showing that (Character) — 
 
Which sentence expresses the 
turning point in the story? 
 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and # 
mark a turning point in the 
story? 
 
The end of the story reveals 
that (Character) — 
 
How does (Character 1) 
respond to (Character 2) when 
(action of 
Character 2)? 
 
Why do (Character/Characters 

Read this sentence from the 
story. OR Read this sentence 
from 
paragraph #. 
(Sentence that includes 
figurative language: 
hyperbole, simile.) 
 
The author uses figurative 
language in this sentence in 
order to — 
 
The author uses a simile in 
this sentence to reveal that 
(Character) — 
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https://drive.google.com/open?id=1hsEmw0HFDHne2uswsx0nM2EZBsRxKwj0
https://drive.google.com/open?id=125IBF89yHsYlep12LV9tVGzWI1iJwidUYoseWSxtQGI
https://drive.google.com/open?id=1qaiUqBQSNydaZnRMb-n9lb-a4juPw80k
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Why do 
(Character/Characters + 
action)? 
 
(Character’s) feelings about 
(person, place, event, etc.) 
become more (adjective) 
when he/she — 
 

when (action of 
Character 2)? 
 
Why do 
(Character/Characters + 
action)? 
 
(Character’s) feelings 
about (person, place, 
event, etc.) become more 
(adjective) when he/she — 

+ action)? 
 
(Character’s) feelings about 
(person, place, event, etc.) 
become more (adjective) when 
he/she — 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence? 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical errors. 
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Week 7 Monday 2/18 Tuesday 2/19 Wednesday 2/20 Thursday 2/21 Friday 2/22 

 

 

Practicing Habits 

HOLIDAY 

 

 7th grade writing STAAR 
Release  
 
8th grade reading STAAR 
Release 

7th grade reading CA4  
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