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Overview                                                                                             Assessment Frequency (Subject to Revisions)                 

 

Week  Date Reading Writing  
(Grammar/Composition/) 

           

1 

November 4th – 8th  Fiction  
(Spiral 4.3A, 4.3B)  

Coherence, Irregular verbs, 

Adverbs, Prewriting/Drafting 

 4.8, 4.6E, 4.6F, 4.7D 4.11C, 4.11Dv, 4.11Dii 

 

2 

November 11th – 

15th  

Poetry  
(Spiral 4.3A, 4.3B) 

Coherence, Complete simple & 

compound sentence, Revising, 

Editing & Publishing 

 4.10D, 4.6E, 4.6F, 4.7D 4.11C, 4.11Di 

 

3 

November 18th – 

22nd  

Informational  
(Spiral4.3A, 4.3B, 4.6F, 

4.7D)  

Coherence, Singular, plural, 

common & proper nouns, 

pronouns, & reflexive, 

Prewriting/Drafting 

 4.9Di, 4.9Dii, 4.9Diii 4.11C, 4.11Diii, 4.11Dvii 

Fall Break/Thanksgiving Break      

November 25th – 29th  

4 

 

 

December 2nd – 6th  Fiction/Poem 
(Spiral 4.3A, 4.3B, 4.7D) 

Coherence, Prepositions& 

prepositional phrases, Revising, 

Editing & Publishing 

 4.8C, 4.6F, 4.7D, 

4.10D 

4.11C, 4.11Dvi 

5 

 

December 9th – 13th 

Based on Campus 

Data 

Review All Genres 
(Spiral 4.3A, 4.3B, 4.6E, 

4.6F, 4.7D) 

Review All Genres 

4.11C, 4.11Di, 4.11Dii, 4.11Diii, 

4.11Dv, 4.11Dvi, & 4.11Dvii 

 SEs based on campus data 

6 December 16th – 

19th  

Assessment of Course Performance 

(ACP) 

Administration Window 
Adjust the dates/days accordingly  1 Informational   

1 Fiction 1 Poem 

Lexile Range 520- 

820 

Previous 

TEKS 

SE: 

Current 

TEKS 

SE: 

1st Six Weeks 

Common 

Assessment 

2nd Six Weeks 

Common 

Assessment 

Assessment of 

Course 

Performance 

(ACP) 

STAAR 

Frequency: 

2012-18 

4.2E 4.3A --- ✔ ✔ 7 

4.2B 4.3B ✔ --- ✔ 26 

F19F 4.6E ✔ --- ✔ 24 

F19D 4.6F ✔ ✔ ✔ 48 

4.11A 4.9Di --- ✔ ✔ 23 

F19E 4.7D ✔ ✔ ✔ 14 

4.6B 4.8B ✔ --- ✔ 9 

4.6A 4.8C ✔ --- ✔ 13 

4.8A 4.10D ✔ --- ✔ 3 

4.11D 4.9Dii --- ✔ ✔ 7 

4.11C 4.9Diii --- ✔ ✔ 15 

4.15C 4.11C ✔ ✔ ✔ 47 

4.15D 4.11D ✔ ✔ ✔ 53 

4.15D 4.11Di ✔ --- ✔ 53 

4.15D 4.11Dii ✔ --- ✔ 53 

4.15D 4.11Diii ✔ --- ✔ 53 

4.15D 4.11Dv --- ✔ ✔ 53 

4.15D 4.11Dvi --- ✔ ✔ 53 

4.15D 4.11Dvii --- ✔ ✔ 53 

NOTE: Identified readiness/supporting standards are based on TEA’s side‐by‐
side and will be updated when TEA releases the Assessed Curriculum.   

Red = Readiness Standards    Green = Supporting Standards  

Guiding and STAAR Questions are based on 2016- 2018 Released Assessment and are subject to 

change when TEA release updated questions.    
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Week 1 Monday 11/4 Tuesday 11/5 Wednesday 11/6 Thursday 11/7 Friday 11/8 

 

 

                                                                                          Response Skills  

4.7C Use text evidence to 
support an appropriate 
response. 
 

4.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and logical 
order 
 

4.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and logical 
order 
 

4.7G Discuss specific ideas in 
the text that are important to 
the meaning 
 

4.7E Interact with sources in 
meaningful ways such as 
notetaking, annotating, 
freewriting, or illustrating 

 

                                                                                    Genre: Fiction (Spiral 4.3A, 4.3B) 

4.8B Explain the interactions 
of the characters and the 
changes they undergo 
 

4.6E Make connections to 
personal experiences, ideas in 
other texts, and society 
 

4.6F Make inferences and use 
evidence to support 
understanding 
 

4.6F Make inferences and use 
evidence to support 
understanding 
 

4.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and logical 
order 
 

 

What is the character’s 
motivation? 
 
How do the interactions 
between characters reveal 
their relationship(s)? 
 
What text evidence supports 
how the character is feeling? 
 

What are the similarities 
between two texts? 
 
What are the differences 
between two texts? 
 
What are the similarities 
between two texts? 
 
What are the differences 
between two texts? 

What inferences and/or conclusions can be drawn about specific 
details?  

What text evidence supports inferences and conclusions?  

 

 

What are the characteristics of 
an effective summary of a 
whole text?  

What are the characteristics of 
an effective summary of a 
section of text?  
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Mini-Lesson - Character 
Changes  
Text: Prince Charming 
Misplaces His Bride 
Focus TEKS: 4.8B  
Supporting TEKS:   4.8C 
ELPS: 4G, 5G 
 Learning 
Purpose:   Students will 
compare and contrast the 
two main characters in the 
text. 

 
Project the Characters 
Anchor Chart or create 
one.  Use the chart to 
share with the students 
the different ways in which 
authors bring characters to 
life.  Authors take time to 
provide background 
knowledge on characters 
and to develop them to 
help the reader 
understand and to make 
the character 
relatable.  The author does 
this through using various 
approaches  

• Describing the character’s 
appearance 

• Writing about the 
character’s actions 

• Using voice and dialogue 

• Sharing the thoughts and 
emotions of the character 
and 

• Providing character traits  

Mini-Lesson - Literary Elements  
 Text: Prince Charming Misplaces 
His Bride 
Focus TEKS: 4.8C 
Supporting TEKS: 4.7C, 4.8B, 4.8D, 
4.10D 
ELPS: 2G, 4G 
 Learning Purpose:  Students will 
analyze plot elements of a literary 
text. 

 
Project or display Literary Elements 
Anchor Chart (or start your own 
with the class).  Explain that 
authors use literary elements in 
their stories.  

• Characters are the people and 
animals in the story.  Readers 
should think about what the 
characters say, what they do, how 
they interact with one another and 
how they change or evolve from 
the beginning of the story to the 
end of the story. 

• Setting is when and where the 
story takes place.  Stories can have 
one location or a plethora of 
locations.  Stories can also take 
place at different times in history 
or within particular cultures. 

• Plot consists of the conflict or 
problem, a character may face and 
the resolution, which is how the 
conflict is resolved.  The plot 
contains the rising action, climax 
and falling action of the story, or 
the beginning, middle and end. 

• Events are things that transpire 
within the story.  This is what can 

Mini-Lesson - Visualization using 
Sensory Details  
Text: The Galveston Hurricane 
1900 (HMH Module 3) 
Focus TEKS: 4.6F 
Supporting TEKS:, 4.6G, 4.7C, 4.7E 
ELPS: 1H, 3E 
  
Learning Purpose: Students will 
use descriptive details to visualize 
sections of text in order to 
improve comprehension. 
 Explain to students that 
visualizing is a reading strategy 
used to develop a deeper 
understanding of the text. When 
readers visualize, they create 
mental pictures while they are 
reading. When you think about 
what you are reading, your senses 
react to words and help you “see” 
the information in your mind. 
Authors use sensory words, or 
words that describe sights, smells, 
sounds, feelings, and tastes, to 
help the readers visualize what 
they are reading. Good readers 
look for these sensory details to 
help them better understand the 
text and make good connections 
to the text.  
  
Remind students that the 
selection, The Galveston 
Hurricane of 1900 is written in 
two different ways. As they read 
this selection, they will read about 
the same event as a narrative 
nonfiction text and as a personal 
narrative. 

Mini-Lesson - Visualization 
using Sensory Details  
  
Text: The Galveston Hurricane 
1900 (HMH Module 3) 
Focus TEKS: 4.6F 
Supporting TEKS:, 4.6G, 4.7C, 
4.7E 
ELPS: 1H, 3E 
  
Learning Purpose: Students will 
use descriptive details to 
visualize sections of text in 
order to improve 
comprehension. 
  

 
Explain to students that 
visualizing is a reading strategy 
used to develop a deeper 
understanding of the text. 
When readers visualize, they 
create mental pictures while 
they are reading. When you 
think about what you are 
reading, your senses react to 
words and help you “see” the 
information in your mind. 
Authors use sensory words, or 
words that describe sights, 
smells, sounds, feelings, and 
tastes, to help the readers 
visualize what they are reading. 
Good readers look for these 
sensory details to help them 
better understand the text and 
make good connections to the 
text.  
  

Mini Lesson - Summary 
Text: Text: Prince Charming 
Misplaces His Bride 
Focus TEKS: 4.7D 
Supporting TEKS: 3.6B, 3.6C, 
3.10B 
ELPS: 3H, 4G 
  
Learning Purpose: Students will 
analyze plot elements, including 
the sequence of events, the 
conflict, and the resolution of 
problems in a story in order to 
write a summary.   
  

Hook:  What steps do characters 
go through in order to resolve 
their problems in realistic fiction 
texts? (Think about the steps 
you go through when solving a 
problem). 
   

 
Explain to students that the 
main character(s) goes through a 
major problem in any given 
story. To solve this problem they 
go through ups and downs.  This 
series of ups and downs that 
they go through is called the plot 
of the story. Story plots usually 
start with the characters in the 
story, the setting, and the 
conflict/problem they have to 
solve and end with the 
resolution of the problem. 
Choose from  Plot Anchor 
Chart    Literary Elements Anchor 
Chart       Narrative Elements  to 
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https://drive.google.com/open?id=1zdWXv80mBkazy4OPPYgFyV1Aq1wiEq-9
https://drive.google.com/open?id=1zdWXv80mBkazy4OPPYgFyV1Aq1wiEq-9
https://drive.google.com/open?id=1zdWXv80mBkazy4OPPYgFyV1Aq1wiEq-9
https://drive.google.com/open?id=1zdWXv80mBkazy4OPPYgFyV1Aq1wiEq-9
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/file/d/1Bg-rscY-3EnN2aVnunGn4YcAGOjBL815/view?usp=sharing
https://drive.google.com/file/d/1Bg-rscY-3EnN2aVnunGn4YcAGOjBL815/view?usp=sharing
https://drive.google.com/file/d/1Bg-rscY-3EnN2aVnunGn4YcAGOjBL815/view?usp=sharing
https://drive.google.com/file/d/1Bg-rscY-3EnN2aVnunGn4YcAGOjBL815/view?usp=sharing
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
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Inform the students that 
characters often time 
undergo changes within 
the stories due to their 
experiences.  These 
changes are tried to the 
author’s purpose for 
writing and the theme of 
the story. Today we will 
look through Prince 
Charming to assess how 
Frederic and Ella changed 
throughout the story and 
why. 

  
Pose the questions:  

• What is Frederic’s conflict 
at this point in the 
story? (Frederic’s is that 
Ella has left Frederic 
because he was afraid to 
be adventurous, the very 
thing that drew him to 
Ella)   

• Who is there is assist 
Frederic with how he is 
feeling? (Reginald is there 
to assist Frederic through 
this time.  Reginald has a 
heart to heart with 
Frederic and reminds him 
how important it is to 
stand up for what you 
believe and go after what 
you want.) 
Have the students reread 
paragraphs 67-84, then 
answer and discuss the 
first question. 

cause the characters to evolve. 
Events can modify the mood of the 
text, build up the plot and bring 
the story together. 
  

Model by conducting the Ellevation 
activity 5 and 2 by reading 
paragraphs 1-13 and writing details 
in the Literary Elements Graphic 
Organizer. Read 5 minutes and 
then dialogue over the round 1 
questions for 2 minutes.  Log into 
CLEVER and click the 5 and 2 link 
for additional instructions, if 
needed. 
  

Round 1 Prompts (paragraphs 1-
13) 

• What does the author mean when 
he says that the girl has “a 
daredevil gleam in her eyes,” and 
what does that mean to Frederic? 
(It means that the girl loves 
adventure. She stands out to 
Frederic because she reminds him 
of his love of adventure. The girl 
has the same look in her eyes as 
the knight did.)  

• What do the lines in paragraph 6 
mean? (Frederic loses his courage 
to go and find the girl after his 
father reminded him about the 
tiger. That experience was very 
traumatic for him.)   

Discuss with the students how 
literary elements can help them 
better understand the text. 

Explain that the narrative 
nonfiction description of the 
hurricane will share facts about 
the storm, while the personal 
narrative will give readers a 
description by someone who 
experienced the hurricane 
firsthand. 
  
Tell students that when they read 
these descriptive accounts, they 
will want to stop periodically to 
visualize what is happening. Good 
readers create images in their 
minds as they read. 
  
Visualizing makes it easier to 
understand the text. Project or 
display Anchor Chart: Visualize. 
Use it to illustrate ways readers 
can create mental images by 
asking questions. 
  
Read aloud the text as students 
follow along in their textbooks. 
Stop after paragraph 8 to model 
your thinking. 
THINK ALOUD: I will create an 
image in my mind using the 
illustration and paragraph 8. I can 
picture the shock on people’s 
faces when the house breaks 
apart. I imagine the water rushing 
in and people shaking with fear as 
they scramble to a door they 
cannot open. I can hear the 
smashing sound as they break the 
window. I visualize Milton leading 
the way out through broken glass. 
Underline the evidence in the text 

Remind students that the 
selection, The Galveston 
Hurricane of 1900 is written in 
two different ways. As they 
read this selection, they will 
read about the same event as a 
narrative nonfiction text and as 
a personal narrative. 
Explain that the narrative 
nonfiction description of the 
hurricane will share facts about 
the storm, while the personal 
narrative will give readers a 
description by someone who 
experienced the hurricane 
firsthand. 
  
Tell students that when they 
read these descriptive 
accounts, they will want to stop 
periodically to visualize what is 
happening. Good readers 
create images in their minds as 
they read. 
  
Visualizing makes it easier to 
understand the text. Project or 
display Anchor Chart: Visualize. 
Use it to illustrate ways readers 
can create mental images by 
asking questions. 
  
Read aloud the text as students 
follow along in their textbooks. 
Stop after paragraph 8 to 
model your thinking. 
THINK ALOUD: I will create an 
image in my mind using the 
illustration and paragraph 8. I 
can picture the shock on 
people’s faces when the house 

explain the elements of a plot as 
follows: 

• Characters, setting, conflict 

• Rising action (the events that 
lead to the climax) 

• Falling action (the events that 
lead to solving the problem) 

• Resolution (the conclusion or 
how the conflict is solved) 
Return to the text.  Ask students 
to remind you of the problem 
and solution in the text.  Model 
determining important events by 
choosing the first one or two 
major events from the story that 
introduced the problem.  Put 
those events on a Story Map 
Graphic Organizer. 

 
Using the pictures and text for 
reference, students in groups 
will jot down the remaining 
important events that happened 
in the story that led up to the 
solution on a chart paper.  
  
Groups should continue to use 
the graphic organizer to organize 
their thoughts.  Story Map 
Graphic Organizer 
Afterwards, students will do a 
gallery walk and give 
constructive feedback on post-it 
notes. 
Since feedback should be 
constructive - not destructive - 
students may need to practice 
giving positive and helpful 

https://app.ellevationeducation.com/Strategies/Activity/Details/434
https://app.ellevationeducation.com/Strategies/Activity/Details/434
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://app.ellevationeducation.com/Strategies/Activity/Details/434
https://app.ellevationeducation.com/Strategies/Activity/Details/434
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
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Have the students reread 
paragraphs 85-109, then 
answer and discuss the 
second question. 

  
Partners then will answer 
the same question, but 
about Ella inferencing and 
providing evidence to 
support their stance about 
Ella.   

• What is Ella’s conflict at 
this point in the story? 
(Ella viewed the fact that 
Pennyfeather was missing 
as an opportunity for 
adventure, but Frederic 
was opposed in sharing the 
same excitement and 
experience.) 

• Why did she respond in 
the way she did? (Ellas 
seeked thrilling adventure 
and exploration, which she 
was not receiving.) 
The students will complete 
the Characters GO with a 
partner about each of the 
main characters. After 
students have finished, 
conduct a class discussion 
to share ideas. 

  

Students will use a 
Characters Comparison GO 
to compare and contrast 
Frederic and Ella.   
  

  

Students will work in partners 
chunking the story Prince Charming 
Misplaces His Bride.  They will 
conduct 5 and 2 until the 
completion of the text. They will 
read for 5 minutes and work on the 
Literary Elements Graphic 
Organizer.  After reading they will 
return to whole group provided 
with a prompt/question to engage 
in dialogue for 2 minutes.   
Continue 5 and 2 for the length of 
the remainder of the text.  The 
following are a list of questions in 
text order to prompt whole group 
dialogue and to explore the literary 
elements within the story: 
  

Round 2 Prompts (paragraphs 14-
33) 

• Compare and contrast Ella’s 
experience at the palace with how 
she is expected to be.  (After 
meeting the prince at the ball, she 
is expecting to live a “nonstop, 
thrill-a-minute existence.” 
Especially considering what her life 
was like before meeting the prince, 
we would expect her to be 
absolutely thrilled to live in such a 
wonderful way at the fancy palace. 
Instead, she is bored and feeling 
like she is once again a prisoner. 
Frederic’s lifestyle is too dull and 
unadventurous for her. ) Why 
would the character feel this way? 

to support the image created in 
your mind. 

  
Have students work in groups to 
annotate the text and answer the 
following questions: 

• What was Galveston like before 
the hurricane? (Galveston was a 
busy commercial port and popular 
place for vacations) 

• How did the hurricane affect the 
island and the people of 
Galveston? (The storm surge 
quickly flooded Galveston. The 
135-mile-an-hour winds and rising 
water shattered buildings and 
entire blocks of homes were 
destroyed. Some people were 
crushed, and some drowned. 
About 8,000 people were killed.)  

• Visualize Elford’s return to the 
location of his house. (Elford looks 
shocked and incredibly upset as he 
sees nothing but debris and 
cannot find any of his family 
members.) 
   
As students visualize, have them 
refer back to the Anchor Chart to 
determine how to create mental 
images by using the senses. 
Groups should create a chart 
to  illustrate a part of the text that 
they were able to picture vividly. 
Encourage them to name words 
that describe their 
illustration.  Conduct a gallery 
walk so groups can give feedback. 
  

breaks apart. I imagine the 
water rushing in and people 
shaking with fear as they 
scramble to a door they cannot 
open. I can hear the smashing 
sound as they break the 
window. I visualize Milton 
leading the way out through 
broken glass. Underline the 
evidence in the text to support 
the image created in your 
mind. 

  
Have students work in groups 
to annotate the text and 
answer the following questions: 

• What was Galveston like before 
the hurricane? (Galveston was 
a busy commercial port and 
popular place for vacations) 

• How did the hurricane affect 
the island and the people of 
Galveston? (The storm surge 
quickly flooded Galveston. The 
135-mile-an-hour winds and 
rising water shattered buildings 
and entire blocks of homes 
were destroyed. Some people 
were crushed, and some 
drowned. About 8,000 people 
were killed.)  

• Visualize Elford’s return to the 
location of his house. (Elford 
looks shocked and incredibly 
upset as he sees nothing but 
debris and cannot find any of 
his family members.) 
   

feedback.  Some possible 
sentence starters could be: 
Excellent job on … One 
suggestion would be… I think 
your example was… I think you 
should add… Great work on… 
Don’t forget to… You did a super 
job on… I am confused by… 
Consider changing… What really 
impressed me was… I enjoyed 
your writing because… Maybe 
you should add… I was 
wondering if… to me, the best 
part was… One problem I see.. 
  

 
Students complete the following 
questions: 

• What was the main problem of 
the story? (Conflict)   

• What was the event that led to 
the climax of the story? (Rising 
action)  

• What was the turning point of 
the story? (Climax) 

• What event led to solving the 
problem? (falling action)  

• How was the problem solved? 
(Resolution)  
In journals, students write a brief 
summary of the story. 

  
 

https://drive.google.com/open?id=1Qmcugezg3pxP5F4rMQ449bOWeUQ-2d7T
https://drive.google.com/open?id=1Qmcugezg3pxP5F4rMQ449bOWeUQ-2d7T
https://drive.google.com/open?id=1jgddEJOaoIvqEcYiqvIcFfke8s8r9MOp
https://drive.google.com/open?id=1jgddEJOaoIvqEcYiqvIcFfke8s8r9MOp
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
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Once completed they will 
conduct a QUICKWRITE to 
discuss the lessons both 
Frederic and Ella learned 
due to the experiences 
they faced within the 
story. 
  

 

• What is Reginald’s relationship to 
Frederic?  (He is Frederic’s personal 
servant, or valet, who takes care of 
him.)  

• What does this tell you about 
Frederic? Cite evidence from the 
text to support your 
answer.  (Frederic has a very 
pampered lifestyle at the palace 
because he is royalty. He does not 
do much for himself and relies on 
others, like the cook or Reginald, to 
take care of his needs. He even has 
Reginald fix his hair and wake him 
up each day.)  

 
Independent Application  
Students will complete the Literary 
Elements GO for the story Prince 
Charming Misplaces His Bride.   
  

Second, they will conduct a 
QUICKWRITE about the various 
literary elements and how they 
were used within the story, 
 

 As students visualize, have 
them refer back to the Anchor 
Chart to determine how to 
create mental images by using 
the senses. 
Groups should create a chart 
to  illustrate a part of the text 
that they were able to picture 
vividly. Encourage them to 
name words that describe their 
illustration.  Conduct a gallery 
walk so groups can give 
feedback. 
  
 

https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=1eaMW4-J1J1yDzwprQVEBleLCD1F58N_7
https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
https://drive.google.com/open?id=1-IG-Ivx3wMFqqLv8OixauFPN2v8xROx4
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https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
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                                                                                            Writing Routine 

Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, keep 
the meaning but revise the 
sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit  

 

4.11(D) edit drafts using 
standard English conventions, 
including: (v) adverbs that 
convey frequency and adverbs 
that convey degree 
 

4.11(D) edit drafts using 
standard English conventions, 
including: (ii) past tense of 
irregular verbs 
 
 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 
  
 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 
 
 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 
 
 

 

Mini Lesson - Choosing your 
topic and brainstorming (1 
day) 
 Focus TEKS: 4.12B 
Supporting TEKS: 4.11A 
ELPS: 3B, 3E 

  
Display the WRITING PROMPT 
and read the Writing Prompt 
together. Note the tips. Display 
the expository essay rubric for 
the class to see. As a class, 
discuss the different 
expectations of the rubric. 
Remind students they can use 
this rubric as a resource while 
drafting and revising. Tell 
students to think about their 

Mini Lesson – Brainstorming 
and Outlining  
 Focus TEKS: 4.12B 
Supporting TEKS: 4.11A, 4.13A 
ELPS: 3E, 3F 

  

Tell students that before they 
begin writing their reports, they 
need to do research. Show and 
discuss Anchor Chart: Research 
Sources. Have students share 
any experiences with or 
knowledge of the sources. 
Brainstorm additional research 
sources and write them on the 
board. 
 Show Primary and Secondary 
Sources. Explain that there are 

Mini Lesson - Drafting (2-3 days) 
 Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5F, 5G 

  

As students move from their 
notes to their drafts, discuss 
ways to make their expository 
essays more interesting. Tell 
students that good writers craft 
the information to make it 
interesting to the reader. Review 
how to organize ideas and 
research into the graphic 
organizer. 
 Explain that they should include 
the facts from their notes in 

Mini Lesson - Drafting (2-3 days) 
 Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5F, 5G 

  

As students move from their 
notes to their drafts, discuss 
ways to make their expository 
essays more interesting. Tell 
students that good writers craft 
the information to make it 
interesting to the reader. Review 
how to organize ideas and 
research into the graphic 
organizer. 
Explain that they should include 
the facts from their notes in 

Mini Lesson - Drafting (2-3 
days) 
 Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5F, 5G 

  

As students move from their 
notes to their drafts, discuss 
ways to make their expository 
essays more interesting. Tell 
students that good writers craft 
the information to make it 
interesting to the reader. 
Review how to organize ideas 
and research into the graphic 
organizer. 
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https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1cIeg_dXWxJo-5yonwFLEuvDiuIqTcWxG
https://drive.google.com/open?id=1cIeg_dXWxJo-5yonwFLEuvDiuIqTcWxG
https://drive.google.com/open?id=1cIeg_dXWxJo-5yonwFLEuvDiuIqTcWxG
https://drive.google.com/open?id=1cIeg_dXWxJo-5yonwFLEuvDiuIqTcWxG
https://drive.google.com/open?id=1zJdGOFJdkwPoOzEHTFMNzG2vQze5hyi5
https://drive.google.com/open?id=1zJdGOFJdkwPoOzEHTFMNzG2vQze5hyi5
https://drive.google.com/open?id=1zJdGOFJdkwPoOzEHTFMNzG2vQze5hyi5
https://drive.google.com/open?id=1zJdGOFJdkwPoOzEHTFMNzG2vQze5hyi5
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last composition.  Point out 
that good writers think about 
what they want to improve 
with each new piece they 
write.  
  

Encourage students to include 
three new facts about the topic 
and use both a print source and 
an online source to find 
information. Point out that 
good writers think about what 
they want to improve with 
each new piece they write.  
  

Ask students if they have ever 
faced a challenge before and 
how they rose to the occasion. 
Have students discuss times 
they faced and met a challenge. 
  

Ask the following questions: 
What steps did you take to 
meet your challenge(s)? List 
appropriate words and ideas on 
the board or on chart paper 
under the title Ways to Meet a 
Challenge. Contribute to the list 
and/or prompt students to 
assist in adding ways to meet 
challenges. Encourage students 
to add these ideas in their own 
notebooks as a resource for 
writing. Note how writing 
things down extends memory. 
  

Tell students that they will 
research a historical figure and 
write an expository essay about 

two types of sources: primary 
sources and secondary sources. 
Read the descriptions on the 
chart. 

 If possible, take students to the 
library or computer lab to look 
for additional sources. After this, 
have students add any additional 
sources they might want to 
consult to their research plans. 

Prior to the start of class, gather 
a variety of research sources 
related to the topic of someone 
from history that faced a 
challenge but rose to the 
occasion of meeting that 
challenge. Make sure to have 
several good sources as well as 
some that are not relevant or 
credible. The model research 
report will discuss Sam 
Houston’s rise to the occasion so 
you may want to gather sources 
on that topic. 

  
 Show and read the Writing 
Prompt together. As a class, 
create a list of historical figures 
from The Battle of the Alamo 
that they can choose from to 
write their expository essays. 
Have students choose one of the 
historical figures and write what 
they already know about how 
that figure met a challenge they 
were faced with. It’s ok if they 
do not yet know about a 
challenge this person faced 
because they will research it 

their reports, but that they need 
to use their own words to avoid 
plagiarism. Tell students to take 
care not to make their report 
read like a boring list. 

 Guide students to see that it 
isn’t just a list of facts. Each 
sentence starts in a variety of 
different ways and vary in 
length, so that they don’t all 
sound the same. The sentences 
have personality. Help students 
realize that facts alone do not 
make a good essay. It’s the way 
the facts are written and the 
way they support the main idea 
that makes the reader want to 
continue. 

  

Tell students that they will use 
the text The Battle of the Alamo 
to see how the author gave facts 
about a topic and supported it 
with details.  Review with 
students how analyzing the 
mentor text will help them as 
they begin to draft their 
expository essay. 
  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Be 
sure to include information you 
found while conducting your 
research. Also, be sure to narrow 
down which challenge you will 
write about using Sam Houston 
as your model. Remind students 

their reports, but that they need 
to use their own words to avoid 
plagiarism. Tell students to take 
care not to make their report 
read like a boring list. 
  

Guide students to see that it 
isn’t just a list of facts. Each 
sentence starts in a variety of 
different ways and vary in 
length, so that they don’t all 
sound the same. The sentences 
have personality. Help students 
realize that facts alone do not 
make a good essay. It’s the way 
the facts are written and the 
way they support the main idea 
that makes the reader want to 
continue. 
  

Tell students that they will use 
the text The Battle of the Alamo 
to see how the author gave facts 
about a topic and supported it 
with details.  Review with 
students how analyzing the 
mentor text will help them as 
they begin to draft their 
expository essay. 
  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Be 
sure to include information you 
found while conducting your 
research. Also, be sure to 
narrow down which challenge 
you will write about using Sam 

 Explain that they should 
include the facts from their 
notes in their reports, but that 
they need to use their own 
words to avoid plagiarism. Tell 
students to take care not to 
make their report read like a 
boring list. 

 Guide students to see that it 
isn’t just a list of facts. Each 
sentence starts in a variety of 
different ways and vary in 
length, so that they don’t all 
sound the same. The sentences 
have personality. Help students 
realize that facts alone do not 
make a good essay. It’s the way 
the facts are written and the 
way they support the main idea 
that makes the reader want to 
continue. 

  

Tell students that they will use 
the text The Battle of the 
Alamo to see how the author 
gave facts about a topic and 
supported it with 
details.  Review with students 
how analyzing the mentor text 
will help them as they begin to 
draft their expository essay. 
  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Be 
sure to include information you 
found while conducting your 
research. Also, be sure to 

https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing


                                                                                                                     

                      RLA_Grade 4 – 4th SIX WEEKS Instructional Calendar  

 

Accelerating Campus Excellence                                                                                                                            2019-2020 Grade 4 Reading Third Six Week Instructional Planning Calendar                       

how that person faced and met 
a challenge. Review the steps 
of the writing process.  
  
Display Anchor Chart: 
Informational Text and read 
the points with students.   
  

Display the WRITING PROMPT 
and read the Writing Prompt 
together. Note the tips. Display 
the expository essay rubric for 
the class to see. As a class, 
discuss the different 
expectations of the rubric. 
Remind students they can use 
this rubric as a resource while 
drafting and revising. Tell 
students to think about their 
last composition.  Point out 
that good writers think about 
what they want to improve 
with each new piece they 
write.  
 Model setting goals for writing 
expository essays. For example, 
encourage students to include 
three new facts about the topic 
and use both a print source and 
an online source to find 
information. Point out that 
good writers think about what 
they want to improve with 
each new piece they write.  

  

Talk about different 
informational texts students 
have read. Have them note 

later. Explain to students that 
after they have chosen a person, 
they should identify their 
audience and purpose for 
writing. 

   
Have students begin to plan 
their writing by conducting 
research about their topics. 
Have them take notes in their 
writing journals or on index 
cards. Students will work in pairs 
or groups using technology to 
conduct research on the 
historical figure they chose. 
Together with classmates and 
teacher assistance, check 
available databases. Remind 
students to copy each URL into 
their notes so they can easily 
refer to the website later on. 
  
Students should begin to plan 
their writing by conducting 
research about their topics. 
Have them take notes in their 
writing journals or on index 
cards. Students can work in 
pairs/groups based on their 
historical figure or 
independently.  

  

Have students add their notes to 
their writing journal. Remind 
them to also record the websites 
they visited to get information 
from so that they may revisit the 
websites later. Students will use 

that although the historical 
figures may have faced many 
challenges in their lives, we will 
only be focusing on one 
significant challenge they faced 
and overcame. Tell students to 
use an engaged voice in their 
writing. Remind students to vary 
their sentences to keep the 
writing interesting. 
  

Suggest that students write the 
body first, so they will know how 
to introduce it. Tell them that 
after they write the body, they 
should go back and write the 
introduction. Write these tips on 
the board: 

• Body: State your topic and main 
idea in the first few sentences of 
each paragraph. Follow the main 
idea with supporting details. 
Include specific words/phrases 
to make your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example when 
they are writing their draft. 
Remind students to watch to use 
the grammar focus for the week 
while writing their essay draft. 
Once the body and introduction 

Houston as your model. Remind 
students that although the 
historical figures may have faced 
many challenges in their lives, 
we will only be focusing on one 
significant challenge they faced 
and overcame. Tell students to 
use an engaged voice in their 
writing. Remind students to vary 
their sentences to keep the 
writing interesting. 
  

Suggest that students write the 
body first, so they will know how 
to introduce it. Tell them that 
after they write the body, they 
should go back and write the 
introduction. Write these tips on 
the board: 

• Body: State your topic and main 
idea in the first few sentences of 
each paragraph. Follow the main 
idea with supporting details. 
Include specific words/phrases 
to make your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example when 
they are writing their draft. 
Remind students to watch to use 
the grammar focus for the week 
while writing their essay draft. 

narrow down which challenge 
you will write about using Sam 
Houston as your model. 
Remind students that although 
the historical figures may have 
faced many challenges in their 
lives, we will only be focusing 
on one significant challenge 
they faced and overcame. Tell 
students to use an engaged 
voice in their writing. Remind 
students to vary their 
sentences to keep the writing 
interesting. 
  

Suggest that students write the 
body first, so they will know 
how to introduce it. Tell them 
that after they write the body, 
they should go back and write 
the introduction. Write these 
tips on the board: 

• Body: State your topic and 
main idea in the first few 
sentences of each paragraph. 
Follow the main idea with 
supporting details. Include 
specific words/phrases to make 
your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example 

https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://docs.google.com/presentation/d/1FN9FA-Ql2ABtAbwCyEOQNJ4_A3DhS7f3tlD3slhqC6M/edit?usp=sharing
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
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features they liked about those 
texts. Write their ideas on the 
board. Tell them to keep these 
features in mind while they 
write their expository essays.  
  

Have students think about 
what goals they would like to 
set for their expository essays. 
Then have them share goals 
aloud with the class. 

  

Have them set their goals by 
adding to the list in their own 
notebooks. Remind students to 
make sure their goals are 
attainable and specific to what 
they want to achieve while 
writing their expository essay.  
 

this information to write about 
the challenge(s) their historical 
figure may have faced and how 
they met the challenge. Students 
may use the Taking Notes 
Research Graphic Organizer to 
organize their research. 
  

 

are completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to write 
the draft their expository essay 
using the notes and graphic 
organizers from prewriting. 
Circulate the room as students 
work and offer assistance as 
needed. 
 

 

Once the body and introduction 
are completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to write 
the draft their expository essay 
using the notes and graphic 
organizers from prewriting. 
Circulate the room as students 
work and offer assistance as 
needed. 
 

when they are writing their 
draft. Remind students to 
watch to use the grammar 
focus for the week while 
writing their essay draft. Once 
the body and introduction are 
completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to 
write the  draft their expository 
essay using the notes and 
graphic organizers from 
prewriting. Circulate the room 
as students work and offer 
assistance as needed. 
 

 

 

 

 

 

 

 

https://drive.google.com/open?id=134aV4Jstu5i8HGHZUa5pyZtr6_dUexhf
https://drive.google.com/open?id=134aV4Jstu5i8HGHZUa5pyZtr6_dUexhf
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Week 2 Monday 11/11 Tuesday 11/12 Wednesday 11/13 Thursday 11/14 Friday 11/15 

 

 

                                                                                          Response Skills  

4.7A Describe personal 

connections to a variety of 

sources, including self-

selected text 

4.7B Write responses that 
demonstrate understanding of 
texts, including comparing and 
contrasting ideas across a 
variety of sources 

4.7C Use text evidence to support 
an appropriate response 

4.7E Interact with sources in 
meaningful ways such as 
notetaking, annotating, 
freewriting, or illustrating 

4.7G Discuss specific ideas in 
the text that are important to 
the meaning 

 

                                                                                    Genre: Poetry (Spiral 4.3A, 4.3B, 4.7D) 

4.10D Describe how the 
author's use of imagery, 
literal and figurative 
language such as simile 
and metaphor, and sound 
devices such as alliteration 
and assonance achieve 
specific purposes 

4.10D  Describe how the 
author's use of imagery, literal 
and figurative language such as 
simile and metaphor, and 
sound devices such as 
alliteration and assonance 
achieve specific purposes 
 

4.6E Make connections to 
personal experiences, ideas in 
other texts, and society 
 

4.6F Make inferences and use 
evidence to support 
understanding 
 

4.6F Make inferences and use 
evidence to support 
understanding 
 

 

How does sensory 
language contribute to 
meaning? 

How does sensory language 
contribute to meaning? 

What are the similarities between 
two texts? 
 
What are the differences between 
two texts? 
 
What are the similarities between 
two texts? 
 
What are the differences between 
two texts? 

What text evidence supports 
inferences and conclusions?  

What inferences and/or 
conclusions can be drawn about 
specific details?  

What text evidence supports 
inferences and conclusions?  

 

What text evidence supports 
inferences and conclusions?  

What inferences and/or 
conclusions can be drawn 
about specific details?  

What text evidence supports 
inferences and conclusions?  
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Mini-Lesson - Figurative 
Language/Imagery 
  
Text: Poem #1  Taking One 
for the Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
Focus TEKS: 4.10D 
TEKS: 4.6D, 4.7C, 4.9B 
ELPS: 2G, 4B 
  
Learning 
Purpose:  Students will 
analyze figurative language 
found in the poems to 
determine the meaning. 
  

 
Review the concept of 
figurative language by 
showing Flocabulary- 
Figurative Language. Ask 
students to write in their 
notebooks what they see, 
understand, or have 
questions about as they 
watch video. Conduct a 
discussion about the video 
and student notes.  
  
Display Anchor Chart 25 
Figurative Language. If 
students have not already 
done so, instruct them to 
write the definitions and 
examples in their reading 
journals. Tell them 
figurative language is 
words or expressions that 
mean something different 

Mini-Lesson - Figurative 
Language/Imagery 
  
Text: Poem #1  Taking One for 
the Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
Focus TEKS: 4.10D 
TEKS: 4.6D, 4.7C, 4.9B 
ELPS: 2G, 4B 
  
Learning Purpose:  Students will 
analyze figurative language 
found in the poems to 
determine the meaning. 
  

 
Review the concept of figurative 
language by showing 
Flocabulary- Figurative 
Language. Ask students to write 
in their notebooks what they 
see, understand, or have 
questions about as they watch 
video. Conduct a discussion 
about the video and student 
notes.  
  
Display Anchor Chart 25 
Figurative Language. If students 
have not already done so, 
instruct them to write the 
definitions and examples in their 
reading journals. Tell them 
figurative language is words or 
expressions that mean 
something different from their 
dictionary definitions and  poets 
use figurative language in their 
poems to create imagery.  

Mini-Lesson – Making 
Connections  
  
Text: Poem #1  Taking One for the 
Team Poem #2   Excerpt from 
"Adventures of Isabel" 
Focus TEKS: 4.6E 
Supporting TEKS: 4.7B, 4.9B 
ELPS: 1C, 3B, 4B 
  
Learning Purpose: Students will 
examine different elements of 
poetry to determine how 
connections are made to self, to 
text and to real world.  
  

 
Remind students that poetry is a 
unique form of writing because it 
has meter, rhyme, stanzas, and 
other poetic elements which come 
together to add to the meaning in 
a poem.  It is also unique because 
people write poetry to express 
their thoughts and emotions in a 
creative, unique way. Poets use 
different elements to add to the 
meaning of the text. 
  

• Rhyme - One of the ways in which 
poets emphasize sound is with 
rhyme. Rhyming words may occur 
at the end of lines and within lines. 

• Repetition - Poets frequently 
repeat words in order to enrich 
them or emphasize words, 
phrases, lines, or even whole 
verses in poems.  

Mini-Lesson – Making Inferences 
  
Text: Poem #1  Taking One for 
the Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
Focus TEKS: 4.6F 
Supporting TEKS: 4.7B, 4.9B 
ELPS: 1C, 3B, 4B 
  
Learning Purpose: Students will 
examine different elements of 
poetry to be able to make 
inferences and use evidence to 
support understanding.  
 

 
Remind students that poetry is a 
unique form of writing because it 
has meter, rhyme, stanzas, and 
other poetic elements which 
come together to add to the 
meaning in a poem.  It is also 
unique because people write 
poetry to express their thoughts 
and emotions in a creative, 
unique way. Poets use different 
elements to add to the meaning 
of the text. 
  

• Rhyme - One of the ways in which 
poets emphasize sound is with 
rhyme. Rhyming words may occur 
at the end of lines and within 
lines. 

• Repetition - Poets frequently 
repeat words in order to enrich 
them or emphasize words, 
phrases, lines, or even whole 
verses in poems.  

Mini-Lesson – Making 
Inferences  
  
Text: Poem #1  Taking One for 
the Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
Focus TEKS: 4.6F 
Supporting TEKS: 4.7B, 4.9B 
ELPS: 1C, 3B, 4B 
  
Learning Purpose: Students will 
examine different elements of 
poetry to be able to make 
inferences and use evidence to 
support understanding.  
  

 
Remind students that poetry is a 
unique form of writing because 
it has meter, rhyme, stanzas, and 
other poetic elements which 
come together to add to the 
meaning in a poem.  It is also 
unique because people write 
poetry to express their thoughts 
and emotions in a creative, 
unique way. Poets use different 
elements to add to the meaning 
of the text. 
  

• Rhyme - One of the ways in 
which poets emphasize sound is 
with rhyme. Rhyming words may 
occur at the end of lines and 
within lines. 

• Repetition - Poets frequently 
repeat words in order to enrich 
them or emphasize words, 
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from their dictionary 
definitions and  poets use 
figurative language in their 
poems to create imagery.  
 Write the following 
examples on the board: 
Busy as a bee (simile), 
Teddy bear gave baby a 
hug (personification), she 
sells seashells by the shore 
(alliteration). Call on 
students to come to the 
board and write next to 
the example what type of 
figurative language it is.  

  

To continue practicing, 
students will work in 
groups to complete 
Figurative Language 
Practice. Discuss answers 
before moving on to clear 
up any student questions. 
Then, distribute Similes 
and Metaphors. During 
this activity, students will 
read a text and identify 
similes and metaphors 
used.  
 They will also use poems  

Poem #1  Taking One for 
the Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
and write down any 
imagery they find and 
what senses is the poet 
using to create image. 

 Write the following examples 
on the board: Busy as a bee 
(simile), Teddy bear gave baby a 
hug (personification), she sells 
seashells by the shore 
(alliteration). Call on students to 
come to the board and write 
next to the example what type 
of figurative language it is.  

  

To continue practicing, students 
will work in groups to complete 
Figurative Language Practice. 
Discuss answers before moving 
on to clear up any student 
questions. Then, distribute 
Similes and Metaphors. During 
this activity, students will read a 
text and identify similes and 
metaphors used.  
 They will also use poems  

Poem #1  Taking One for the 
Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
and write down any imagery 
they find and what senses is the 
poet using to create image. 
Before moving to independent 
practice, discuss student 
answers. 

  

During independent practice, 
students will complete 
Understanding Figurative 
Language. During activity, they 
will first recognize what type of 

• Imagery - Imagery is a primary 
element in poetry. It encourages 
us to see, hear, feel, taste, smell, 
and touch the worlds created by 
poets.  
Project this anchor chart: 
Vocabulary Elements of Poetry.  
Students write their answers in 
their notebooks. Then, have them 
compare answers with a partner 
before having a class discussion to 
go over the words.  
 Tell the students that now we will 
focus on examining the elements 
of poetry found in Taking One for 
the Team. Ask “Are there any 
words that rhyme?  Is there a 
pattern in the rhyme 
scheme?  How many stanzas did 
the poet use? How many lines of 
each stanza? What do you notice 
about the feeling of the first stanza 
compared to the second stanza? 
Why do you think the poet is doing 
this?”  

When we look at the second 
stanza, what does the poet do that 
changes the mood of the poem? 

 
Have the students work in pairs or 
groups. Have them do a quick 
write IFL Routine-Quick Write 
about how the poem  
Taking One for the Team is 
connected to the theme “Rise to 
the Occasion”. Then have them 
pair share IFL Routine-Pair Share 
with their partner. 

• Imagery - Imagery is a primary 
element in poetry. It encourages 
us to see, hear, feel, taste, smell, 
and touch the worlds created by 
poets.  
Project this anchor chart: 
Vocabulary Elements of Poetry.  
Students write their answers in 
their notebooks. Then, have them 
compare answers with a partner 
before having a class discussion 
to go over the words.  
 Tell the students that now we 
will focus on examining the 
elements of poetry found in 
Taking One for the Team. Ask 
“Are there any words that 
rhyme?  Is there a pattern in the 
rhyme scheme?  How many 
stanzas did the poet use? How 
many lines of each stanza? What 
do you notice about the feeling of 
the first stanza compared to the 
second stanza? Why do you think 
the poet is doing this?”  

When we look at the second 
stanza, what does the poet do 
that changes the mood of the 
poem? 

  

Have the students work in pairs 
or groups. Have them do a quick 
write IFL Routine-Quick Write 
about how the poem  
Taking One for the Team is 
connected to the theme “Rise to 
the Occasion”. Then have them 

phrases, lines, or even whole 
verses in poems.  

• Imagery - Imagery is a primary 
element in poetry. It encourages 
us to see, hear, feel, taste, smell, 
and touch the worlds created by 
poets.  
Project this anchor chart: 
Vocabulary Elements of Poetry.  
Students write their answers in 
their notebooks. Then, have 
them compare answers with a 
partner before having a class 
discussion to go over the words.  
  

Tell the students that now we 
will focus on examining the 
elements of poetry found in 
Taking One for the Team. Ask 
“Are there any words that 
rhyme?  Is there a pattern in the 
rhyme scheme?  How many 
stanzas did the poet use? How 
many lines of each stanza? What 
do you notice about the feeling 
of the first stanza compared to 
the second stanza? Why do you 
think the poet is doing this?”  
When we look at the second 
stanza, what does the poet do 
that changes the mood of the 
poem? 

  

Have the students work in pairs 
or groups. Have them do a quick 
write IFL Routine-Quick Write 
about how the poem  

https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://docs.google.com/document/d/13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI/edit
https://docs.google.com/document/d/13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI/edit
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://docs.google.com/document/d/1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg/edit
https://docs.google.com/document/d/1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg/edit
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://docs.google.com/document/d/13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI/edit
https://docs.google.com/document/d/13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI/edit
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://docs.google.com/document/d/13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI/edit
https://docs.google.com/document/d/13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI/edit


                                                                                                                     

                      RLA_Grade 4 – 4th SIX WEEKS Instructional Calendar  

 

Accelerating Campus Excellence                                                                                                                            2019-2020 Grade 4 Reading Third Six Week Instructional Planning Calendar                       

Before moving to 
independent practice, 
discuss student answers. 

  

During independent 
practice, students will 
complete Understanding 
Figurative Language. 
During activity, they will 
first recognize what type of 
figurative language is used 
and rewrite the sentence 
keeping the meaning 
without using the 
figurative language. 
  
  
 

figurative language is used and 
rewrite the sentence keeping 
the meaning without using the 
figurative language. 
  
  
 

 Tell students they will use poem 
Excerpt from "Adventures of 
Isabel" to study what elements of 
poetry the poet used. Using the 
poem, they will answer the 
following questions: What 
examples of rhyme can you find? 
How many senses did the poet 
use? What images did he create? 
At the end, create an anchor chart 
using the elements of poetry the 
students have found in both 
poems. Title anchor chart 
Elements of Poetry and write the 
elements (rhyme, imagery, etc) 
and use students examples as you 
discuss the answer. 

 Ask: How were the poems 
different? How did they both 
address the theme "Rise to the 
Occasion"? How did the author 
use elements of poetry to add 
meaning? 

  

After discussing answers and 
creating a class anchor chart 
students can refer back to, have 
them answer the following 
questions independently:  
What elements of poetry are 
included in the poems?  How did 
these elements add to the 
meaning of the poem? 

Students write a short paragraph 
explaining how both poems are 
connected to the theme "Rise to 
the Occasion" even though they 
are drastically different. 

pair share IFL Routine-Pair Share 
with their partner. 
  

Tell students they will use poem 
Excerpt from "Adventures of 
Isabel" to study what elements of 
poetry the poet used. Using the 
poem, they will answer the 
following questions: What 
examples of rhyme can you find? 
How many senses did the poet 
use? What images did he create? 
At the end, create an anchor 
chart using the elements of 
poetry the students have found in 
both poems. Title anchor chart 
Elements of Poetry and write the 
elements (rhyme, imagery, etc) 
and use students examples as you 
discuss the answer. 
  
Ask: How were the poems 
different? How did they both 
address the theme "Rise to the 
Occasion"? How did the author 
use elements of poetry to add 
meaning? 

  

After discussing answers and 
creating a class anchor chart 
students can refer back to, have 
them answer the following 
questions independently:  
What elements of poetry are 
included in the poems?  How did 
these elements add to the 
meaning of the poem? 

Taking One for the Team is 
connected to the theme “Rise to 
the Occasion”. Then have them 
pair share IFL Routine-Pair Share 
with their partner. 
  

Tell students they will use poem 
Excerpt from "Adventures of 
Isabel" to study what elements 
of poetry the poet used. Using 
the poem, they will answer the 
following questions: What 
examples of rhyme can you find? 
How many senses did the poet 
use? What images did he create? 
At the end, create an anchor 
chart using the elements of 
poetry the students have found 
in both poems. Title anchor 
chart Elements of Poetry and 
write the elements (rhyme, 
imagery, etc) and use students 
examples as you discuss the 
answer. 
  
Ask: How were the poems 
different? How did they both 
address the theme "Rise to the 
Occasion"? How did the author 
use elements of poetry to add 
meaning? 

  

After discussing answers and 
creating a class anchor chart 
students can refer back to, have 
them answer the following 
questions independently:  
What elements of poetry are 
included in the poems?  How did 

https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://docs.google.com/document/d/1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg/edit
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://docs.google.com/document/d/1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg/edit
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
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Students write a short paragraph 
explaining how both poems are 
connected to the theme "Rise to 
the Occasion" even though they 
are drastically different. 

  

 

these elements add to the 
meaning of the poem? 

Students write a short paragraph 
explaining how both poems are 
connected to the theme "Rise to 
the Occasion" even though they 
are drastically different. 

 

 

       
 

         

 STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems 
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https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
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                                                                                         Daily Writing Routine  

Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, keep 
the meaning but revise the 
sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit 

 

4.11(D) edit drafts using 
standard English conventions, 
including: (i) complete simple 
and compound sentences with 
subject-verb agreement and 
avoidance of splices, run-ons, 
and fragments 

4.11(D) edit drafts using 
standard English conventions, 
including: (i) complete simple 
and compound sentences with 
subject-verb agreement and 
avoidance of splices, run-ons, 
and fragments 

4.11(D) edit drafts using 
standard English conventions, 
including: (i) complete simple 
and compound sentences with 
subject-verb agreement and 
avoidance of splices, run-ons, 
and fragments 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

 

Mini Lesson: Revising for 
Connecting Ideas Using 
Conjunctions and Transition 
Words 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11C, 
4.11D(i), 4.13A 
ELPS: 3E, 5F 
 Learning Purpose: Students 
will connect ideas by combining 
sentences similar in topic and 
using conjunctions to relate 
ideas to strengthen their 
overall writing. 

  

Display the COMBINE 
SENTENCE CHART and explain 
to students that good writers 

Mini Lesson: Revising for 
Connecting Ideas Using 
Conjunctions and Transition 
Words 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11C, 
4.11D(i), 4.13A 
ELPS: 3E, 5F 
 Learning Purpose: Students will 
connect ideas by combining 
sentences similar in topic and 
using conjunctions to relate 
ideas to strengthen their overall 
writing. 

  

Display the COMBINE SENTENCE 
CHART and explain to students 
that good writers look for ways 

Mini Lesson: Editing and Peer 
Proofreading  
TEKS: 4.12B 
Supporting TEKS: 4.11D(x), 
4.11D(xi) 
ELPS: 3E, 3G, 5C, 5D 
 Purpose: Students will 
proofread writing for spelling 
and grammar and edit writing 
for capitalization, punctuation 
and mechanics. 

 
Mini Lesson - Editing and 
Conferencing 
 Display EDITING CHECKLIST 
ANCHOR CHART. 

• Review the items on the 
checklist. Review how to use 
proofreading marks. 

Mini Lesson - Editing and 
Conferencing 
  
Display EDITING CHECKLIST 
ANCHOR CHART. 

• Review the items on the 
checklist. Review how to use 
proofreading marks. 

• Discuss the importance of 
proofreading for mechanics. 

• Emphasize how mistakes in 
capitalization, punctuation and 
spelling can interfere with the 
meaning of the essay and lead 
to misunderstanding 
Model using the editing checklist 
to check for mechanics, 
capitalization and punctuation. 
  

Mini Lesson : Publishing 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11E  
ELPS: 4G 

 
Explain to students during this 
lesson they will prepare and 
publish their expository essay. 

• Inform students that the word 
publish can mean different 
things based on the type of 
writing produced.  In this case, 
publishing is in reference to 
writing a final copy of their 
essay. 

• Model writing the expository 
text, displaying the best 
handwriting.  
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https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
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look for ways to combine 
sentences in order to help 
readers better understand the 
writing.   
Remind students that complex 
sentences can be made by 
combining:  
Independent Clauses - stand 
alone as sentences 

Dependent Clauses - can not 
alone as sentences 

Examples: 

Where we go to school 

If they want to be healthy 

Although I like strawberries 

Subordinating Conjunctions - 
combination of independent 
and dependent clauses 

Post the following sentence to 
conduct a THINK ALOUD  

Some people do not like 
spinach. Spinach is an 
important part of a balanced 
meal. 

These sentences are both short, 
simple sentences.  They may 
not seem related, but they both 
are about spinach.  I consider 
that these ideas can be 
contrasted. I can combine the 
sentences by making the first 
part a dependent clause with 
the subordinating clause 
although.  The new sentence 
would read “Although some 
people do not like spinach, it is 

to combine sentences in order to 
help readers better understand 
the writing.   
Remind students that complex 
sentences can be made by 
combining:  
Independent Clauses - stand 
alone as sentences 

Dependent Clauses - can not 
alone as sentences 

Examples: 

Where we go to school 

If they want to be healthy 

Although I like strawberries 

Subordinating Conjunctions - 
combination of independent and 
dependent clauses 

Post the following sentence to 
conduct a THINK ALOUD  

Some people do not like spinach. 
Spinach is an important part of a 
balanced meal. 

These sentences are both short, 
simple sentences.  They may not 
seem related, but they both are 
about spinach.  I consider that 
these ideas can be contrasted. I 
can combine the sentences by 
making the first part a 
dependent clause with the 
subordinating clause 
although.  The new sentence 
would read “Although some 
people do not like spinach, it is 
an important part of a balanced 
meal. 

• Discuss the importance of 
proofreading for mechanics. 

• Emphasize how mistakes in 
capitalization, punctuation and 
spelling can interfere with the 
meaning of the essay and lead to 
misunderstanding 
Model using the editing checklist 
to check for mechanics, 
capitalization and punctuation. 

  

Students will use the clocking 
activity to proofread each 
other’s essay. 

• Display and discuss 
the PROOFREADING 
CHECKLIST for the opinion essay. 

• Students form two rows, sitting 
opposite each other 

• Each student will be the editor 
of another student’s essay 

• Call out an item to be checked 
on the PROOFREADING 
CHECKLIST 

• All edits should be made on the 
Writer’s Editing Paper (sheet 
with the writer’s name at the 
top) 

• The editor should write their 
name next to their 
corresponding comment in the 
event the writer has questions. 

  

The students will work 
independently to edit their 

 
Students will use the clocking 
activity to proofread each 
other’s essay. 

• Display and discuss 
the PROOFREADING 
CHECKLIST for the opinion essay. 

• Students form two rows, sitting 
opposite each other 

• Each student will be the editor 
of another student’s essay 

• Call out an item to be checked 
on the PROOFREADING 
CHECKLIST 

• All edits should be made on the 
Writer’s Editing Paper (sheet 
with the writer’s name at the 
top) 

• The editor should write their 
name next to their 
corresponding comment in the 
event the writer has questions. 

  

The students will work 
independently to edit their 
writing for spelling, punctuation 
and grammar.   The writer’s will 
use the skills learned during the 
mini lesson to make edits and 
integrate any suggestions from 
the clock activity they feel are 
necessary. 
  

 

• Discuss the borders, where to 
start writing and what lines not 
to write on (if using lined 
paper). 

• Discuss when to indent and 
demonstrate writing one line 
under the next. 

• Encourage students to conduct 
one final review of their essay 
confirming all parts of the 
writing process have been 
completed before publishing. 

• Have students review 
the Expository Essay Rubric in 
their writer’s notebook. 

 

https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
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an important part of a 
balanced meal. 

Display TRANSITION WORD 
CHART and explain to students 
transitions words can be used 
at the beginning, middle or the 
end of sentences.  Post the 
following sentences: 

• Model underlining the 
transition words and/or 
phrases for the first sentence. 

• Model circling the commas and 
note the placement in the 
examples on the board. 

• Note that commas are often 
used with transition 
words.  They go after, around 
and/or before a transition word 
depending on its placement in 
the sentence.  Not all 
transitions require commas. 

• Have students conduct the 
steps, underline the transition 
words, and circle the commas 
as you have modeled. 

 
Students work in pairs to 
identify independent and 
dependent clauses.  Students 
work together on one paper at 
a time.  Students identify 
independent clauses and ask: 
Are there any sentences that I 
can combine with this one?   
Are there any dependent 
clauses that can be rewritten or 
combined? 

Display TRANSITION WORD 
CHART and explain to students 
transitions words can be used at 
the beginning, middle or the end 
of sentences.  Post the following 
sentences: 

• Model underlining the transition 
words and/or phrases for the 
first sentence. 

• Model circling the commas and 
note the placement in the 
examples on the board. 

• Note that commas are often 
used with transition 
words.  They go after, around 
and/or before a transition word 
depending on its placement in 
the sentence.  Not all transitions 
require commas. 

• Have students conduct the 
steps, underline the transition 
words, and circle the commas as 
you have modeled. 

 
Students work in pairs to identify 
independent and dependent 
clauses.  Students work together 
on one paper at a 
time.  Students identify 
independent clauses and ask: 
Are there any sentences that I 
can combine with this one?   
Are there any dependent clauses 
that can be rewritten or 
combined? 
  

writing for spelling, punctuation 
and grammar.   The writer’s will 
use the skills learned during the 
mini lesson to make edits and 
integrate any suggestions from 
the clock activity they feel are 
necessary. 
  

 

https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
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 Students discuss ways to 
combine and rewrite 
independent and dependent 
clauses using 
conjunctions.  Students write 
examples of their sentences on 
large chart paper with an 
explanation of why they 
combined them. 
  
Students work together to find 
sentences in each essay that 
can be combined or rewritten 
using transitions.  Students 
write examples of these 
sentences on large chart paper 
with explanation. 
  
Conduct a gallery walk to allow 
students time to read and give 
feedback. 
  

 
Have students revisit their own 
writing to combine sentences 
and use conjunctions.  They will 
also take advantage of the 
feedback provided during the 
conferencing session. 

• Students will focus on how the 
ideas are connected and 
combine sentences for the best 
clarity 

• Students will revise essays to 
connect the facts to the central 
idea of their expository text 
using transition words and 
phrases correctly 
 

Students discuss ways to 
combine and rewrite 
independent and dependent 
clauses using 
conjunctions.  Students write 
examples of their sentences on 
large chart paper with an 
explanation of why they 
combined them. 
  
Students work together to find 
sentences in each essay that can 
be combined or rewritten using 
transitions.  Students write 
examples of these sentences on 
large chart paper with 
explanation. 
  
Conduct a gallery walk to allow 
students time to read and give 
feedback. 
  

 
Have students revisit their own 
writing to combine sentences 
and use conjunctions.  They will 
also take advantage of the 
feedback provided during the 
conferencing session. 

• Students will focus on how the 
ideas are connected and 
combine sentences for the best 
clarity 

• Students will revise essays to 
connect the facts to the central 
idea of their expository text 
using transition words and 
phrases correctly 
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Week 3 Monday 11/18 Tuesday 11/19 Wednesday 11/20 Thursday 11/21 Friday 11/22 

 

 

                                                                                          Response Skills  

4.7C   Use text evidence to 

support an appropriate 

response 

4.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

4.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

4.7G discuss specific ideas in 

the text that are important to 

the meaning 

4.7G discuss specific ideas in 
the text that are important to 
the meaning 

 

                                                                                    Genre: Informational (Spiral 4.3A, 4.3B, 4.6F, 4.7D) 

4.9Di Recognize 
characteristics and structures 
of informational text, 
including: (i) the central idea 
with supporting evidence 
 

4.9Di Recognize 
characteristics and structures 
of informational text, 
including: (i) the central idea 
with supporting evidence 
 

4.9Dii Recognize characteristics 
and structures of informational 
text, including: (ii) features such 
as pronunciation guides and 
diagrams to support 
understanding 
 

4.9Dii Recognize characteristics 
and structures of informational 
text, including: (ii) features such 
as pronunciation guides and 
diagrams to support 
understanding 
 

4.9Diii Recognize 
characteristics and structures 
of informational text, 
including: (iii) organizational 
patterns such as compare and 
contrast 
 

 

How do details and facts 
support the main idea(s)?  

How is the main idea(s) 
determined using facts and 
details from the text?  

 

How do details and facts 
support the main idea(s)?  

How is the main idea(s) 
determined using facts and 
details from the text?  

 

How do text features provide 
support for locating specific 
information?  

How do text features provide 
support for gaining an overview 
of the contents of text?  

 

How do text features provide 
support for locating specific 
information?  

How do text features provide 
support for gaining an overview 
of the contents of text?  

 

What ideas in the text 
represent cause and effect 
relationships?  

How are the ideas in the text 
organized?  
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Mini-Lesson - Central Idea  
Text: The Battle of the Alamo 
Focus TEKS: 4.9Di 
Supporting TEKS: 4.7E, , 4.9Dii, 4.10C 
Suggested ELPS: 4F 
  
Learning Purpose: Students will evaluate details including 
organizational features to determine the central idea of a text. 
  

 
Explain to students that a narrative nonfiction tells a true story 
and gives factual information. Explain that students should look 
for organizational features, such as headings, and visuals, such as 
illustrations, maps, and diagrams. They should also note 
historical events, listed in chronological order, and any real 
people mentioned in the selection. Have students look at the 
illustration and explain anything they notice that fits with the 
narrative nonfiction genre.  THINK ALOUD while looking at the 
illustration: I notice a drawing of the Alamo, which I know to be a 
real building in Texas. It looks like there is fighting going on, also. 
  
Be sure to tell students to look for the Critical Vocabulary as they 
read and to think about the words’ meanings.  
  
Have students read the title and the headings and look at the 
illustrations. Ask students, based on what you’ve 
previewed:  What is the Alamo, and what do you think happened 
there?(The Alamo is a Spanish-looking compound with a chapel, 
a cattle pen, and a plaza. A battle happened there, in which 
people were fighting for Texas.) Discuss with students what they 
think they will learn from this selection. 
Project or display Anchor Chart: Central Idea or begin one of your 
own. Tell students that the central idea of a nonfiction text is the 
big idea, or main idea, that readers take away after reading the 
text. Discuss the following text clues that can help readers 
understand a text’s central idea: 

• Headings tell readers what information will be discussed in the 
text that follows. 

• Visuals illustrate or expand on information included in the text. 
Visuals often are used for more important concepts. 

Mini-Lesson - Central Idea  
 Text: The Battle of the Alamo 
Focus TEKS: 4.9Dii 
Supporting TEKS: 4.7E, , 4.9Dii, 4.10C 
Suggested ELPS: 4F 
  
Learning Purpose: Students will evaluate details including 
organizational features to determine the central idea of a text. 
  

 
Explain to students that a narrative nonfiction tells a true story and 
gives factual information. Explain that students should look for 
organizational features, such as headings, and visuals, such as 
illustrations, maps, and diagrams. They should also note historical 
events, listed in chronological order, and any real people mentioned 
in the selection. Have students look at the illustration and explain 
anything they notice that fits with the narrative nonfiction 
genre.  THINK ALOUD while looking at the illustration: I notice a 
drawing of the Alamo, which I know to be a real building in Texas. It 
looks like there is fighting going on, also. 
  
Be sure to tell students to look for the Critical Vocabulary as they 
read and to think about the words’ meanings.  
  
Have students read the title and the headings and look at the 
illustrations. Ask students, based on what you’ve previewed:  What 
is the Alamo, and what do you think happened there?(The Alamo is 
a Spanish-looking compound with a chapel, a cattle pen, and a plaza. 
A battle happened there, in which people were fighting for Texas.) 
Discuss with students what they think they will learn from this 
selection. 
Project or display Anchor Chart: Central Idea or begin one of your 
own. Tell students that the central idea of a nonfiction text is the big 
idea, or main idea, that readers take away after reading the text. 
Discuss the following text clues that can help readers understand a 
text’s central idea: 

• Headings tell readers what information will be discussed in the text 
that follows. 

• Visuals illustrate or expand on information included in the text. 
Visuals often are used for more important concepts. 

Text: The Galveston Hurricane 
1900 (HMH Module 3) 
Focus TEKS: 4.9Diii 
Supporting TEKS: 4.6C, 4.7G, 
4.10B 
ELPS: 1E, 1F, 2C, 2E, 3A, 3B, 3C, 
3D 
  
Learning Purpose: Students will 
recognize the text structure and 
explain how it contributes to the 
author's purpose and 
comprehension of the text. 
  

 
Project or display Anchor Chart: 
Text Structure or begin one of 
your own. Tell students that 
authors may use one text 
structure for the entire text, or 
they may use a variety of 
structures within a text. The text 
structures an author uses often 
depend on the author’s purpose 
for writing. Briefly review the 
different text structures as 
shown on the Anchor Chart. 
Focus students’ attention on 
chronological order, or 
sequence, as a text structure. On 
the Anchor Chart, point out 
transition words that students 
might find when they are 
reading text structured in 
chronological order. 
  
Have students THINK-PAIR-
SHARE some of these or other 
similar transition words in oral 
sentences that tell what they did 
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https://drive.google.com/open?id=147M5kRx-5ZQywbG-M5HWLi5zQcG79hXH
https://drive.google.com/open?id=147M5kRx-5ZQywbG-M5HWLi5zQcG79hXH
https://drive.google.com/open?id=147M5kRx-5ZQywbG-M5HWLi5zQcG79hXH
https://drive.google.com/open?id=147M5kRx-5ZQywbG-M5HWLi5zQcG79hXH
https://drive.google.com/open?id=1FLzchN2eJ452jKnlLTlF0xpwmpqgH9th
https://drive.google.com/open?id=1FLzchN2eJ452jKnlLTlF0xpwmpqgH9th
https://drive.google.com/open?id=1FLzchN2eJ452jKnlLTlF0xpwmpqgH9th
https://drive.google.com/open?id=1FLzchN2eJ452jKnlLTlF0xpwmpqgH9th
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• Often, the first or last sentence states the central, or main idea 
of a text. 

• Words repeated in a text may relate directly to the central, or 
main idea as well. 

• Evaluating the details in a text helps readers determine the key 
ideas. 
Discuss with students how identifying the central, or main idea 
can help them better understand a nonfiction text. Tell them 
they will practice identifying the central idea in The Battle of the 
Alamo. 

Begin reading aloud the text, The Battle of the Alamo. Using 
paragraphs 5–8 to determine the central idea that is introduced 
for this nonfiction narrative. Be sure to think aloud as you model 
identifying the central idea underline the main idea or put a box 
around it to distinguish it from the details you will also underline. 
Main idea: Texians will fight the Mexican Army to try and gain 
their independence from Mexico. Using a different color, 
underline details that support the central, or main idea. Use 
pages 204-205 to identify the central idea and details by color 
coding the text. Underline the main idea in a different color than 
the details. 

  

Use the questions to guide student discussions. Display or post 
them for all students to see. Have students read the second 
section of the text as a group then respond to the questions 
while determining the main idea of the texts. Remind students 
that text features can help determine the central idea and 
details.  

• What does the diagram on page 208 show?(The locations of the 
cannons in the Alamo as well as the locations of the plaza, the 
chapel, and the cattle pen are all shown in the diagram.)  

• What are some of the hardest decisions that the people inside 
the Alamo have to make?(They have to decide whether to stay 
and defend the Alamo and other Texians, against great odds, in 
the fight for independence from Mexico, or to leave, almost 
certainly saving their own lives.)  

• Often, the first or last sentence states the central, or main idea of a 
text. 

• Words repeated in a text may relate directly to the central, or main 
idea as well. 

• Evaluating the details in a text helps readers determine the key 
ideas. 
Discuss with students how identifying the central, or main idea can 
help them better understand a nonfiction text. Tell them they will 
practice identifying the central idea in The Battle of the Alamo. 

Begin reading aloud the text, The Battle of the Alamo. Using 
paragraphs 5–8 to determine the central idea that is introduced for 
this nonfiction narrative. Be sure to think aloud as you model 
identifying the central idea underline the main idea or put a box 
around it to distinguish it from the details you will also underline. 
Main idea: Texians will fight the Mexican Army to try and gain their 
independence from Mexico. Using a different color, underline details 
that support the central, or main idea. Use pages 204-205 to identify 
the central idea and details by color coding the text. Underline the 
main idea in a different color than the details. 

  

Use the questions to guide student discussions. Display or post them 
for all students to see. Have students read the second section of the 
text as a group then respond to the questions while determining the 
main idea of the texts. Remind students that text features can help 
determine the central idea and details.  

• What does the diagram on page 208 show?(The locations of the 
cannons in the Alamo as well as the locations of the plaza, the 
chapel, and the cattle pen are all shown in the diagram.)  

• What are some of the hardest decisions that the people inside the 
Alamo have to make?(They have to decide whether to stay and 
defend the Alamo and other Texians, against great odds, in the fight 
for independence from Mexico, or to leave, almost certainly saving 
their own lives.)  

• How do the illustrations on pages 210-211 help you better 
understand some of the events in the narrative? (The illustrations 
show the events described on these pages and include details that 
aren’t included in the text. For example, on page 296, we see men 

before coming to school. Tell 
students that authors of 
narrative nonfiction and 
personal narratives present 
events in sequential, or 
chronological, order. 
  
Read the text aloud on page 192. 
THINK ALOUD and highlight in 
the text where you see dates 
and/or transition words Use the 
chronological order graphic 
organizer to record the first and 
last events from the selection in 
order. (First:On 
September 8, 1900, the 
hurricane struck. Last:The storm 
passed in the early morning 
hours of the next day.) Use only 
the narrative nonfiction sections 
of the text for the teacher model 
(only pages 192 and 196). Only 
fill in two of the five events on 
the graphic organizer). Students 
will work in groups during the 
collaboration portion of this 
lesson to complete the graphic 
organizer using the events that 
took place in the personal 
narrative. Be sure to emphasize 
that the events are described in 
chronological order. Words and 
phrases like: was in 1900, a few 
days before, within hours, after 
the storm, and the next day - are 
clues that make the order clear. 
The authors wanted to show the 
events that took place during 
and after the horrific storm. 
  

https://drive.google.com/open?id=1J8cEpFb6uaUnnKzZpqbNPAEPy7dbi23t
https://drive.google.com/open?id=1J8cEpFb6uaUnnKzZpqbNPAEPy7dbi23t
https://drive.google.com/open?id=1J8cEpFb6uaUnnKzZpqbNPAEPy7dbi23t
https://drive.google.com/open?id=1J8cEpFb6uaUnnKzZpqbNPAEPy7dbi23t
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• How do the illustrations on pages 210-211 help you better 
understand some of the events in the narrative? (The 
illustrations show the events described on these pages and 
include details that aren’t included in the text. For example, on 
page 296, we see men with rifles who are protecting those who 
are setting the jacales on fire. We also get a sense of the urgency 
with which the men are working. The illustration on page 297 
shows the extent of the damage to the Alamo wall, and it gives a 
sense of the desperate rush to rebuild and secure the wall.)   

 
Write a journal entry. Identify the central idea and important 
details about the events that took place at the Alamo. Use the 
QUICKWRITE routine. Encourage students to use newly-acquired 
Critical Vocabulary and content-area words, as appropriate. 
Provide time for students to share their journal entries with small 
groups. You may want to have students complete their writing 
during small-group time.  

with rifles who are protecting those who are setting the jacales on 
fire. We also get a sense of the urgency with which the men are 
working. The illustration on page 297 shows the extent of the 
damage to the Alamo wall, and it gives a sense of the desperate rush 
to rebuild and secure the wall.)   

 
Write a journal entry. Identify the central idea and important details 
about the events that took place at the Alamo. Use the QUICKWRITE 
routine. Encourage students to use newly-acquired Critical 
Vocabulary and content-area words, as appropriate. Provide time for 
students to share their journal entries with small groups. You may 
want to have students complete their writing during small-group 
time.  
 

Tell students that during Milton 
Elford’s account of the storm, he 
described his experience once 
the storm took place. Now they 
will work together to include 
those events that are missing 
from the graphic organizer. 
  

 
Tell students that they will 
practice identifying text 
structure in The Galveston 
Hurricane of 1900. Post chart 
paper around the classroom for 
students to sequence the order 
of events in the personal 
narrative portion of the text. 
Have students read pages 193-
195 independently or in pairs to 
identify and highlight the 
sequential order transition 
words. When students have 
finished reading and annotating 
the text, have them work in 
small groups to sequence the 
events in order. Inform students 
that they will be filling in the 
missing events from the 
organizer you completed.  When 
all groups have finished, call on 
groups to help fill in the missing 
sections of the graphic 
organizer. 
  

 
Project the following question 
on the board for the class to see. 
Have students respond to the 
prompt and include evidence 
from the text to support their 

https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
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answer. Students complete the 
QUICKWRITE  in their 
reading  journal. 

• How does the way the author 
organized the text help 
understand what you are 
reading? (The text is written in 
sequential/chronological order. 
The reader is able to see the 
storm from before it happens 
until after the damage is done 
and the town is rebuilt.) 

• Why do you think the author 
chose this structure? 
If there is time, allow the 
students to pair/share what they 
wrote. 
  
 

 

     

                

 

 STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems 
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https://drive.google.com/open?id=13AQgJ5od-LOI-z__hwKmifJveLMRPkYAC9jqZ5MlfUI
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
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                                                                                         Daily Writing Routine  

Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, keep 
the meaning but revise the 
sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit  

 

4.11(D) edit drafts using 
standard English conventions, 
including: (iii) singular, plural, 
common, and proper nouns 

4.11(D) edit drafts using 
standard English conventions, 
including: (iii) singular, plural, 
common, and proper nouns 

4.11(D) edit drafts using 
standard English conventions, 
including: (vii) pronouns, 
including reflexive 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

 

Mini lesson - Prewriting 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11A 
ELPS: 3E, 3G 

  
Display the Writing Prompt. 
  
READ the following  When we 
least expect it, life brings a 
challenge to test our courage. 
THINK about what it takes to 
overcome a challenge or face a 
fear. 
WRITE an expository essay 
about a challenge you have 
faced or a fear you have 
conquered. Describe the 

Mini lesson - Prewriting 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11A 
ELPS: 3E, 3G 

  
Display the Writing Prompt. 
  
READ the following : When we 
least expect it, life brings a 
challenge to test our courage. 
THINK about what it takes to 
overcome a challenge or face a 
fear. 
WRITE an expository essay 
about a challenge you have 
faced or a fear you have 
conquered. Describe the 

Mini Lesson - Drafting (2-3 days) 
  
Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5B, 5F 

  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Be 
sure to include information you 
think is important about meeting 
a challenge. Also, be sure to 
narrow down which challenge 
you will write about using Sam 
Houston as your model. Remind 

Mini Lesson - Drafting (2-3 days) 
  
Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5B, 5F 

  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Be 
sure to include information you 
think is important about 
meeting a challenge. Also, be 
sure to narrow down which 
challenge you will write about 
using Sam Houston as your 

Mini Lesson - Drafting (2-3 
days) 
  
Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5B, 5F 

  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Be 
sure to include information you 
think is important about 
meeting a challenge. Also, be 
sure to narrow down which 
challenge you will write about 
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challenge and how it was 
overcome. 
Be sure to --- 

• clearly explain the challenge or 
fear and how it was overcome 

• develop your writing in detail 

• choose your words carefully 

• use correct spelling, 
capitalization, punctuation, 
grammar, and sentences 

Read the Writing Prompt 
together. Note the tips. Display 
the expository essay rubric for 
the class to see. As a class, 
discuss the different 
expectations of the rubric. 
Remind students they can use 
this rubric as a resource while 
drafting and revising. Tell 
students to think about their 
last composition.  Point out 
that good writers think about 
what they want to improve 
with each new piece they 
write.  
 Model setting goals for writing 
expository essays. For example, 
encourage students to include 
three new facts about the topic 
and use both a print source and 
an online source to find 
information. Point out that 
good writers think about what 
they want to improve with 
each new piece they write.  

 Ask students if they have ever 
faced a challenge before and 
how they rose to the occasion. 

challenge and how it was 
overcome. 
Be sure to --- 

• clearly explain the challenge or 
fear and how it was overcome 

• develop your writing in detail 

• choose your words carefully 

• use correct spelling, 
capitalization, punctuation, 
grammar, and sentences 

Read the Writing Prompt 
together. Note the tips. Display 
the expository essay rubric for 
the class to see. As a class, 
discuss the different 
expectations of the rubric. 
Remind students they can use 
this rubric as a resource while 
drafting and revising. Tell 
students to think about their last 
composition.  Point out that 
good writers think about what 
they want to improve with each 
new piece they write.  
 Model setting goals for writing 
expository essays. For example, 
encourage students to include 
three new facts about the topic 
and use both a print source and 
an online source to find 
information. Point out that good 
writers think about what they 
want to improve with each new 
piece they write.  

 Ask students if they have ever 
faced a challenge before and 
how they rose to the occasion. 

students that although the 
historical figures may have faced 
many challenges in their lives, 
we will only be focusing on one 
significant challenge they faced 
and overcame. Tell students to 
use an engaged voice in their 
writing. Remind students to vary 
their sentences to keep the 
writing interesting. 
  

Suggest that students write the 
body first, so they will know how 
to introduce it. Tell them that 
after they write the body, they 
should go back and write the 
introduction. Write these tips on 
the board: 

• Body: State your topic and main 
idea in the first few sentences of 
each paragraph. Follow the main 
idea with supporting details. 
Include specific words/phrases 
to make your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example when 
they are writing their draft. 
Remind students to watch to use 
the grammar focus for the week 
while writing their essay draft. 
Once the body and introduction 

model. Remind students that 
although the historical figures 
may have faced many challenges 
in their lives, we will only be 
focusing on one significant 
challenge they faced and 
overcame. Tell students to use 
an engaged voice in their 
writing. Remind students to vary 
their sentences to keep the 
writing interesting. 
  

Suggest that students write the 
body first, so they will know how 
to introduce it. Tell them that 
after they write the body, they 
should go back and write the 
introduction. Write these tips on 
the board: 

• Body: State your topic and main 
idea in the first few sentences of 
each paragraph. Follow the main 
idea with supporting details. 
Include specific words/phrases 
to make your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example when 
they are writing their draft. 
Remind students to watch to use 
the grammar focus for the week 
while writing their essay draft. 

using Sam Houston as your 
model. Remind students that 
although the historical figures 
may have faced many 
challenges in their lives, we will 
only be focusing on one 
significant challenge they faced 
and overcame. Tell students to 
use an engaged voice in their 
writing. Remind students to 
vary their sentences to keep 
the writing interesting. 
  

Suggest that students write the 
body first, so they will know 
how to introduce it. Tell them 
that after they write the body, 
they should go back and write 
the introduction. Write these 
tips on the board: 

• Body: State your topic and 
main idea in the first few 
sentences of each paragraph. 
Follow the main idea with 
supporting details. Include 
specific words/phrases to make 
your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

 
 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example 
when they are writing their 
draft. Remind students to 
watch to use the grammar 

https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
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Students pair/share about 
meeting challenges. 

 Ask the following questions: 
What steps did you take to 
meet their challenge(s)? List 
appropriate words and ideas on 
the board or on chart paper 
under the title Ways to Meet a 
Challenge. Contribute to the list 
and/or prompt students to 
assist in adding ways to meet 
challenges. Encourage students 
to add these ideas in their own 
notebooks as a resource for 
writing. Note how writing 
things down extends memory. 

  Display Anchor Chart: 
Informational Text and read 
the points with students.   

  

Talk about different challenges 
students have faced.  
Have students think about 
topics for their expository 
essay. Students share their 
ideas with small groups. 
Students help each other plan 
by asking questions about the 
topics. 

  

Students begin brainstorming 
about important points they 
want to include in their essay. 
Students should begin writing 
ideas for specific paragraphs 
and planning their essay. 
  

Students pair/share about 
meeting challenges. 

 Ask the following questions: 
What steps did you take to meet 
their challenge(s)? List 
appropriate words and ideas on 
the board or on chart paper 
under the title Ways to Meet a 
Challenge. Contribute to the list 
and/or prompt students to assist 
in adding ways to meet 
challenges. Encourage students 
to add these ideas in their own 
notebooks as a resource for 
writing. Note how writing things 
down extends memory. 

Display Anchor Chart: 
Informational Text and read the 
points with students.   

  

Talk about different challenges 
students have faced.  
Have students think about topics 
for their expository essay. 
Students share their ideas with 
small groups. Students help each 
other plan by asking questions 
about the topics. 

  

Students begin brainstorming 
about important points they 
want to include in their essay. 
Students should begin writing 
ideas for specific paragraphs and 
planning their essay. 
  
 

are completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to write 
the  draft their expository essay 
using the notes and graphic 
organizers from prewriting. 
Circulate the room as students 
work and offer assistance as 
needed. 
 

Once the body and introduction 
are completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to write 
the  draft their expository essay 
using the notes and graphic 
organizers from prewriting. 
Circulate the room as students 
work and offer assistance as 
needed. 
 

focus for the week while 
writing their essay draft. Once 
the body and introduction are 
completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to 
write the  draft their expository 
essay using the notes and 
graphic organizers from 
prewriting. Circulate the room 
as students work and offer 
assistance as needed. 
 

https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
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Week 4 Monday 12/2 Tuesday 12/3 Wednesday 12/4 Thursday 12/5 Friday 12/6 

 

 

Response Skills (Spiral) 

4.7C Use text evidence to 
support an appropriate 
response 

4.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and logical 
order 

 

4.7D Retell, paraphrase, or 
summarize texts in ways that 
maintain meaning and 
logical order 

 

4.7E Interact with sources 
in meaningful ways such as 
notetaking, annotating, 
freewriting, or illustrating 

4.7E Interact with sources 
in meaningful ways such 
as notetaking, annotating, 
freewriting, or illustrating 

 

                                                                                          Genre:  Fiction/Poem (Spiral 4.3A, 4.3B, 4.7D) 

4.8B Explain the interactions 
of the characters and the 
changes they undergo 
 

4.8C Analyze plot elements, 
including the rising 
 

4.10D Describe how the 
author's use of imagery, literal 
and figurative language such as 
simile and metaphor, and 
sound devices such as 
alliteration and assonance 
achieve specific purposes 
 

4.10D Describe how the 
author's use of imagery, literal 
and figurative language such as 
simile and metaphor, and 
sound devices such as 
alliteration and assonance 
achieve specific purposes 
 

4.6FMake inferences and use 
evidence to support 
understanding 
 

 

What is the character’s 
motivation? 
 
How do the interactions 
between characters reveal 
their relationship(s)? 
 
How do the interactions 
between characters reveal 
their feelings? 

How do specific events affect the 
plot? 
 
What is the main idea/summary 
of a specific paragraph(s)? 
 
What is the problem/conflict in 
the story and how does the 
character solve it? 

How does the author use 
similes and/or a metaphor to 
create imagery and meaning? 

How does the author use similes 
and/or a metaphor to create 
imagery and meaning? 
 
How does figurative/sensory 
language contribute to 
meaning? 
 

What inferences and/or 
conclusions can be 
drawn about characters’ 
thoughts/feelings 
based on specific details? 
 
What text evidence supports 
inferences 
and conclusions about the 
character(s)? 
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 Mini-Lesson - Comprehension of Text  
 Text: My Diary from Here to There (HMH-Module 4)    This lesson 
may take 2 class periods           

Focus TEKS: 4.8B, 4.8C 
Supporting TEKS: 4.6F, 4.8D 
ELPS: 1E, 1F 
  
Learning Purpose: Students will examine the literary elements of 
the autobiographical fiction including the setting and the plot and 
create a timeline showing major events and important characters 
in the story. 

  

Students think/pair/share:  Why do you think the author chose this 
title?  What do you think the text will be about?  
Students share their thoughts with the class giving reasons for their 
answers. 
 Tell the students that the purpose of an autobiography is to give 
you a first-hand account into the life of the person you are reading 
about, and to give you a better insight into how their experiences 
have shaped them as a person. Many times the autobiography 
contains elements similar to the plot elements found in a fiction 
story or a narrative nonfiction text. 

Point out that this is an autobiographical fiction.  This story is 
based on the author's own experiences, but it may also include 
made-up events and characters.  

Autobiographical fiction: 

• presents events in sequential, or chronological, order 

• may include sensory details and figurative language 

• tells the story through first-person point of view 

Begin by reading the story to the students.  Be sure to point out 
the beautiful illustrations.      Ask: Who is the main character in the 
story? What do we know about her? Is the main character the 
author of the story? How do we know? 

Mini-Lesson - Figurative Language/Imagery 
 Text: Poem #1  Taking One for the Team 
Poem #2   Excerpt from "Adventures of Isabel" 
Focus TEKS: 4.10D 
Supporting TEKS: 4.6D, 4.7C, 4.9B 
ELPS: 2G, 4B 
 Learning Purpose:  Students will analyze figurative language 
found in the poems to determine the meaning. 

  
Review the concept of figurative language by showing 
Flocabulary- Figurative Language. Ask students to write in their 
notebooks what they see, understand, or have questions about 
as they watch video. Conduct a discussion about the video and 
student notes.  
  
Display Anchor Chart 25 Figurative Language. If students have 
not already done so, instruct them to write the definitions and 
examples in their reading journals. Tell them figurative language 
is words or expressions that mean something different from 
their dictionary definitions and  poets use figurative language in 
their poems to create imagery.  
 Write the following examples on the board: Busy as a bee 
(simile), Teddy bear gave baby a hug (personification), she sells 
seashells by the shore (alliteration). Call on students to come to 
the board and write next to the example what type of figurative 
language it is.  

  

To continue practicing, students will work in groups to complete 
Figurative Language Practice. Discuss answers before moving on 
to clear up any student questions. Then, distribute Similes and 
Metaphors. During this activity, students will read a text and 
identify similes and metaphors used.  
They will also use poems  
Poem #1  Taking One for the Team 
Poem #2   Excerpt from "Adventures of Isabel" 

Mini-Lesson - Inferences 
 Text:  Poem #1  Taking One for 
the Team 
Poem #2   Excerpt from 
"Adventures of Isabel" 
Focus TEKS: 4.6F 
Supporting TEKS: 4.6G 
ELPS: 2C, 3A 
 Learning Purpose: Students will 
make inferences based on 
textual evidence. 

 
 Refer students to poem Excerpt 
from "Adventures of Isabel". Use 
Inference Question Stems to

 aid in 
questioning. What does the poet 
want you to understand about 
Isabel? How do you know this? 
  

 
Using poem Taking One for the 
Team students will answer: Why 
does the poet say teams get 
down for the game? What 
important message does the poet 
infer about teams? What 
probably made the poet write the 
poem? 
  

 Students identify 2 inferences 
they can make in each poem.   
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https://drive.google.com/open?id=1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg
https://drive.google.com/open?id=1_GJhTrLQbmHfhipr0e8iCY0PqPTrbfOcZIhi8MOSWJg
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.flocabulary.com/unit/figurative-language/
https://www.flocabulary.com/unit/figurative-language/
https://drive.google.com/open?id=1tMYFrpky4fO2V7OaEwpU7zeki1NUeBWf
https://drive.google.com/open?id=1tMYFrpky4fO2V7OaEwpU7zeki1NUeBWf
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/66462/writing-workout-figurative-language.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.education.com/download/worksheet/99731/metaphors-and-similes.pdf
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://www.commonlit.org/en/texts/excerpt-from-adventures-of-isabel?search_id=28107610
https://drive.google.com/open?id=1q6xWo4Lah6JaoUsDlWDEw7O3zIROkJvH
https://drive.google.com/open?id=1q6xWo4Lah6JaoUsDlWDEw7O3zIROkJvH
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
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Begin making a list of words that describe the major character. 
Students may want to use these words when working 
collaboratively. 

Begin discussing major events from the story. Ask students: What 
are some of the most important events in the story? Call on a few 
volunteers. Create a basic timeline of the story. Put their responses 
on sticky notes and place them on the timeline. Students will be 
able to refer to this timeline when doing their independent activity, 
but you do not want to completely fill it out. 

 Divide the students into small groups. Direct small groups to 
discuss and work through the story and find the answers to the 
following comprehension questions. 

 Comprehension questions 

• What are the important events in the story?  
Students should take a few minutes to discuss the chronological 
order in the story. 
  

• Who was the major character in the story?  What do you know 
about her? 

• Who are the minor characters in the story?  What role do they 
play?  
 

Major Characters Minor Characters How does the Minor 
Character Affect the 
Major Character 

      

 
Instruct students to select an event in the story where the minor 
character said or did something and explain how it affected the 
major character. Students should put their ideas on a chart. 
Conduct a gallery walk to allow groups to see and give feedback on 
other groups' work. 
  
Small groups continue by answering the following questions: 
Was there a main problem?  If so, how was the problem solved? 
What influence do you think the setting had on the story? 

and write down any imagery they find and what senses is the 
poet using to create image. Before moving to independent 
practice, discuss student answers. 

  

During independent practice, students will complete 
Understanding Figurative Language. During activity, they will 
first recognize what type of figurative language is used and 
rewrite the sentence keeping the meaning without using the 
figurative language. 
 

https://drive.google.com/open?id=1GD28BAUPOb46ABWDJqFPsya8WtEsjx48
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 Have a class discussion about the problem/solution in the story 
and the influence played by the setting. 

   
Students will create a timeline showing major events and 
important characters in the story. The timeline should also include 
the problem and solution. 

 

 

 

         

 

 

STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems 

A
n

ch
o
r 

C
h

a
rt

  
  

S
T

A
A

R
 

S
te

m
s 

https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
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Daily Writing Routine 

Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, keep 
the meaning but revise the 
sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit  

 

4.11(C) Revise drafts to 
improve sentence structure 
and word choice by adding, 
deleting, combining, and 
rearranging ideas for 
coherence and clarity 

4.11(C) Revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(D) Edit drafts using 
standard English conventions, 
including: (vi) prepositions and 
prepositional phrases 

4.11(D Edit drafts using standard 
English conventions, including: 
(vi) prepositions and 
prepositional phrases 

4.11(D) Edit drafts using 
standard English conventions, 
including: (vi) prepositions and 
prepositional phrases 

 

Mini Lesson: Revising for 
Connecting Ideas Using 
Conjunctions and Transition 
Words 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11C, 
4.11D(i), 4.13A 
ELPS: 3E, 5F 
 Learning Purpose: Students 
will connect ideas by combining 
sentences similar in topic and 
using conjunctions to relate 
ideas to strengthen their 
overall writing. 

  

Display the COMBINE 
SENTENCE CHART and explain 
to students that good writers 
look for ways to combine 
sentences in order to help 

Mini Lesson: Revising for 
Connecting Ideas Using 
Conjunctions and Transition 
Words 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11C, 
4.11D(i), 4.13A 
ELPS: 3E, 5F 
 Learning Purpose: Students will 
connect ideas by combining 
sentences similar in topic and 
using conjunctions to relate 
ideas to strengthen their overall 
writing. 

  

Display the COMBINE SENTENCE 
CHART and explain to students 
that good writers look for ways 
to combine sentences in order to 

Mini Lesson - Editing and 
Conferencing 
 Display EDITING CHECKLIST 
ANCHOR CHART. 

• Review the items on the 
checklist. Review how to use 
proofreading marks. 

• Discuss the importance of 
proofreading for mechanics. 

• Emphasize how mistakes in 
capitalization, punctuation and 
spelling can interfere with the 
meaning of the essay and lead 
to misunderstanding 
Model using the editing checklist 
to check for mechanics, 
capitalization and punctuation. 

  

Mini Lesson - Editing and 
Conferencing 
 Display EDITING CHECKLIST 
ANCHOR CHART. 

• Review the items on the 
checklist. Review how to use 
proofreading marks. 

• Discuss the importance of 
proofreading for mechanics. 

• Emphasize how mistakes in 
capitalization, punctuation and 
spelling can interfere with the 
meaning of the essay and lead 
to misunderstanding 
Model using the editing checklist 
to check for mechanics, 
capitalization and punctuation. 

  

Mini Lesson : Publishing 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11E  
ELPS: 4G 

  

Explain to students during this 
lesson they will prepare and 
publish their expository essay. 

• Inform students that the word 
publish can mean different 
things based on the type of 
writing produced.  In this case, 
publishing is in reference to 
writing a final copy of their 
essay. 

• Model writing the expository 
text, displaying the best 
handwriting.  
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https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1BHGeYtVIMHzkbxlEcRB3mwPS0ioXMfJD
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
https://drive.google.com/open?id=1XTB812GuedhzWo-Q09P0JMPEdtbADopS
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readers better understand the 
writing.   
Remind students that complex 
sentences can be made by 
combining:  
Independent Clauses - stand 
alone as sentences 

Dependent Clauses - can not 
alone as sentences 
Examples: 
Where we go to school 
If they want to be healthy 
Although I like strawberries 
Subordinating Conjunctions - 
combination of independent 
and dependent clauses 

Post the following sentence to 
conduct a THINK ALOUD  

Some people do not like 
spinach. Spinach is an 
important part of a balanced 
meal. 

These sentences are both short, 
simple sentences.  They may 
not seem related, but they both 
are about spinach.  I consider 
that these ideas can be 
contrasted. I can combine the 
sentences by making the first 
part a dependent clause with 
the subordinating clause 
although.  The new sentence 
would read “Although some 
people do not like spinach, it is 
an important part of a 
balanced meal. 

Display TRANSITION WORD 
CHART and explain to students 

help readers better understand 
the writing.   
Remind students that complex 
sentences can be made by 
combining:  
Independent Clauses - stand 
alone as sentences 

Dependent Clauses - can not 
alone as sentences 
Examples: 
Where we go to school 
If they want to be healthy 
Although I like strawberries 
Subordinating Conjunctions - 
combination of independent and 
dependent clauses 

Post the following sentence to 
conduct a THINK ALOUD  

Some people do not like spinach. 
Spinach is an important part of a 
balanced meal. 

These sentences are both short, 
simple sentences.  They may not 
seem related, but they both are 
about spinach.  I consider that 
these ideas can be contrasted. I 
can combine the sentences by 
making the first part a 
dependent clause with the 
subordinating clause 
although.  The new sentence 
would read “Although some 
people do not like spinach, it is 
an important part of a balanced 
meal. 

Display TRANSITION WORD 
CHART and explain to students 
transitions words can be used at 

Students will use the clocking 
activity to proofread each 
other’s essay. 

• Display and discuss 
the PROOFREADING 
CHECKLIST for the opinion essay. 

• Students form two rows, sitting 
opposite each other 

• Each student will be the editor 
of another student’s essay 

• Call out an item to be checked 
on the PROOFREADING 
CHECKLIST 

• All edits should be made on the 
Writer’s Editing Paper (sheet 
with the writer’s name at the 
top) 

• The editor should write their 
name next to their 
corresponding comment in the 
event the writer has questions. 

  

The students will work 
independently to edit their 
writing for spelling, punctuation 
and grammar.   The writer’s will 
use the skills learned during the 
mini lesson to make edits and 
integrate any suggestions from 
the clock activity they feel are 
necessary. 
  

 

Students will use the clocking 
activity to proofread each 
other’s essay. 

• Display and discuss 
the PROOFREADING 
CHECKLIST for the opinion essay. 

• Students form two rows, sitting 
opposite each other 

• Each student will be the editor 
of another student’s essay 

• Call out an item to be checked 
on the PROOFREADING 
CHECKLIST 

• All edits should be made on the 
Writer’s Editing Paper (sheet 
with the writer’s name at the 
top) 

• The editor should write their 
name next to their 
corresponding comment in the 
event the writer has questions. 

  

The students will work 
independently to edit their 
writing for spelling, punctuation 
and grammar.   The writer’s will 
use the skills learned during the 
mini lesson to make edits and 
integrate any suggestions from 
the clock activity they feel are 
necessary. 
  

 

• Discuss the borders, where to 
start writing and what lines not 
to write on (if using lined 
paper). 

• Discuss when to indent and 
demonstrate writing one line 
under the next. 

• Encourage students to conduct 
one final review of their essay 
confirming all parts of the 
writing process have been 
completed before publishing. 

• Have students review 
the Expository Essay Rubric in 
their writer’s notebook. 

Publish Writing Prompt 
and Score using Rubric 

https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1Yw0G32QhGA864vK_BJw6VtxUacMt4amq
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1kYw0eoyuk9HLUvGldWvJWxm6gG_KGSwE
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
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transitions words can be used 
at the beginning, middle or the 
end of sentences.  Post the 
following sentences: 

• Additionally, trying an 
unfamiliar foods can provide a 
wider variety of vitamins to 
your diet as well. 

• Trying unfamiliar foods can 
provide a wider variety of 
vitamins to your diet as well. 

• Trying unfamiliar foods, 
however can provide a wider 
variety of vitamins in your diet. 

 Model underlining the 
transition words and/or 
phrases for the first sentence. 

• Model circling the commas and 
note the placement in the 
examples on the board. 

• Note that commas are often 
used with transition 
words.  They go after, around 
and/or before a transition word 
depending on its placement in 
the sentence.  Not all 
transitions require commas. 

• Have students conduct the 
steps, underline the transition 
words, and circle the commas 
as you have modeled. 

 
Students work in pairs to 
identify independent and 
dependent clauses.  Students 

the beginning, middle or the end 
of sentences.  Post the following 
sentences: 

• Additionally, trying an unfamiliar 
foods can provide a wider variety 
of vitamins to your diet as well. 

• Trying unfamiliar foods can 
provide a wider variety of 
vitamins to your diet as well. 

• Trying unfamiliar foods, however 
can provide a wider variety of 
vitamins in your diet. 

•  

• Model underlining the transition 
words and/or phrases for the 
first sentence. 

• Model circling the commas and 
note the placement in the 
examples on the board. 

• Note that commas are often 
used with transition words.  They 
go after, around and/or before a 
transition word depending on its 
placement in the sentence.  Not 
all transitions require commas. 

• Have students conduct the steps, 
underline the transition words, 
and circle the commas as you 
have modeled. 

 
Students work in pairs to identify 
independent and dependent 
clauses.  Students work together 
on one paper at a 
time.  Students identify 
independent clauses and ask: 
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work together on one paper at 
a time.  Students identify 
independent clauses and ask: 
Are there any sentences that I 
can combine with this one?   
Are there any dependent 
clauses that can be rewritten or 
combined? 
  
Students discuss ways to 
combine and rewrite 
independent and dependent 
clauses using 
conjunctions.  Students write 
examples of their sentences on 
large chart paper with an 
explanation of why they 
combined them. 
  
Students work together to find 
sentences in each essay that 
can be combined or rewritten 
using transitions.  Students 
write examples of these 
sentences on large chart paper 
with explanation. 
  
Conduct a gallery walk to allow 
students time to read and give 
feedback. 
  

 
Have students revisit their own 
writing to combine sentences 
and use conjunctions.  They will 
also take advantage of the 
feedback provided during the 
conferencing session. 

• Students will focus on how the 
ideas are connected and 

Are there any sentences that I 
can combine with this one?   
Are there any dependent clauses 
that can be rewritten or 
combined? 
  
Students discuss ways to 
combine and rewrite 
independent and dependent 
clauses using 
conjunctions.  Students write 
examples of their sentences on 
large chart paper with an 
explanation of why they 
combined them. 
  
Students work together to find 
sentences in each essay that can 
be combined or rewritten using 
transitions.  Students write 
examples of these sentences on 
large chart paper with 
explanation. 
  
Conduct a gallery walk to allow 
students time to read and give 
feedback. 
  

 
Have students revisit their own 
writing to combine sentences 
and use conjunctions.  They will 
also take advantage of the 
feedback provided during the 
conferencing session. 

• Students will focus on how the 
ideas are connected and 
combine sentences for the best 
clarity 
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combine sentences for the best 
clarity 

• Students will revise essays to 
connect the facts to the central 
idea of their expository text 
using transition words and 
phrases correctly 

• Students will revise essays to 
connect the facts to the central 
idea of their expository text 
using transition words and 
phrases correctly 
  

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Week 5 Monday 12/09 Tuesday 12/10 Wednesday 12/11 Thursday 12/12 Friday 12/13 

Response Skills  
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4.7C Use text evidence to 

support an appropriate 

response 

4.7C Use text evidence to 

support an appropriate 

response 

4.7D Retell, paraphrase, or 

summarize texts in ways that 

maintain meaning and logical 

order 

4.7D Retell, paraphrase, or 

summarize texts in ways that 

maintain meaning and logical 

order 

4.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

 

Genre:  Informational (Spiral 4.3A, 4.3B, 4.6E, 4.6F, 4.7D)  

Devoted to spiraling All Student Expectations from 1st and 2nd six weeks of instruction.  Use student data to plan effectively 

Review Week  

All Genres 

Based on Campus Data 

Fiction Fiction Poetry Informational Informational 

 

Mini-Lesson - Literary 
Elements  
  
Text: OPEN FOR REVIEW 
 
Learning Purpose:  Students 
will analyze plot elements of a 
literary text. 

 
Project or display Literary 
Elements Anchor Chart (or 
start your own with the 
class).  Explain that authors 
use literary elements in their 
stories.  

• Characters are the people and 
animals in the story.  Readers 
should think about what the 
characters say, what they do, 
how they interact with one 
another and how they change 

Mini Lesson - Summary 
Text: Text: OPEN FOR REVIEW 
  
Learning Purpose: Students will 
analyze plot elements, 
including the sequence of 
events, the conflict, and the 
resolution of problems in a 
story in order to write a 
summary.   
   

 
Explain to students that the 
main character(s) goes through 
a major problem in any given 
story. To solve this problem 
they go through ups and 
downs.  This series of ups and 
downs that they go through is 
called the plot of the story. 
Story plots usually start with 

Mini-Lesson - Elements of  
Poetry 
  
Text: OPEN FOR REVIEW 
  
Learning Purpose: Students will 
examine different elements of 
poetry to determine how they 
come together to add meaning to 
the poem. 
  

 
Remind students that poetry is a 
unique form of writing because it 
has meter, rhyme, stanzas, and 
other poetic elements which 
come together to add to the 
meaning in a poem.  It is also 
unique because people write 
poetry to express their thoughts 
and emotions in a creative, 

Mini-Lesson - Central Idea and Text Features 

  
Text: The Battle of the Alamo 
Focus TEKS: 4.6G 
Supporting TEKS: 4.7E, 4.9Di, 4.9Dii, 4.10C 
Suggested ELPS: 4F 
  
Learning Purpose: Students will evaluate details including 
organizational features to determine the central idea of a text. 
  

 
Explain to students that a narrative nonfiction tells a true story 
and gives factual information. Explain that students should look 
for organizational features, such as headings, and visuals, such as 
illustrations, maps, and diagrams. They should also note historical 
events, listed in chronological order, and any real people 
mentioned in the selection. Have students look at the illustration 
and explain anything they notice that fits with the narrative 
nonfiction genre.  THINK ALOUD while looking at the illustration: I 
notice a drawing of the Alamo, which I know to be a real building 
in Texas. It looks like there is fighting going on, also. 
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https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
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or evolve from the beginning 
of the story to the end of the 
story. 

• Setting is when and where the 
story takes place.  Stories can 
have one location or a 
plethora of locations.  Stories 
can also take place at different 
times in history or within 
particular cultures. 

• Plot consists of the conflict or 
problem, a character may face 
and the resolution, which is 
how the conflict is 
resolved.  The plot contains 
the rising action, climax and 
falling action of the story, or 
the beginning, middle and 
end. 
 

the characters in the story, the 
setting, and the 
conflict/problem they have to 
solve and end with the 
resolution of the problem. 
Choose from  Plot Anchor 
Chart    Literary Elements 
Anchor Chart       Narrative 
Elements  to explain the 
elements of a plot as follows: 

• Characters, setting, conflict 

• Rising action (the events that 
lead to the climax) 

• Falling action (the events that 
lead to solving the problem) 

• Resolution (the conclusion or 
how the conflict is solved) 
Return to the text.  Ask 
students to remind you of the 
problem and solution in the 
text.  Model determining 
important events by choosing 
the first one or two major 
events from the story that 
introduced the problem.  Put 
those events on a Story Map 
Graphic Organizer. 

 

unique way. Poets use different 
elements to add to the meaning 
of the text. 
  

• Rhyme - One of the ways in which 
poets emphasize sound is with 
rhyme. Rhyming words may occur 
at the end of lines and within 
lines. 

• Repetition - Poets frequently 
repeat words in order to enrich 
them or emphasize words, 
phrases, lines, or even whole 
verses in poems.  

• Imagery - Imagery is a primary 
element in poetry. It encourages 
us to see, hear, feel, taste, smell, 
and touch the worlds created by 
poets.  
Project this anchor chart: 
Vocabulary Elements of Poetry.  
Students write their answers in 
their notebooks. Then, have them 
compare answers with a partner 
before having a class discussion 
to go over the words.  
 Tell the students that now we 
will focus on examining the 
elements of poetry found in 
Taking One for the Team. Ask 
“Are there any words that 
rhyme?  Is there a pattern in the 
rhyme scheme?  How many 
stanzas did the poet use? How 
many lines of each stanza? What 
do you notice about the feeling of 
the first stanza compared to the 
second stanza? Why do you think 
the poet is doing this?”  

  
Be sure to tell students to look for the Critical Vocabulary as they 
read and to think about the words’ meanings.  
  
Have students read the title and the headings and look at the 
illustrations. Ask students, based on what you’ve 
previewed:  What is the Alamo, and what do you think happened 
there?(The Alamo is a Spanish-looking compound with a chapel, a 
cattle pen, and a plaza. A battle happened there, in which people 
were fighting for Texas.) Discuss with students what they think 
they will learn from this selection. 
Project or display Anchor Chart: Central Idea or begin one of your 
own. Tell students that the central idea of a nonfiction text is the 
big idea, or main idea, that readers take away after reading the 
text. Discuss the following text clues that can help readers 
understand a text’s central idea: 

• Headings tell readers what information will be discussed in the 
text that follows. 

• Visuals illustrate or expand on information included in the text. 
Visuals often are used for more important concepts. 

• Often, the first or last sentence states the central, or main idea of 
a text. 

• Words repeated in a text may relate directly to the central, or 
main idea as well. 

• Evaluating the details in a text helps readers determine the key 
ideas. 
Discuss with students how identifying the central, or main idea 
can help them better understand a nonfiction text. Tell them they 
will practice identifying the central idea in The Battle of the 
Alamo. 

Begin reading aloud the text, The Battle of the Alamo. Using 
paragraphs 5–8 to determine the central idea that is introduced 
for this nonfiction narrative. Be sure to think aloud as you model 
identifying the central idea underline the main idea or put a box 
around it to distinguish it from the details you will also underline. 
Main idea: Texians will fight the Mexican Army to try and gain 
their independence from Mexico. Using a different color, 
underline details that support the central, or main idea. Use 
pages 204-205 to identify the central idea and details by color 

https://drive.google.com/file/d/1Bg-rscY-3EnN2aVnunGn4YcAGOjBL815/view?usp=sharing
https://drive.google.com/file/d/1Bg-rscY-3EnN2aVnunGn4YcAGOjBL815/view?usp=sharing
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1n9R7TuF1qxvxjLy7KAqSmj5HABd94PB5
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://quizlet.com/17514490/elements-of-poetry-4th-grade-flash-cards/
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
https://drive.google.com/open?id=147M5kRx-5ZQywbG-M5HWLi5zQcG79hXH
https://drive.google.com/open?id=147M5kRx-5ZQywbG-M5HWLi5zQcG79hXH
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When we look at the second 
stanza, what does the poet do 
that changes the mood of the 
poem? 

coding the text. Underline the main idea in a different color than 
the details. 

 

 

STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems STAAR Question Stems 
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https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
https://docs.google.com/document/d/1j-KuZWvYnRR5Vzp4H6kPcNY-Ee0kYoouuqYEC4R1d3Q/edit
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Daily Writing Routines 

Mentor Sentence Routine: 

Day 1- Copy or glue sentence 

into notebook. 

Invitation to notice- what do 

you notice about this sentence?  

Mentor Sentence Routine: 

Day 2- Label the parts of speech. 

Mentor Sentence Routine: 

Day 3- Invitation to revise, keep 

the meaning but revise the 

sentence.  

Mentor Sentence Routine: 

Day 4- Invitation to re-write- 

keep the structure of the sentence 

but rewrite with your own 

meaning.  

Mentor Sentence Routine:  

Day 5 - Assessment Revise and 

Edit  

 4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

4.11(C) revise drafts to improve 
sentence structure and word 
choice by adding, deleting, 
combining, and rearranging 
ideas for coherence and clarity 

 

Mini lesson - Prewriting 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11A 
ELPS: 3E, 3G 

  
Display the Writing Prompt. 

 Semester Prompt: 
READ the information in the 
box below. No matter how old 
we are, we can always have 
fun.  
THINK about the fun things you 
get to do as a fourth grader.  
WRITE about one reason you 
like being in the fourth grade. 

Mini lesson - Prewriting 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11A 
ELPS: 3E, 3G 

  
Read the Writing Prompt from 
the previous day together. This 
will be the prompt for the next 
two weeks. Note the tips. 
Display the expository essay 
rubric for the class to see. As a 
class, discuss the different 
expectations of the rubric. 
Remind students they can use 
this rubric as a resource while 
drafting and revising. Tell 

Mini Lesson - Drafting (2-3 days) 
 Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5B, 5F 

  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Tell 
students to use an engaged 
voice in their writing. Remind 
students to vary their sentences 
to keep the writing interesting. 
  

Mini Lesson - Drafting (2-3 days) 
 Focus TEKS: 12B 
Supporting TEKS: 11A, 11B, 
11Bi, 11Bii 
ELPS: 5B, 5F 

  

Model writing your draft of the 
essay with the students as they 
identify the introduction, the 
body, and the conclusion. Tell 
students to use an engaged 
voice in their writing. Remind 
students to vary their sentences 
to keep the writing interesting. 
  

Mini Lesson : Publishing 
Focus TEKS: 4.12B 
Supporting TEKS: 4.11E  
ELPS: 4G 

  

Explain to students during this 
lesson they will prepare and 
publish their expository essay. 

• Inform students that the word 
publish can mean different 
things based on the type of 
writing produced.  In this case, 
publishing is in reference to 
writing a final copy of their 
essay. 
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https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
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Tell what you like and explain 
why you like it. 
 
Be sure to --- 

• clearly explain the challenge or 
fear and how it was overcome 

• develop your writing in detail 

• choose your words carefully 

• use correct spelling, 
capitalization, punctuation, 
grammar, and sentences 

Read the Writing Prompt 
together. Note the tips. Display 
the expository essay rubric for 
the class to see. As a class, 
discuss the different 
expectations of the rubric. 
Remind students they can use 
this rubric as a resource while 
drafting and revising. Tell 
students to think about their 
last composition.  Point out 
that good writers think about 
what they want to improve 
with each new piece they 
write.  
 Model setting goals for writing 
expository essays. For example, 
encourage students to include 
three new facts about the topic 
and use both a print source and 
an online source to find 
information. Point out that 
good writers think about what 
they want to improve with 
each new piece they write.  

  

students to think about their last 
composition.  Point out that 
good writers think about what 
they want to improve with each 
new piece they write.  
 

Model setting goals for writing 
expository essays. For example, 
encourage students to include 
three new facts about the topic 
and use both a print source and 
an online source to find 
information. Point out that good 
writers think about what they 
want to improve with each new 
piece they write.  
Ask students if they have ever 
faced a challenge before and 
how they rose to the occasion. 
Students pair/share about 
meeting challenges. 
  

Ask the following questions: 
What steps did you take to meet 
their challenge(s)? List 
appropriate words and ideas on 
the board or on chart paper 
under the title Ways to Meet a 
Challenge. Contribute to the list 
and/or prompt students to assist 
in adding ways to meet 
challenges. Encourage students 
to add these ideas in their own 
notebooks as a resource for 
writing. Note how writing things 
down extends memory. 
  
 Display Anchor Chart: 
Informational Text and read the 
points with students.   

Suggest that students write the 
body first, so they will know how 
to introduce it. Tell them that 
after they write the body, they 
should go back and write the 
introduction. Write these tips on 
the board: 

• Body: State your topic and main 
idea in the first few sentences of 
each paragraph. Follow the main 
idea with supporting details. 
Include specific words/phrases 
to make your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example when 
they are writing their draft. 
Remind students to watch to use 
the grammar focus for the week 
while writing their essay draft. 
Once the body and introduction 
are completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

Suggest that students write the 
body first, so they will know how 
to introduce it. Tell them that 
after they write the body, they 
should go back and write the 
introduction. Write these tips on 
the board: 

• Body: State your topic and main 
idea in the first few sentences of 
each paragraph. Follow the main 
idea with supporting details. 
Include specific words/phrases 
to make your writing interesting. 

• Introduction: Tell the topic of 
your report. Write a statement 
that the plant/animal should be 
protected.  

  

 Have students work with a 
partner to start drafting the 
body then introduction  of their 
essay. Students will use the 
mentor text as an example when 
they are writing their draft. 
Remind students to watch to use 
the grammar focus for the week 
while writing their essay draft. 
Once the body and introduction 
are completed, students will 
exchange their drafts. Each 
partner will check that the 
beginning of the draft of the 
letter accomplishes its purpose. 
  
 Each student will write 3 
comments: 

• One with something they really 
liked about the essay 

• Model writing the expository 
text, displaying the best 
handwriting.  

• Discuss the borders, where to 
start writing and what lines not 
to write on (if using lined 
paper). 

• Discuss when to indent and 
demonstrate writing one line 
under the next. 

• Encourage students to conduct 
one final review of their essay 
confirming all parts of the 
writing process have been 
completed before publishing. 

• Have students review 
the Expository Essay Rubric in 
their writer’s notebook. 

https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
https://drive.google.com/open?id=1-ZMOsuJtX_RUt00tdBF7i8xLXjIYbVOg
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Ask students if they have ever 
faced a challenge before and 
how they rose to the occasion. 
Students pair/share about 
meeting challenges. 
  

Ask the following questions: 
What steps did you take to 
meet their challenge(s)? List 
appropriate words and ideas on 
the board or on chart paper 
under the title Ways to Meet a 
Challenge. Contribute to the list 
and/or prompt students to 
assist in adding ways to meet 
challenges. Encourage students 
to add these ideas in their own 
notebooks as a resource for 
writing. Note how writing 
things down extends memory. 
  Display Anchor Chart: 
Informational Text and read 
the points with students.    

 
Students begin brainstorming 
about important points they 
want to include in their essay. 
Students should begin writing 
ideas for specific paragraphs 
and planning their essay. 
  

  

Talk about different challenges 
students have faced.  
Have students think about topics 
for their expository essay. 
Students share their ideas with 
small groups. Students help each 
other plan by asking questions 
about the topics. 

  

Students begin brainstorming 
about important points they 
want to include in their essay. 
Students should begin writing 
ideas for specific paragraphs and 
planning their essay. 
  
 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to write 
the  draft their expository essay 
using the notes and graphic 
organizers from prewriting. 
Circulate the room as students 
work and offer assistance as 
needed. 
 

• One about something they 
would change 

• One on something they have a 
question on or would like 
clarification 

 
Have students continue to write 
the  draft their expository essay 
using the notes and graphic 
organizers from prewriting. 
Circulate the room as students 
work and offer assistance as 
needed. 
 

 

https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
https://drive.google.com/open?id=1gMUe0l1pQeX264mjkdM2sKMFYrjiYtTf
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Week 6 Monday 12/16 Tuesday 12/17 Wednesday 12/18 Thursday 12/19 Friday 12/20 

 
 

Response Skills  

4.7C Use text evidence to 
support an appropriate response 

4.7E Interact with sources in 
meaningful ways such as 
notetaking, annotating, 
freewriting, or illustrating 

4.7E Interact with sources in 
meaningful ways such as 
notetaking, annotating, freewriting, 
or illustrating 

4.7F Respond using newly 
acquired vocabulary as 
appropriate 

 

 

 

Genre: Drama 

Assessment of Course Performance (ACP) 

Administration Window 

Adjust the days/dates accordingly 

Mini-Lesson: Elements of a 
Drama 
Text: Catch Me If You Can 
Focus TEKS: 4.9C 
Supporting TEKS: 4.6F, 4.7F, 4.8B, 
4.8C 
ELPS: 1E, 1F, 2C, 3H, 4F 
 Learning Purpose:  Students will 
recognize the structure of a drama 
and analyze elements of the plot. 

  

Tell the students we are going to 
read a play Catch Me If You 
Can.  Plays unlike other stories are 
written with the understanding 
that they will be performed. Point 
out that words appear about the 
name of each character and 
directions are provided for the 
actors in parenthesis.  These 
directions tell the actors how to 
recite their lines and oftentimes 
what to do. Today as readers our 

 
 

Mini-Lesson: Elements of a Drama 
Text: Catch Me If You Can 
Focus TEKS: 4.9C 
Supporting TEKS: 4.6F, 4.7F, 4.8B, 4.8C 
ELPS: 1E, 1F, 2C, 3H, 4F 
 Learning Purpose:  Students will recognize the structure of a drama and 
analyze elements of the plot. 

  

Tell the students we are going to read a play Catch Me If You Can.  Plays 
unlike other stories are written with the understanding that they will be 
performed. Point out that words appear about the name of each 
character and directions are provided for the actors in parenthesis.  These 
directions tell the actors how to recite their lines and oftentimes what to 
do. Today as readers our focus is to utilize the scenes in the script to help 
form mental images of what is happening. 
  
Display the Elements of Drama Anchor Chart or create one of your own. 
  

Explain that a drama, also known as a play is different from a story and 
poem that is written for the purpose of reading. A drama or play is 
written to tell a story to be performed by actors in front of an 
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https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
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focus is to utilize the scenes in the 
script to help form mental images 
of what is happening. 
  
Display the Elements of Drama 
Anchor Chart or create one of 
your own. 
 Explain that a drama, also known 
as a play is different from a story 
and poem that is written for the 
purpose of reading. A drama or 
play is written to tell a story to be 
performed by actors in front of an 
audience.  Point to the anchor 
chart as you explain the 
corresponding elements of a 
drama: 

• Cast of characters - A list of each 
character in the play. 

• Dialogue - What the characters 
say to each other.  The character’s 
name appears before the words 
he and she is to speak. 

• Narrator - Explains what is 
happening various moments 
throughout the plan. 

• Setting - Time and place of a 
scene. 

• Scene - The action in a single 
setting. 

• Act - A group of more than one 
scene. 

• Stage directions - Tell the actors 
what to do and how to speak. 

• Script - The written part of a play, 
which includes with dialogue and 
instructions needed for 
performance. 
 Explain to the students we will 
use the drama Catch Me If You 

audience.  Point to the anchor chart as you explain the corresponding 
elements of a drama: 

• Cast of characters - A list of each character in the play. 

• Dialogue - What the characters say to each other.  The character’s name 
appears before the words he and she is to speak. 

• Narrator - Explains what is happening various moments throughout the 
plan. 

• Setting - Time and place of a scene. 

• Scene - The action in a single setting. 

• Act - A group of more than one scene. 

• Stage directions - Tell the actors what to do and how to speak. 

• Script - The written part of a play, which includes with dialogue and 
instructions needed for performance. 
 Explain to the students we will use the drama Catch Me If You Can to 
explore the elements of a play in comparison as well as explore the plot 
of the story acted out in the play.  Prior to reading do a structure walk 
through the play with the students and point out the elements that were 
just discussed. 

 Assign students character roles or read each role with a different voice 
and conduct a THINK ALOUD using pages 144-146.  Talk about how the 
drama is written differently and how recognizing the elements of a play 
will help the reader understand the story the actors will perform.  

 Ask:  

• What is the purpose of the narrator in the story? (To give the reader 
important information they will need in order to comprehend the story.) 

• Where do you find examples of stage directions? Demonstrate 
highlighting the stage directions and annotating them in the consumable 
book. 
  

  

Students work in small groups or partners to complete the following 
tasks: 
Task 1:  Answer the following questions 

• What does the narrator tell you about the character of Atalanta?(Atalanta 
is a princess and a fast runner who is bright, clever, and very handy. She is 
adored by many young men.) 

https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
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Can to explore the elements of a 
play in comparison as well as 
explore the plot of the story acted 
out in the play.  Prior to reading 
do a structure walk through the 
play with the students and point 
out the elements that were just 
discussed. 

 Assign students character roles or 
read each role with a different 
voice and conduct a THINK ALOUD 
using pages 144-146.  Talk about 
how the drama is written 
differently and how recognizing 
the elements of a play will help 
the reader understand the story 
the actors will perform.  

 Ask:  

• What is the purpose of the 
narrator in the story? (To give the 
reader important information 
they will need in order to 
comprehend the story.) 

• Where do you find examples of 
stage directions? Demonstrate 
highlighting the stage directions 
and annotating them in the 
consumable book. 

  
 Students work in small groups or 
partners to complete the 
following tasks: 

Task 1:  Answer the following 
questions 

• What does the narrator tell you 
about the character of 
Atalanta?(Atalanta is a princess 

• What do the stage directions tell you about Atalanta's interest in getting 
married?(Atalanta is not interested in the young men or marriage and 
waves them away.)    

Task 2: 
Reread page 149 with partners and discuss the question. Provide proof 
for your answers. 

• How do the words and their arrangement on the page look different from 
other stories or poems?(Stories are written in sentences and paragraphs, 
with dialogue in quotation marks. Poems are written in lines that often 
include rhyming words and stanzas. A play shows dialogue without 
quotation marks. A character's name is placed before the words he or she 
speaks, and stage directions tell how the character acts. 

Task 3: Reread page 151 to identify the following elements of drama. 
Provide proof for their answers. Highlight the stage directions that tell the 
spectators what to do. 

• What event is taking place in this part of the play?(The event is the race 
to find out who will marry Atalanta.)  

• Which characters are speaking? (The narrator, Atalanta, Young John, and 
the king are speaking.)  

• What do the stage directions tell the spectators to do? (The spectators 
cheer.)  

Task 4: Reread page 151. Answer the following questions giving evidence 
from the text to support your answer. 

• Why do you think the author has Young John and Atalanta finish side by 
side? (To show that Young John is the right match for Atalanta.) 

• How do Young John and Atalanta celebrate their shared victory?(They 
high-five each other.)  

• How is the conflict/problem resolved?(The king awards Young John the 
right to marry Atalanta, but instead the two become friends and go their 
separate ways.)  

• Based on the plot, is this a happy ending? Explain your answer. (Although 
the king is not happy, the ending is happy because Young John and 
Atalanta each get to do what they want in life, which is to see the world.) 
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and a fast runner who is bright, 
clever, and very handy. She is 
adored by many young men.) 

• What do the stage directions tell 
you about Atalanta's interest in 
getting married?(Atalanta is not 
interested in the young men or 
marriage and waves them away.)    

Task 2: 
Reread page 149 with partners 
and discuss the question. Provide 
proof for your answers. 

• How do the words and their 
arrangement on the page look 
different from other stories or 
poems?(Stories are written in 
sentences and paragraphs, with 
dialogue in quotation marks. 
Poems are written in lines that 
often include rhyming words and 
stanzas. A play shows dialogue 
without quotation marks. A 
character's name is placed before 
the words he or she speaks, and 
stage directions tell how the 
character acts. 

Task 3: Reread page 151 to 
identify the following elements of 
drama. Provide proof for their 
answers. Highlight the stage 
directions that tell the spectators 
what to do. 

• What event is taking place in this 
part of the play?(The event is the 
race to find out who will marry 
Atalanta.)  

These tasks may take longer than one class period to complete.  You may 
have to continue on a second day to finish the work. 

After student have finished their tasks, allow groups to be the expert on 
one task and explain their thinking to the class.  Discuss as needed. 

 
The students will write a different ending for the play. Provide the 
following prompt to the students: 
At the end of the play, Atlanta and young John go their separate ways. 
But the author tells the audience, “Perhaps some day they will meet up 
again.” 
Imagine that the play had a different ending.  Write a new ending for the 
play that builds on the events in Catch Me If You Can.  Be sure to use 
elements of drama, such as characters, setting and stage directions. Write 
a different quote to end the play. 
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• Which characters are speaking? 
(The narrator, Atalanta, Young 
John, and the king are speaking.)  

• What do the stage directions tell 
the spectators to do? (The 
spectators cheer.)  

Task 4: Reread page 151. Answer 
the following questions giving 
evidence from the text to support 
your answer. 

• Why do you think the author has 
Young John and Atalanta finish 
side by side? (To show that Young 
John is the right match for 
Atalanta.) 

• How do Young John and Atalanta 
celebrate their shared 
victory?(They high-five each 
other.)  

• How is the 
conflict/problem resolved?(The 
king awards Young John the right 
to marry Atalanta, but instead the 
two become friends and go their 
separate ways.)  

• Based on the plot, is this a happy 
ending? Explain your answer. 
(Although the king is not happy, 
the ending is happy because 
Young John and Atalanta each get 
to do what they want in life, 
which is to see the world.) 
  

These tasks may take longer than 
one class period to complete.  You 
may have to continue on a second 
day to finish the work. 
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 Daily Writing Routines 

After student have finished their 
tasks, allow groups to be the 
expert on one task and explain 
their thinking to the class.  Discuss 
as needed. 

 
The students will write a different 
ending for the play. Provide the 
following prompt to the students: 
At the end of the play, Atlanta and 
young John go their separate 
ways. But the author tells the 
audience, “Perhaps some day they 
will meet up again.” 
Imagine that the play had a 
different ending.  Write a new 
ending for the play that builds on 
the events in Catch Me If You 
Can.  Be sure to use elements of 
drama, such as characters, setting 
and stage directions. Write a 
different quote to end the play. 
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Mentor Sentence Routine: 
Day 1- Copy or glue sentence 
into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, keep 
the meaning but revise the 
sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- keep the 
structure of the sentence but rewrite with 
your own meaning.  

 

 Use this time to review any Grammar skills that your students did not master. 
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Mini Lesson - Prewriting for a 
Free Verse Poem 
 Mentor Text: Birdfoot's 
Grandpa 
Focus TEKS: 4.12A 
Supporting TEKS: 4.11A 
ELPS: 5F 
 Learning Purpose: Students 
will prewrite in preparation for 
a writing a free verse poem. 

  
 Tell students free verse is one 
of the simplest types of poetry 
to write. While it doesn’t 
constrict them with rules about 
form, it requires him or her to 
work hard at creating a piece 
that is beautiful and 
meaningful without any specific 
guidelines about rhyme and 
meter. Carefully chosen words 
can help you create a poem 
that sounds like the situation, 
emotion, or object you are 
trying to portray. For example, 
use these short words when 
you want to show excitement, 
fear, anger, new love, or 
anything that might make your 
heart beat quickly. 
  
Read and discuss Birdfoot's 
Grandpa. It is written in free 
verse and contains short 
stanzas that are packed with 
meaning.  Ask:  How does this 
poem fit into our theme "rise 
to the occasion"? 
  

 Mini Lesson - Revising and 
Editing a Free Verse Poem 

 Mentor Text: Birdfoot's 
Grandpa 

Focus TEKS: 4.12A 
Supporting TEKS: 4.11C, 4.11D 
ELPS: 5E, 5F  
 Learning Purpose: Students will 
revise and edit their free verse 
poem 

  
Introduce students to Revise and 
Edit Checklist-Poetry. Go over 
each item and explain they will 
be working with a partner during 
this part of the writing process.. 
First, they will complete the 
checklist using their own poems. 
Then, they will exchange poems 
with their partner and complete 
the checklist on their poems. 

  

Give students time to complete 
the checklist on their own 
poems. Then, allow time for 
them to complete checklist on 
their partner’s poem. Students 
should be talking to their 
partner as they are reviewing 
the checklist on their poem. 
Encourage them to ask 
questions, praise their partner, 
offer constructive criticism, and 
make sure they know they still 
have time to change anything 
they feel necessary before 
moving to the publishing phase 

Mini Lesson - Publishing Free Verse Poem 
 Mentor Text: Birdfoot's Grandpa 
Focus TEKS: 4.12A 
Supporting TEKS: 4.11E 
ELPS: 3H, 3I 
 Give each student a copy of Poetry Rubric. 
Tell students after they have written their 
final drafts, they will be scoring their 
partner’s poem using this rubric. Students 
should be used to rubric as they also used it 
in week 5. Go over it and make sure 
students understand how to use it and 
what is it they are looking for. This is a 
great opportunity to review the last two 
weeks of poetry. 

 

Working wit their partner, students will 
write the final draft of their poems. Explain 
to them they will need some type of 
illustration to accompany their poem. Once 
they have finished their final drafts and 
illustrations, they will exchange poems with 
their partner and score their poem using 
the rubric. Again, encourage students to 
have a conversation as they are going 
through this process.  

  

After they have scored their partner’s 
poem, students will work independently to 
score their own poems. 

 If there is time, allow students to share 
their poems with the class. 
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https://www.commonlit.org/en/texts/birdfoot-s-grampa?search_id=28126012
https://www.commonlit.org/en/texts/birdfoot-s-grampa?search_id=28126012
https://www.commonlit.org/en/texts/birdfoot-s-grampa?search_id=28126012
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Your subject is what the poem 
is about. Tell students they will 
write a poem with the theme 
“rise to the occasion” or they 
can choose a “hero” theme.  To 
begin, they will write down as 
many descriptive words as they 
can think of that would help a 
reader feel the same way about 
the subject they have decided 
to write about. They can use 
words from List of Descriptive 
Words. Introduce students to 
Free Verse Graphic Organizer 
and discuss each section w ith 
students. 

 

Students will work in pairs or 
groups to complete Free Verse 
Graphic Organizer. Then, they 
will exchange their organizer 
with their partner who will 
read over it and provide 
feedback. Students can change 
anything they seems necessary 
after receiving feedback. 

 

Students will continue working 
on their organizers to make 
sure descriptive words are 
being used and at least one or 
two figurative languages 
strategies (personification, 
alliteration, etc) 

of writing. Remind students to 
use Birdfoot's Grandpa to see 
the format and how the poet 
uses words and strategies to 
convey their message. 

  

Once students get their poems 
back along with the checklist 
completed by their partner and 
the one they completed 
themselves, students will work 
on making any final changes to 
their poems.  
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