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                                               Overview                                                                     Assessment Frequency (Subject to Revisions)     
            

 

 

 

NOTE: Identified readiness/supporting standards are based on TEA’s side‐by‐side and will be updated when TEA releases the Assessed Curriculum.   

Red = Readiness Standards    Green = Supporting Standards  

Guiding and STAAR Questions are based on 2016- 2018 Released Assessment and are subject to change when TEA release updated questions.    

Week  Date Reading Writing  
(Grammar/Composition/) 

           
1 

November 4th – 8th  Fiction  
(Spiral 3.3B)  

Possessive Nouns 

 3.8B, 3.8C, 3.6F 3.11Diii, 3.11Dx 

 
2 

November 11th – 15th  Poetry  
(Spiral 3.3B) 

Singular Possessive 

 3.10D, 3.6F 3.11D 

 
3 

November 18th – 22nd  Informational  
(Spiral 3.3B)  

Prepositions  

 3.9Di, 3.9Dii 3.11Dvii 

Fall Break/Thanksgiving Break      
November 25th – 29th  

4 
 
 

December 2nd – 6th  Fiction/Poem 
(Spiral 3.3B,3.6F) 

Adjectives 

 3.8B, 3.8F,3.10D 3.11Div 

5 
 

December 9th – 13th   Review All Genres 
(Spiral 3.3B, 3.6F) 

Adverbs 

 Review SE’s Based on 
Campus Data 

3.11Dv 

6 December 16th – 19th  Assessment of Course Performance 
(ACP) 

Administration Window 
Adjust the dates /days accordingly  1 Informational   

1 Fiction 
 1 Poem 

Lexile Range 520- 820 

Previous 
TEKS 
SE: 

Current 
TEKS 
SE: 

1st Six Weeks 
Common 

Assessment 

2nd Six Weeks 
Common 

Assessment 

Assessment 
of Course 

Performance 
(ACP) 

STAAR 
Frequency: 

2012-18 

3.4B 3.3B ✔ ✔ ✔ 32 

F19D 3.6F ✔ ✔ ✔ 31 

F19E 3.7D ✔ ✔ --- 14 

3.8B 3.8B ✔ --- ✔ 9 

3.8A 3.8C ✔ --- ✔ 13 

3.10A 3.10D ✔ --- ✔ 9 

3.13A 3.9Di --- ✔ ✔ 24 

3.13C 3.9Dii --- ✔ ✔ 16 

3.13D 3.9Diii --- ✔ --- 8 
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Week 1 Monday 11/04 Tuesday 11/05 Wednesday 11/06 Thursday 11/7 Friday 11/08 

 

 

                                                                                          Response Skills  

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

3.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

3.7G Discuss specific ideas in 
the text that are important to 
the meaning 

 

                                                                                                                             Genre: Fiction (Spiral 3.3B) 

3.8B Explain the relationships 
among the major and minor 
characters 

3.8B Explain the relationships 
among the major and minor 
characters 

3.8C Analyze plot elements, 
including the sequence of 
events, the conflict, and the 
resolution 

3.6F Make inferences and use 
evidence to support 
understanding 

3.6F Make inferences and use 
evidence to support 
understanding 

 

How do the interactions between characters reveal their 
relationship(s)? 
How do the interactions between characters reveal character 
traits? 
What is the character’s motivation?  
What text evidence supports how the character(s) is feeling? 

In what order do the events in 
the story happen? 
How do the order of events 
contribute to meaning? 
How do character actions 
contribute to the plot? 
How does a event contribute to 
the development of the plot?  
What text evidence supports the 
problem/conflict in the plot? 

What conclusions can be drawn based on 
evidence throughout the whole text? 
What conclusions can be drawn based on evidence in a section of 
text? 
What conclusions can be drawn based on a sentence and/or detail 
from the text? 
What conclusions can be drawn based on the title of the text? 
What text evidence supports inferences and/or conclusions drawn 
from the text? 
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Mini Lesson – Major and Minor Character 
Text: Soccer Shootout 
Focus TEKS: 3.8B 
Supporting TEKS: 3.6B, 3.7E, 3.7G, 3.8C 
ELPS: 1E, 2C 

  
Modeling (10-15 mins) Read aloud from a text.  I use The Name 
Jar by Yangsook Choi, a popular picture book that I will return to 
throughout the unit.  I read aloud the first few pages and stop 
following the paragraph below. 
  
The next morning, when Unhei arrived at school, she found a 
glass jar on her desk with some pieces of paper in it.  Unhei 
took one out and read it aloud. “Diasy.”  That’s my baby 
sister’s nickname, but she said you can use it if you want,” said 
Cindy, who sat next to her.  Unhei nodded and unfolded 
another piece. “Wensdy?” “ Yeah. You came here on 
Wednesday,” said Ralph. 
 
    At three o’clock, the bell rang for the end of the school 
day.  Unhei looked out the window and saw it was 
sprinkling.  She watched other kids leaving in groups.  “Hey!” a 
familiar voice called out to her.  Unhei turned around to see 
the curly-haired boy again.  “I’m Joey,” he said.  “And you? 
Don’t you have any name?”  Unhei thought for a 
moment.  “Well…I can show you,” she said and took out the 
small red pouch.  She pressed the wooden block on the ink pad 
and then stamped it on a piece of paper.  
 
Readers, as I was reading I noticed a difference between the boy 
Joey and the other students.  Daisy and Ralph both offered 
suggestions for Unhei to use as her new American name.  But 
that was the only time they spoke to Unhei.  On the other hand 
Joey seems like he will be more important to the story because 
Unhei is willing to show him what her name looks like.  Their 
conversation is much longer than the other students and they 
seem to be becoming friends.  This is important to notice 
because we want to track main characters across stories.  I think 
Joey should be added to our major character chart.  I will write 

Mini Lesson - Influence of setting 
on plot  
Text: The Mysterious Egg 
Focus TEKS: 3.8C 
Supporting TEKS: 3.8D 
ELPS: 1C, 2H, 3E 
  
Learning Purpose: Students will 
determine how the setting 
influences the plot 
  

   
Instruct small groups to read the 
text by stanzas.  Groups develop 
a graphic organizer on chart 
paper or a large sheet of manilla 
paper to show the main events of 
the story including the problem 
and solution.  This graphic 
organizer should not be handed 
to the students.  They can create 
one of their own or use ideas 
from one they have seen in the 
classroom.   

After groups have finished, allow 
groups to share or have a gallery 
walk for other students to see the 
ideas presented by other 
students.  Call the class back 
together and discuss the plot of 
the story.  If there are any gaps or 
missing events, discuss and add. 

  
How the setting influences plot 
video Teacher will model with a 
think aloud.  Ask the following 
question:  

Mini Lesson - Inferences: Feelings/relationships 
Text: Soccer Shootout 
Focus TEKS: 3.6F 
Supporting TEKS: 3.7E, 3.7G, 3.8B 
ELPS: 3D, 3E 
 Learning Purpose: Students will explain the relationships among the 
major and minor characters. 
 Ellevation lesson: Strategies/Collections/Details 
Hook: Have students think/pair/share about a time they worked as a 
team and what they learned about this experience.  
   

 
Have students read paragraph one of Soccer Shootout. THINK 
ALOUD: As a star forward and a very solid goalkeeper, Peter and 
Berk led their school to win their first ever state soccer 
championship. However, when they heard a new student (Ryan) was 
going to try out for goalkeeper, Berk was worried and a little 
apprehensive. This makes me “read between the lines” that Berk 
must have heard Ryan was a good goalie. Does it say anywhere that 
Ryan is a good goalie? (students’ response: No, it doesn’t) 
Ask students what makes them think that the new boy, Ryan, is a 
good goalkeeper (students’ response: Berk was worried something 
bad might happen going into tryouts.) 
Point out that students just made an inference! (They made their 
best guess based on evidence from the text.) Explain the meaning of 
“reading between the lines” and “making your best guess using 
evidence.” 
  
Show students the Making Inferences (Anchor Chart). Talk about 
how authors may not tell everything in a text, and how sometimes 
you have to read between the lines or make inferences to fill in the 
holes. Explain that to make inferences or make your best guess you 
use clues from the text plus what you know. 
  
Have students read paragraphs 2-7 in pairs. Students share with a 
partner what they have read. We learn that both, Berk and Ryan, 
are excellent goalkeepers. Berk was the starter when they won the 
championship, but Ryan is trying to win the position now and be the 
starting goalkeeper.  

S
u

g
g

e
s

te
d

 R
e
s

o
u

rc
e
s

 

https://www.commonlit.org/en/texts/the-mysterious-egg?search_id=22432053
https://www.youtube.com/watch?v=5QaCfbRcNDo
https://www.youtube.com/watch?v=5QaCfbRcNDo
https://app.ellevationeducation.com/Strategies/Collections/Details/148
https://drive.google.com/open?id=1rdekWQBTPQ33sBgQfPpzS1FnFyW6B-Hn1-AfEH6_N6c
https://drive.google.com/open?id=1-OmGopsj3h0IqZCCDGDZL9mhJs-kE4FX
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Daisy and Ralph under minor characters.  

  
 Guided Practice (5-10 mins) Teacher continues to read aloud 
until the end of the book.  Students are asked to stop and jot in 
their notebooks characters they would add to the major 
character column.  Students turn and talk with a partner to 
share what characters they added to the chart.  Teacher calls on 
partnerships to share out for the entire group.  Repeat this 
process for students to complete the chart for minor characters.  
 

  
Independent Practice (15-20 mins) Students return to their 
seats and complete their own major/minor character 
chart.  Students should read independently in their "just right" 
books and fill out the chart using details from their own 
book.  Students work independently for approximately 15 
minutes. 
 
Exit Slip (3-5 mins) Students complete the major/minor 
character worksheet as an exit slip to ensure all students 
mastered the objective for the lesson.  To differentiate the 
lesson for lower/struggling readers the paragraphs can be read 
aloud to students. 
 
 Reflection: My students really enjoyed this lesson.  Mostly 
because it was a review of skills learned in the fourth grade and 
they were able to master the concept.  It is an important lesson 
to teach again to ensure that students are aware that not all 
characters are as important as others and therefore do not need 
to be tracked as closely.  This lesson could be changed using a 
different book that has multiple characters or fit into a unit 
based on a chapter book read aloud.  

• How would the poem be different 
if it took place in the middle of a 
busy downtown city (for example: 
downtown Dallas)?   (Sample 
think-aloud: Teacher will highlight 
the words, as they are discussed. 
In the poem, I see the words barn, 
rafters, hinges, shutters, rooster, 
chickens, goose, duck, hen, cow, 
roost, bed of reeds.  If this poem 
took place in a busy downtown 
area, these words would not be 
included in my story. I might see 
words like people walking quickly, 
traffic, cars honking, streetlights, 
skyscrapers, construction, buses, 
Dart trains, etc.) 
This is how the setting affects the 
plot.  If the story took place with 
a different setting, the plot 
(events that happen in the poem) 
would be different.  

  

Students will work in pairs/trios/ 
or small groups to answer the 
following question on a piece of 
manila paper. 
  

• How would the poem be different 
if it took place in a rainforest? 
(Student response: there would 
be different animals, trees, 
forests, bodies of water, rocks, 
vines, insects, etc.) 
Students will do a Gallery Walk to 
see what other students 
wrote.  They may add to their 
own manila papers.  

Ask: Do you think it is going to be easy for him to take Berk’s job? 
(students’ response: No, it is not) 
Where did you read that? (student’s response: Nowhere, it doesn’t 
say) 
Ask students what made them say that it’s not going to be easy for 
Ryan to take Berk’s job (students’ response: Berk makes good 
decisions on when to come out of the goal to challenge a shooter or 
to pick up a loose ball. He always seems to be in the right place at 
the right time. When shots are taken on him, Berk makes solid saves 
and controls the rebounds.) Teacher models for students how to use 
a Making Inferences Graphic Organizer. 
  
Scaffolding: For struggling students, have them look at the 
illustrations. Tell students that we have two goalkeepers competing 
to be the starter. Berk is the starter, do you think he is a good 
goalie? (student’s response: Yes, he is.) Does it say anywhere in 
paragraph one that he is a good goalie? (student’s response: No, it 
doesn’t.)  What makes you think that he is a good goalie? (student’s 
response: He had saved the day in the state championship game, 
leading his school to win their first ever state soccer championship.) 
Point out that they just made an inference! (They read between the 
lines, they made their best guess based on evidence from the text) 
  
Example of Anchor Chart.  This chart can be copied and added to 
students reading journal.  
  
ELLevation (Anchor Charts Activity) 
Making Inferences (Anchor Chart)           
  

 
 Have students watch the Making Inferences Flocabulary video from 
Unit 2 again. 
Ask students to imagine they are walking to a friend’s house to see 
if he/she is home.The house is all dark and you don’t have your 
phone. Your friend doesn’t answer the knock, what could this be? 
You saw him/her at school today, and their dog is barking inside the 
house! 
Think, pair, and share: Do you think your friend might be hiding in 
the dark? Or maybe he/she moved to Canada? (Students’ response: 

https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://app.ellevationeducation.com/Strategies/Activity/Details/437-anchor-charts
https://drive.google.com/open?id=1-OmGopsj3h0IqZCCDGDZL9mhJs-kE4FX
https://www.flocabulary.com/unit/inferencing/
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Ask students to answer the 
following question on the back of 
their manila paper. 
  

• How does the plot influence the 
setting. (Student response:  If the 
poem takes place in a different 
setting, the plot - events that 
happen in the poem may change). 

  

Students will work independently 
to answer the following questions 
in their notebook. 
  

• How would the poem be different 
if it took place on a different 
planet (or in space)? (Student 
response: there could be aliens, 
moons from that planet, 
asteroids, comets, maybe the egg 
would be floating because there 
might not be gravity, weather 
from that planet, etc.) 

• How does the plot influence the 
setting. (Student response:  If the 
poem takes place in a different 
setting, the plot - events that 
happen in the poem, change). 
  
Scaffold - students may work in 
pairs to help each other read the 
poem fluently.   
  
Extension - How would the poem 
be different if it took place in the 
ocean? 
  

No, he/she is just probably not home.) What makes you think that? 
(Students’ response: You saw him/her at school today, and their dog 
is barking inside the house!) Point out that they just made an 
inference! (They read between the lines, they made their best guess 
based on evidence from the text.) 
  
Ask students to go back to the text Soccer Shootout and read the 
following pages in pairs. Students share with a partner what they 
have read. Have students work in pairs to complete a Making 
Inferences Graphic Organizer, answering the following questions: 
   

• Based on the information on paragraphs 18-22, what inference can 
you make about who Coach Davis might pick to be the starter? 
What evidence supports your inference? (Students’ response: It 
looks like he will choose Ryan to be the starter.) (Students’ response: 
Coach Davis called Berk over to the sideline and asked Berk if he had 
ever thought of playing another position.) Does it say anywhere that 
Coach Davis wants Ryan to be the starter? (Students’ response: No, 
it doesn’t.)  

• Based on the information in paragraphs 39-44, what inference can 
you make about why Berk decided to accept playing as a sweeper 
and not quit the team? What evidence supports your inference? 
(Students’ response: Berk wanted to stay in the team and play with 
his friends) (Students’ response: Peter says: “At least you will be on 
the field all the time with me.”) 

• Based on the information in paragraphs 62-66, what inference can 
you make about the way Ryan listened to Berk’s advice on how to 
play goalkeeper? What evidence supports your inference? 
(Students’ response: Ryan didn’t seem to like Berk’s advice, and Berk 
stopped giving it.) (Students’ response: Ryan made some great 
saves, but his poor fundamental play cost his team several goals. 
The Titans were giving up a lot more goals.) 
   
After students have completed their Making Inferences Graphic 
Organizer , they will do a Gallery Walk to view other students' 
responses. Using post-it-notes students let their classmates know if 
their inferences were appropriately based on evidence from the 
text. Come back together as a whole group to discuss and add 
student examples from the Gallery Walk to a class anchor chart. 
  

https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit?usp=sharing
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Have students make their own vocabulary cards with important 
words about inferencing. Students can use the following words as a 
reference Making Inferences Vocabulary Cards. Students will review 
the definitions and the words used in context. They will also have to 
use the word in a sentence and draw the word or an example of it. 
  

 
Students will write answers in their reading notebooks:  

• Based on the information in paragraphs 67-74, what inferences can 
you make about Coach Davis’ decision to put Berk back as the 
starting goalkeeper. What evidence supports your inference? 
(Students’ response: Coach Davis was not happy with Ryan as the 
starting goalkeeper.) (Students’ response: The Titans were barely 
able to make the league playoffs. Coach Davis said that “If we want 
to go to nationals, we need you in goal.”) 

• Based on the information in paragraphs 75-82, what inferences can 
you make about the way Berk received the good news? (Coach 
Davis’ decision to put him back as the starting goalkeeper.) What 
evidence supports your inference? (Students’ response: Berk said it 
was awesome but he was not completely happy about being the 
starting goalkeeper again.) (Students’ response: Berk said “So, why 
don’t I feel better?, and that night at home, when he pulled out his 
goalkeeper gloves, he tried them and they felt a little funny.)  

• Based on the information in paragraphs 104-130, what inferences 
can you make about the way Berk helped Ryan to combine their 
skills into one goalkeeper? What evidence supports your inference? 
(Students’ response: Ryan become a better goalkeeper, so the plan 
worked.) (Students’ response: The Titans beat the Cosmos and they 
become champions again.  
  
Closure:  
Table Talk:  What would’ve happened if Ryan had not moved to a 
new school? (Student’s response: Berk would have been the starting 
goalkeeper for The Titans.)  

• Berk walked over to Ryan’s house. He wasn’t sure how Ryan would 
react to him coming over. Ryan came to the door, and when he 
opened the door Ryan asked: “So, did you come over to gloat?” 
Why do you think Ryan felt this way about Berk? (Student’s 

https://drive.google.com/open?id=1D9HPoNhp2n1-0zbrRQs05IvchcgIpCvO
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response: Ryan had lost the starting goalkeeper position, and he 
thought Berk was going to enjoy greatly telling him the bad news.)  

• What would’ve happened if Ryan and Berk had not worked together 
as a team to combine their skills into one goalkeeper ? (Student’s 
response: The Titans would not have beaten the Cosmos and they 
would not have become state soccer champions again. 

• What does making an inference mean? (Student’s response: It 
means “reading between the lines” and “making your best guess” 
using evidence from the text.  
  
Extension: We learned that The Titans were champions again! 
Berk’s plan to combine his skills with Ryan’s to have one awesome 
goalkeeper worked! Sometimes, people get their feelings hurt when 
things don’t go their way. What inferences can you make about Berk 
as a person? What kind of person is he? What evidence supports 
your inference? (Student’s response: Berk was very unselfish and a 
great team player and teammate.) (Student’s response: It was his 
idea to help Ryan become a better goalkeeper.) 
  
 

 

  
 

 

 

 

 

 

 

 

 

 

 

 

 

 Which sentence best describes (Character) and (Character)’s 
relationship?    
(Character 1)’s conversation with (Character 2) shows that he — 

 (Character 1)’s interaction with (Character 2) shows that he — 
(Note: The answer choices were character traits.) 
(Character) (character action) because —  

Look at the diagram below.  

 
Which event belongs in the 

empty box?    

The reader can conclude that — 
Which word best describes (someone/something’s action)? 
Throughout the selection, the author describes 
(someone/something 
from text) as being — 
The reader can tell that (someone/something from text) is 
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Why does (Character) (character action)?    
(Character 1) does not want to (action+ preposition: play with, 
sit near) (Character 2) mainly because he — 
Which sentence best shows that (Character) is (feeling)?   

Which sentence best completes 

the diagram?    

Which detail from the story 

belongs in the empty box?   

(something 
that happened) because — 
Details in the selection support the idea that (topic of text) —After 
reading paragraph #, the reader can conclude that 
(someone/something from text) was —   
How is (someone/something in the text) different from 
(someone/something else)?    
 
Read this sentence from paragraph #. 

 
This sentence helps the reader know that (someone/something 
from text + verb) 
The sentence shows that (someone/something from text) is —  
This sentence helps the reader infer —  
When (person from text) learned that (event), he/she most likely 
felt —  
The reader can tell from the selection that (someone from text) may 
(action) to — 
The title of the article, “Title of Article,” helps the reader 
understand   that — 
Which/what sentence shows that (inference based on details from 

the text)?   • Which/what sentence best explains why (something 

happened)?   • Which/what sentence from the selection best 
supports the idea that (inference based on details from the text ) 

—   • Which/what sentence from the article tells something that 
(inference based on details from the text ) —  
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                                                                                            Writing Routine 

Mentor Sentence Routine: Day 

1- Copy or glue sentence into 

notebook. Invitation to notice- 

what do you notice about this 

sentence. 

 

 

Mentor Sentence Routine: Day 

2- Label the parts of speech.  

Mentor 

Mentor Sentence Routine: Day 

3- Invitation to revise, keep the 

meaning but revise the 

sentence. 

Mentor Sentence Routine: Day 

4- Invitation to re-write- keep 

the structure of the sentence 

but rewrite with your own 

meaning 

Mentor Sentence Routine:  

Day 5 - Assessment Revise and 

Edit   

 

 

3.11(D) edit drafts using standard English conventions including: (iii) singular, plural, common, and proper nouns 

3.11(D) edit drafts using standard English conventions including: (x) punctuation marks, including apostrophes in contractions and possessives and commas in compound 

sentences and items in a series 

 

 2.5.1 Singular Possessive 
Nouns Writing Workshop page 
250 
  
 
 
 
Possessive Nouns and 
Pronouns Display and Engage 
Possessive Nouns and 
Pronouns Practice Pages 
Possessive Nouns and 
Pronouns Practice Pages 
Answer Keys  

2.5.2 Plural Possessive Nouns 
Writing Workshop page 251 
 

2.5.3 Using Possessive Pronouns 
Writing Workshop page 252 
 

2.5.4 Review Possessive Nouns 
and Pronouns Writing Workshop 
page 253 
 

2.5.5 Connect to Writing: Using 
Possessive Nouns and 
Pronouns Writing Workshop pg 
254 
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https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_251/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_251/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_251/
https://drive.google.com/open?id=1tIa8ZkI1lo9klpPCMACjm_MqbAVfWcaJ
https://drive.google.com/open?id=1tIa8ZkI1lo9klpPCMACjm_MqbAVfWcaJ
https://drive.google.com/open?id=1D7R96eSPUXycIBDR4R0Z5paO_N3Ci_BP
https://drive.google.com/open?id=1D7R96eSPUXycIBDR4R0Z5paO_N3Ci_BP
https://drive.google.com/open?id=1EDxBUWbHxe6Wx14OHXz8PtW2XR0i-hwk
https://drive.google.com/open?id=1EDxBUWbHxe6Wx14OHXz8PtW2XR0i-hwk
https://drive.google.com/open?id=1EDxBUWbHxe6Wx14OHXz8PtW2XR0i-hwk
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_251/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_251/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_253/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_253/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_253/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_253/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_253/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_255/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_255/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_255/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_possenounspronouns_255/
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Mini Lesson - Prewriting 
Texts- Soccer Shootout and 
Thai Youth Soccer Players 
Focus TEKS- 3.12B 
Supporting TEKS: 3.11A 
ELPS:  5B 
 Learning Purpose -The 
students will brainstorm people 
who are team players and why 
they are team players. 
 Hook- Watch the video: Team 
Work 

Turn and talk: What makes 
someone a team player? Who 
do you think is a team player? 

  

Teacher will introduce the 
writing prompt.  

Prompt: Write about someone 
in your life who is a great team 
player. Why does he/she 
inspire you?  

 The teacher will model how to 
use the I <3 U Graphic 
Organizer with the students. 
The teacher will think of one 
person who is a team player for 
them. They might choose 
someone that they work with, 
a friend, or a family member. 
By choosing someone that they 
know, it will help students 
understand that the person 
they choose does not have to 
be someone famous, or well 
known. After the teacher has 
chosen someone who is a team 

Mini Lesson - Prewriting   
Texts- Soccer Shootout and Thai 
Youth Soccer Players 
Focus TEKS: 3.12B 
Supporting TEKS: 3.11A 
ELPS: 5B 
Learning Purpose - students 
narrow focus to one person to 
write an informational essay 
about and why they are a team 
player and identify their thesis 
statement. 
  
Hook: How to Choose A Topic 
What do you need to consider, 
when you choose the person you 
are going to write about? 

 
Teacher shows the completed I 
<3 U Graphic Organizer. Teacher 
will model a “think aloud” with 
the first box on the thinking 
map.  Teacher reads the 
information in the box and says “ 
Is this enough information about 
this person and why they are a 
team player?”  If so, put a check 
by the I (outside the box).  If it’s 
not enough information we put 
an x.  Next the teacher asks, “Am 
I passionate about writing about 
this person? Does this make me 
happy to write about this 
person?” If so, put a check by 
the <3 (outside the box).  If it’s 
not enough information we put 
an x. Lastly, the teacher will ask 
“Is this person unique enough 
that a reader will be interested 

Mini Lesson - Write the Thesis 
Sentence 
Texts- Soccer Shootout and Thai 
Youth Soccer Players 
Focus TEKS: 3.12B 
Supporting TEKS: 3.11A, 3.11Bii 
ELPS: 5F 

  
The teacher explains that 
students will begin writing the 
first draft of their informational 
essay about a person that is a 
team player.  Model writing a 
thesis (topic) sentence.  
 Guiding Questions: 

• What is a topic sentence?  (This 
sentence is the central idea for 
the entire text.) 

• What would be a good topic 
sentence for my essay? ( 
__________________ is a team 
player who is always 
communicating and 
collaborating with other 
teachers. He/she does this so 
that we can be successful at 
teaching students.) 

 
Students Quick write on a post-it 
note their thesis sentence.  Class 
forms a circle and students share 
their thesis sentence. The 
teacher and class helps the 
student narrow to 1 topic or 
central idea if needed. 
  

Mini Lesson - Drafting 
Texts- Soccer Shootout and Thai 
Youth Soccer Players 
Focus TEKS: 3.12B 
Supporting TEKS: 3.11B,3.11Bi, 
3.11Bii 
ELPS: 5F 
 Learning Purpose - Begin 
drafting 
Review Writer's Workshop: 
Structure of Informational Text 
to give students a big picture of 
what their text should look like 
after they finish their draft. This 
will help students understand 
how each paragraph fits in with 
all of the paragraphs in their 
text.  
 Hook: Watch the first minute of 
the video: Introductory 
Paragraph  

 Turn and Talk: What did the 
video say about the parts of an 
introductory paragraph?  

  

 The teacher will model how to 
write an opening paragraph on a 
chart paper. The teacher will 
model that an opening 
paragraph may begin with a bold 
statement or question to grab 
the reader’s attention. Then, the 
writer can state their thesis 
statement to let the reader 
know the main idea of the 
informational text that they will 
be writing. **Remember your 
thesis sentence: 

ini-Lesson - Writing Supporting 
Paragraphs 
Texts- Soccer Shootout and 
Thai Youth Soccer Players 
Focus TEKS: 3.12B 
Supporting TEKS: 3.11B, 
3.11Bi, 3.11Bii 
ELPS: 5F 
 Learning Purpose: Students 
write a supporting paragraph 
with a main idea/central idea 
and supporting details. 
 Review Writer's Workshop: 
Structure of Informational Text 
and how the supporting 
paragraph fits into the entire 
Informational Text. 

 Hook- Students find ways that 
the soccer team were team 
players in Thai Youth Soccer 
Players 

 
The teacher will continue 
writing on the chart paper from 
the previous lesson. He/she will 
model how to write a 
supporting paragraph that will 
follow the introductory 
paragraph. The teacher will 
first model that a supporting 
paragraph supports the thesis 
statement. The teacher will 
revisit his/her thesis statement, 
“ __________________ is a 
team player who is always 
communicating and 
collaborating with other 
teachers. He/she does this so 
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https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_soccer_050102/https://www.hmhco.com/rce/toc/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://www.youtube.com/watch?v=wuo13FrNX6g
https://www.youtube.com/watch?v=wuo13FrNX6g
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_soccer_050102/https://www.hmhco.com/rce/toc/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://www.youtube.com/watch?v=-mWY8F9pITE
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_soccer_050102/https://www.hmhco.com/rce/toc/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_soccer_050102/https://www.hmhco.com/rce/toc/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://drive.google.com/open?id=1OafomEG6_N4EQLcw6l49Q-eZgs7Zmo5u
https://drive.google.com/open?id=1OafomEG6_N4EQLcw6l49Q-eZgs7Zmo5u
https://www.youtube.com/watch?v=1O2FjJ4EoIg&list=PLTCzXKdxBpDD2Pap27TZUudIHGE5rgwSi&index=5
https://www.youtube.com/watch?v=1O2FjJ4EoIg&list=PLTCzXKdxBpDD2Pap27TZUudIHGE5rgwSi&index=5
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_soccer_050102/https://www.hmhco.com/rce/toc/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://drive.google.com/open?id=1OafomEG6_N4EQLcw6l49Q-eZgs7Zmo5u
https://drive.google.com/open?id=1OafomEG6_N4EQLcw6l49Q-eZgs7Zmo5u
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
https://newsela.com/read/thai-cave-boys-speak-out/id/44910/
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player, the teacher will fill out 
the first bubble in the graphic 
organizer. He/she will include 
information in the “I” section. 
This is where the teacher will 
write as much information they 
know about the person and 
how they are a team player. 
Then, the teacher will complete 
the <3 section. The teacher will 
write why they would be 
passionate about writing about 
this person. Lastly, the teacher 
will write how this person they 
are writing about it unique or 
an interesting from the 
audience’s perspective.  

  

Students work in pairs to 
discuss and choose a different 
person they find to be a great 
team player. They will help 
each other complete one box 
on the I <3 U Graphic 
Organizer.  

  

Students individually choose 2 
different people they believe 
are team players and fill in the 
last two boxes on the I <3 U 
Graphic Organizer 
  

Closure -  Students share with 
the class one person they chose 
to include in their graphic 
organizer and why. They will 

in reading about them?” If so, 
put a check by the U (outside the 
box).  If it’s not enough 
information we put an x. 
 

 

In pairs, students work together 
on the last three boxes. They can 
ask the following questions 
while completing the I <3 U 
Graphic Organizer: 

• Is this enough information about 
this person and why they are a 
team player? 

• Am I passionate about writing 
about this person? Does this 
make me happy to write about 
this person? 

• Is this person unique enough 
that a reader will be interested 
in reading about them? 
Students then discuss together: 

• Which box do I have the most 
check marks next to? 

• Which person would be best to 
write about? Why 
  

 

Students work independently 
Quick Write: What person did 
you choose to write about? 
Why? 
  

Closure: Students discuss as a 
whole group who they chose to 
write about and why. 

 
Students write their thesis 
sentence in their interactive 
writing journal. 
 

__________________ is a team 
player who is always 
communicating and 
collaborating with other 
teachers. He/she does this so 
that we can be successful at 
teaching students 

  

The teacher will begin with the 
first sentence of the opening 
paragraph. He/she will think 
aloud of how the teacher can 
begin the text to make it 
interesting and grab the reader’s 
attention. The teacher will 
explain that he/she will begin 
with a definition of a team 
player, give a fact about how 
team players are more 
successful, and ask the reader if 
they are a team player. The 
teacher writes on the chart 
“Being a team player means that 
you work and collaborate 
together as a group. Did you 
know that people that work 
together are more successful at 
accomplishing common goals 
than those that try to do it all by 
themselves? Do you consider 
yourself a team player?” 
  

Discussion: 

• What did I include in the 
opening sentences that grabs 
the reader's attention? (Giving 
facts about team players and 
asking the reader a question.) 

that we can be successful at 
teaching students.” The 
teacher will explain that this is 
the claim of the text and that 
he/she needs a paragraph that 
will support that claim. The 
teacher asks: What is my thesis 
statement? ( 
__________________ is a team 
player who is always 
communicating and 
collaborating with other 
teachers. He/she does this so 
that we can be successful at 
teaching students.”   
What is one reason I believe 
that _______________ is a 
great team player? What is a 
good example? (Answers may 
vary.) 
  

The teacher will explain that 
the supporting paragraph 
needs a topic sentence. The 
topic sentence is one reason 
why you believe the person you 
chose is a team player. The 
teacher will provide an 
example of why he/she chose 
the person as a team player. 
(Possible example: 
_____________ is a great team 
player because they are always 
collaborating with me and 
sharing lesson plans.)  
  

The teacher asks: 
What are some details that we 
can add to show how the 

https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
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discuss what information they 
have about the person and why 
they are a team player, why 
they are passionate about 
writing about the is person, and 
why this person is interesting 
and would make a reader want 
to learn more about them.  
 

 • After I grab the attention of the 
reader, what do I need to put at 
the end of the opening 
paragraph? (The thesis 
statement) 

• What was my thesis statement? 
( __________________ is a team 
player who is always 
communicating and 
collaborating with other 
teachers. He/she does this so 
that we can be successful at 
teaching students 
  

After the teacher writes two 
sentences that grab the reader’s 
attention, he/she includes the 
thesis statement. The teacher 
adds to the chart, “( 
__________________ is a team 
player who is always 
communicating and 
collaborating with other 
teachers. He/she does this so 
that we can be successful at 
teaching students“ The teacher 
will finish the Introductory 
Paragraph on Chart Paper to 
project and help students 
reference and use for their 
introductory paragraph and 
lessons that follow.  
  

 
The teacher asks the students to 
get out their thesis statement 
that they worked on the 
previous day in writing.  

teacher collaborates and shares 
ideas for lesson plans? 
(___________ meets with me 
after school once a week to 
share what exciting lessons 
they have planned for their 
students. This teacher shares 
these lessons so that I can also 
do some fun activities. This 
helps my students to be more 
engaged and excited to come 
to class.)  
  

The teacher models how 
he/she can use the details to 
add, strengthen, and support 
the paragraph. The teacher 
writes the sentences on his/her 
chart paper for the second 
paragraph. 
  

 
Think-Pair-Share: Answer the 
following questions with a 
partner:   
The teacher asks:   

• What is your thesis statement? 
(Answers may vary)  

• What is one reason you believe 
_________ is a great team 
player? (Answers may vary)  
Once you have determined 
your one reason why you 
believe your person is a great 
team player, this is your main 
topic sentence for your 
supporting paragraph.   
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Think-Pair-Share: Answer the 
following question with a 
partner and share with the 
whole group. 
 Question: 

Based on your thesis statement, 
what is/are sentences that they 
can include in your first 
paragraph that may grab the 
reader’s attention? 
What is your thesis statement? 
Where can we include your 
statement/claim in the 
paragraph?  

  

Review the components of an 
opening paragraph with the 
Rubric and Feedback: Opening 
Paragraph.  
 Think-Pair-Share: 

 Questions: 

What will you include in your 
opening paragraph? Why? 
(Student response: You write a 
bold statement or question to 
grab the reader's attention and 
the thesis statement to let the 
reader know the main idea of 
the text.) 
  

Students write their opening 
paragraph and the teacher 
conferences with students.  
 During conferences with 
students, the students use the 
rubric and check off if they have 
included all of the elements in 

Teacher asks students:  
What are some details that you 
can add to support your topic 
sentence for your supporting 
paragraph? (Answers may 
vary.)  
  

Teacher will explain that these 
are the details that you will add 
to support the paragraph.  
  

 
Think-Pair-Share Questions:  
What will you include in your 
supporting paragraph? Why? 
(Student response: You give 
one reason that supports your 
thesis statement and details. 
You need a supporting 
paragraph to help the reader 
understand why you believe 
the animal you choose is the 
most clever animal. This is an 
opportunity for the writer to 
convince, explain, or support 
their claim.) 
Review the components of a 
supporting paragraph with the 
Rubric and Feedback: 
Supporting Paragraph. Students 
write their supporting 
paragraph and the teacher 
conferences with students. 
During conferences with 
students, the students use the 
rubric and check off if they 
have included all of the 

https://drive.google.com/open?id=1DnSowlCX5hATl41tH8oqF3iMdXiDN_3C
https://drive.google.com/open?id=1DnSowlCX5hATl41tH8oqF3iMdXiDN_3C
https://drive.google.com/open?id=1L3GqrMCJA6IAL4Kdu5Q0WY1nIFUkNjZR
https://drive.google.com/open?id=1L3GqrMCJA6IAL4Kdu5Q0WY1nIFUkNjZR
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an opening paragraph with the 
teacher.  

 Closing: Students fill out the 
feedback section below the 
rubric. This will help the 
students self-reflect and 
improve on their writing.  

elements in a supporting 
paragraph with the teacher.  
Closing: Students fill out the 
feedback section below the 
rubric. This will help the 
students self-reflect and 
improve on their writing.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



                                                                                                                     

                      RLA_Grade 3rd – 3rd SIX WEEKS Instructional Calendar  

 

Accelerating Campus Excellence                                                                                                                            2019-2020 Grade 3 Reading Third Six Week Instructional Planning Calendar                       

Week 2 Monday 11/11 Tuesday 11/12 Wednesday 11/13 Thursday 11/14 Friday 11/15 

 

 

                                                                                          Response Skills  

3.7A Describe personal 

connections to a variety of 

sources, including self 

selected texts 

3.7A Describe personal 

connections to a variety of 

sources, including self 

selected texts 

3.7B Write a response to a 

literary or informational text 

that demonstrates an 

understanding of a text 

3.7F Respond using newly 

acquired vocabulary as 

appropriate 

3.7F Respond using newly 
acquired vocabulary as 
appropriate 

 

                                                                                    Genre: Poetry (Spiral 3.3B) 

3.10D Describe how the 
author's use of imagery, literal 
and figurative language such 
as simile, and sound devices 
such as onomatopoeia 
achieves specific purposes 

3.10D Describe how the 
author's use of imagery, literal 
and figurative language such 
as simile, and sound devices 
such as onomatopoeia 
achieves specific purposes 

3.6F Make inferences and use 
evidence to support 
understanding 

3.6F Make inferences and use 
evidence to support  

3.6F Make inferences and use 
evidence to support 
understanding 

 

What specific language does the author use 
to help the reader visualize? 

What conclusions can be drawn based on evidence throughout the whole text? 
What conclusions can be drawn based on evidence in a section of text? 
What conclusions can be drawn based on a sentence and/or detail from the text? 
What conclusions can be drawn based on the title of the text? 
What text evidence supports inferences and/or conclusions drawn from the text? 
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 Mini Lesson - Imagery/Author’s Voice (onomatopoeia)  
Text: The Mysterious Egg 
Focus TEKS: 3.10D 
Supporting TEKS: 3.6D, 3.10F 
ELPS: 4F, 4G 
 Learning Purpose: Students will identify how the author’s use of 
imagery achieves specific purposes and contributes to the 
author’s voice. 
 Response to Reading: Quick Write or Turn/Talk: In the poem, 
the farm animals raise the turtle together. Would you consider 
them a family? Why or why not? What traits do you think make 
a family? 

Hook:  Brainpop Jr. Video: Imagery 
What are the five senses? How do authors use their five senses 
in their writing? 
  
Refer to the Figurative Language Anchor Chart #2,  Literary 
Devices Anchor chart 13-hmh, and review the different types of 
figurative language that authors can use in their writing. Then, 
introduce the Imagery Anchor Chart and explain that the focus 
of today’s lesson is mainly on how an author uses imagery 
in  The Mysterious Egg.  
  

 
Model how to find and understand imagery in a poem. The 
teacher will read the first stanza and use the following guiding 
questions to complete the Sensory Language graphic organizer: 
Read the poem together chorally.  
Ask: 

• Where in the first stanza does the author use imagery? Use text 
evidence to explain. (Possible responses: The author uses his/her 
sense of feeling and sight in the lines, “The farm slept through 
the gusty storm.” The author uses sense of feeling in the line 
“tucked away inside and warm.” Lines 3 and 4 use the sense of 
hearing. The rafters shook, hinges squeaked, shutters banged, 
and branches creaked.)   

• Why does the author use imagery? (Possible Student Responses: 
The author is helping the reader visualize and experience the 
poem. She wants the reader to know how the farm felt during 

Writing Poetry-use mentor Text Gone Fishing-book of poems  
(Module 9)  
Mini Lesson Focus TEKS: 3.10D 
Supporting TEKS: 3.6D, 3.10F 
ELPS: 4F, 4G 
Identify and describe similes and metaphors in poetry. 

 
will review the difference between similes and metaphors (from the previous lessons). For example, 
both similes and metaphors compare two things. Similes use the words “as”, “like” or “than” and 
metaphors do not. “Kate is like a baby” is a simile, because Kate is being compared to a baby using “like.” 
“Kate is a baby” is a metaphor because Kate is still being compared to a baby, but without using the 
word “like.” I will read the poem “My Favorite Day” (poem is provided in Books and Passages) from chart 
paper and underline the similes and circle the metaphors. (See Direct Teaching Example Chart in Teacher 
and Student Materials below.) 
Think Check 

Ask: How did I distinguish between similes and metaphors? Students should respond that similes use 
words such as "like" and "as" but metaphors do not, although both compare two of something. 

 
will read “The Pilot” (poem is provided in Books and Passages) aloud and identify the similes and 
metaphors in the poem, and discuss what is being compared. 
 

 
will read a poem and identify two similes and two metaphors in the poem and explain their meanings. 
(Student Independent Practice is provided below.) Note: You will need to write the poems on chart 
paper or copy each of the poems for students before the lesson for (the We section of) the lesson. 
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https://www.commonlit.org/en/texts/the-mysterious-egg?search_id=22432053
https://jr.brainpop.com/readingandwriting/writing/writingwiththesenses/
https://drive.google.com/open?id=1WU-i0pKlFowEhsqqPMNPXcEPm3qdfXB7
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_racecmp/#cards--3re_rac_13_elementspoetry/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_racecmp/#cards--3re_rac_13_elementspoetry/
https://drive.google.com/open?id=1gKUs0lmh3ugvRGpsT98gAwGXXhbSWJ0N
https://www.commonlit.org/en/texts/the-mysterious-egg?search_id=22432053
https://drive.google.com/open?id=135nP8eOQgPI_fG-asdfQA1D1husnlKVp
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/
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the storm; that the farm felt safe, even though there was a storm 
outside.) 
   

 
The teacher will group students and assign each group to find 
imagery in a different stanza. The teacher will assign stanzas 2- 
11 to the groups. As they are looking for imagery, the students 
will answer the following questions and fill in the Sensory 
Language graphic organizer: 
   
Where does the author use imagery in your assigned stanza? 
Use text evidence to explain.  
Why does the author use imagery in your assigned stanza?  
  
Each group should choose an example of imagery from their 
assigned stanza. Using the imagery, groups should illustrate the 
stanza and label the imagery from the poem found in their 
illustrations. 
  
Note to teacher: Stanza 11 uses onomatopoeia. This would be a 
great opportunity to assign this stanza to a group and guide 
them to understand how author’s use onomatopoeia in writing 
and particularly in poetry. The students in the group could then 
teach the class what they learned when the class comes back 
together to share their findings.  
 Conduct a Gallery walk for students to look at examples of 
imagery.  

After the Gallery walk, students come together to make a circle 
and share/discuss their findings of how and why the author uses 
imagery in each assigned stanza.  
  

 
Independently, the students answer the following questions in 
their reading interactive notebook and complete the Sensory 
Language graphic organizer: 
   

• Where does the author use imagery in stanza 12? Use text 
evidence to explain. (Possible Student Responses: “They 
clapped” uses hearing and “they hugged” uses feeling. “She 

https://drive.google.com/open?id=135nP8eOQgPI_fG-asdfQA1D1husnlKVp
https://drive.google.com/open?id=135nP8eOQgPI_fG-asdfQA1D1husnlKVp
https://drive.google.com/open?id=135nP8eOQgPI_fG-asdfQA1D1husnlKVp
https://drive.google.com/open?id=135nP8eOQgPI_fG-asdfQA1D1husnlKVp
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learned to moo” is using onomatopoeia and helps the reader 
hear the baby turtle “moo.” When the poet says, “She found 
those slugs the best to eat” uses the sense of taste.    

• Why does the author use imagery in stanza 12? (The author is 
helping the reader visualize how happy the animals are and how 
much the baby turtle loves being on the farm.) 
Extension: Add a stanza to the poem The Mysterious Egg. Use as 
much imagery as you can to your stanza to help the reader 
visualize the experience. 
  
Scaffold: If students are struggling with answering the author’s 
craft questions, the teacher can scaffold students to think more 
about why an author uses certain language to serve a certain 
purpose in a text/poem. 
  
Differentiation-If students need more support with sensory 
language, students may benefit from sorting descriptive words 
by the sense we use to understand them.  5 senses word sort 
  
Closure: What did you learn about how authors use imagery 
today? 

  
In small groups of 3 to 4, students will answer the following 
questions in their reading/ writing notebook: 
  What words does the author use in lines 5-9 that stand out to 
you as a reader? (Possible Student Responses: The author uses 
the words disagree, tease, blame, bicker, whine. Then, the 
author says that “they get down for the game” This is an idiom 
that the author uses.)   

• What is the meaning of those words or phrases? (Possible 
Student Responses: The author uses the words disagree and then 
gives examples of how they disagree with a list of examples such 
as tease (make fun of), blame (accuse someone), bicker (argue), 
whine (complain).   

• How does the author’s choice of words/phrases contribute to 
the author’s voice? (Possible Student Responses: The author is 
using the words “tease, blame, bicker, and complain to help give 
examples of how the characters were disagreeing. The author 

https://www.commonlit.org/en/texts/the-mysterious-egg?search_id=22432053
https://drive.google.com/open?id=1g6xOeTyn4V_KcUwdsjWSjRdiVXQL8eB1
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may have used the word “bicker” to use vocabulary that is 
different that what we hear everyday. It makes the poem more 
exciting. The author could have used the phrase “they get down 
for the game” to show the reader that the characters supported 
each other no matter how hard it was to work together. This 
phrase is an idiom because the characters are not literally 
getting on the ground. Authors use idioms to play with language 
and make the poem sound more interesting).  

Students come together to make a circle and share/discuss their 
responses to the questions. If students are struggling with 
answering the author’s craft questions, the teacher can scaffold 
students to think more about why an author uses certain 
language to serve a certain purpose in a text/poem. 
  

 
Independently, the students answer the following questions in 
their reading interactive notebooks. 

• What words does the author use in lines 10-17 that stand out to 
you as a reader? (Possible Student Responses: The author uses 
the phrase “You had my back, we’re walking tall, stuck together 
like crazy glue, I’m proud to say I lost with you.)   

• What is the meaning of those words or phrases? (Possible 
Student Responses: “You had my back,” is an idiom which means 
that someone is being supportive. They don’t literally have their 
back. “We’re walking tall,” is a figure of speech and it means 
that the characters were proud. “Stuck together like crazy glue is 
a simile. It means that they kept working together. “I’m proud to 
say I lost with you,” means that even though they lost, they 
worked together, and that is what is important.) 

• How does the author’s choice of words/phrases contribute to 
the author’s voice? (Possible Student Responses: The author uses 
idioms and similes to play with the language and make it sound 
more interesting. The author also wants to make a point that it is 
important to work together. Therefore, the author says “I’m 
proud to say I lost with you.” The reader may wonder, “How can 
someone be proud, even though they lost.” The author creates a 
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sense that winning is not important and that you should be 
proud of teamwork).  

Extension: Add a stanza to the poem Taking one for the Team. 
Use figurative language to add voice to the poem. 
  
Response to Reading: Why do you think the author gave the 
poem the title, ‘Taking One for the Team’? What does it tell you 
about teamwork?  
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https://www.poetryfoundation.org/poems/58548/taking-one-for-the-team
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 In the poem, which words help the reader imagine the speaker’s 
experience?\ 
Which line from the poem helps the reader imagine the 
speaker’s 
experience while (action)? 
Read these lines from the poem. 

 
These lines mainly help the reader imagine — 

The reader can conclude that —    
Which word best describes (someone/something’s action)?    
Throughout the selection, the author describes (someone/something from text) as being  
The reader can tell that (someone/something from text) is (something that happened) because  
Details in the selection support the idea that (topic of text) — 
After reading paragraph #, the reader can conclude that (someone/something from text) was — 
How is (someone/something in the text) different from (someone/something else)?    
Read this sentence from paragraph #. 
This sentence helps the reader know that (someone/something from text + verb) —    

The sentence shows that (someone/something from text) is —  This sentence helps the reader infer —  

When (person from text) learned that (event), he/she most likely felt —  The reader can tell from the 
selection that (someone from text) may (action) to — 
The title of the article, “Title of Article,” helps the reader understand   that — 
Which/what sentence shows that (inference based on details from the text)?    
Which/what sentence best explains why (something happened)?    
Which/what sentence from the selection best supports the idea that (inference based on details from 
the text ) —    
Which/what sentence from the article tells something that (inference based on details from the text ) — 
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                                                                                         Daily Writing Routine  

Mentor Sentence Routine: Day 

1- Copy or glue sentence into 

notebook. Invitation to notice- 

what do you notice about this 

sentence. 

 

 

Mentor Sentence Routine: Day 

2- Label the parts of speech.  

Mentor 

Mentor Sentence Routine: Day 

3- Invitation to revise, keep the 

meaning but revise the 

sentence. 

Mentor Sentence Routine: Day 

4- Invitation to re-write- keep 

the structure of the sentence 

but rewrite with your own 

meaning 

Mentor Sentence Routine:  

Day 5 - Assessment Revise and 

Edit   

 

 

3.11Dvii Edit drafts using standard English conventions including: (vi) prepositions and prepositional phrases 

 

 

 
2.7.1 Using I and Me 
  
Correct Pronouns Practice Pages 
Correct Pronouns Practice Pages 
Answer Keys 
Correct Pronouns Display and 
Engage 
 

2.7.2 Pronouns and Homophones 
 

2.7.3 Using Pronouns I, Me, Its, 
Their, Your 
 

2.7.4 Review Correct Pronouns 
 

2.7.5 Connect to 
Writing:   Proofreading 
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https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_271/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_271/
https://drive.google.com/open?id=1hz7R3XSPhl1xaXOPY0MHREvWUNEDwECc
https://drive.google.com/open?id=1c1VRxfLK5aGJvXwyzTXqRz1Lj1Q193hN
https://drive.google.com/open?id=1c1VRxfLK5aGJvXwyzTXqRz1Lj1Q193hN
https://drive.google.com/open?id=1hFftq-4YddHPepbKpta_cX37Qv2CVsFx
https://drive.google.com/open?id=1hFftq-4YddHPepbKpta_cX37Qv2CVsFx
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_271/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_273/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_273/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_273/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_275/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg02_teacher/#cards--3re_gtg_correctpronouns_275/
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Mini Lesson - Choose a theme  
Mentor Text: Gone Fishing: A 
novel in verse. 
Focus TEKS: 3.12A 
Supporting TEKS: 3.6D, 
3.6G, 3.7A, 3.11A  
ELPS: 4G, 5F 
  
Learning Purpose: The 
students will brainstorm ideas 
to choose the theme of the 
poem they will write. 
 Hook: Have a variety of poems 
written on chart paper posted 
around the room. Use the 
poems from the mentor text: 
Gone Fishing: A novel in verse. 
This is a book of poems about a 
boy going fishing with his dad. 
It can be found in your HMH 
materials or by using the link. 
In groups, students will do a 
Gallery Walk. They will read the 
poems and share what they are 
about and how they are 
similar.  

Whole-Class Discussion: 
Students share their 
observations while the teacher 
writes them on chart paper. 

  

Tell the students that during 
the next 2 weeks during the 
writing time they will write a 
poem. Author’s use mentor 
texts to guide them in their 
brainstorming of ideas and to 
make decisions on the 

Mini Lesson - Brainstorm Ideas 
Mentor Text: Gone Fishing: A 
novel in verse. 
Focus TEKS: 3.12A 
Supporting TEKS: 3.6D, 3.7A, 
3.11A 
ELPS:  4G, 5F 
  
Learning Purpose: The students 
will brainstorm ideas on the 
topic chosen to compose a poem 
 Hook: BrainPop.Jr: Writing 
Poems 
Think-pair-share:  Based on your 
experience as a writer, how 
would you go about writing a 
poem? Now that you have 
chosen the season you are going 
to write about, what would your 
next steps be?  
Whole group discussion: As 
students share responses 
teacher writes them on chart 
paper.  
  

 
Think-aloud brainstorming 
process as you complete in chart 
paper a graphic organizer. Draw 
a circle and write the word “Fall” 
in the middle of the page. Then 
write all the words you can think 
of that you relate to fall (school, 
time change, leaves, green, 
yellow, orange, red, garden, 
raking, trees). Tell the students 
that now they will make their 
graphic organizer using their 
chosen season.  

Mini Lesson - Combining words 
to create verses 
Mentor Text:  If Leaves Stayed 
Green 
Focus TEKS: 3.12A 
Supporting TEKS: 3.6D, 3.11A, 
3.11C 
ELPS:  4G, 5F 
  
Learning Purpose: The students 
will combine words in new ways 
to create verses 
 Hook: Give each group of 
students words cut out from a 
poem you select and have them 
combine the words to write new 
verses. Students share them out. 
Lead them to conclude that by 
combining the same words in 
different ways we can create 
different verses.  
  

 
Remind the students that they 
will be writing a poem about 
their favorite season.  
Introduce Poem Prompt and /or 
give out a copy of the prompt 
and as a class read the writing 
topic and the suggestions. 
Distribute the Rubric and go over 
the grading expectations for the 
final or published version of the 
poem.  Refer to the Elements of 
Poetry Anchor Chart and 
Elements of Poetry 2 Anchor 
Chart  
Model how to use brainstorming 
ideas to write the verses. Think 

Mini-lesson - First Draft 
Mentor Text:  If Leaves Stayed 
Green 
Focus TEKS: 12.A 
Supporting TEKS: 3.6D, 3.11A, 
3.11Bi, 3.11Bii 
ELPS:  4G, 5F 
  
Learning Purpose: The students 
will write the first draft of a 
poem 
Hook: Think-pair-share: What 
have we learned about poetry? 
How does this knowledge help 
us to write our drafts? 
  
Whole class discussion:  As 
students share out their 
thoughts, write the most 
important concepts. (Possible 
students response: written in 
verses and stanzas, the sounds 
of the words are important to 
create rhythm and rhyme; draws 
a picture in the reader's mind; it 
may rhyme or it may be free 
verse; written in many different 
forms and types; use figurative 
language such as similes, 
metaphors, hiperbole, 
onomatopoeia, alliteration, 
etc.)  Review Elements of Poetry 
Anchor Chart , Elements of 
Poetry 2 Anchor Chart and 
Figurative Language- Anchor 
Chart  

  
Show the chart with the mentor 
poem that was written in the 

Mini-lesson 5 - Show, Don't 
Tell 
Mentor Text:  If Leaves Stayed 
Green 
Focus TEKS: 3.12A 
Supporting TEKS: 3.6D, 3.11A, 
3.11C 
ELPS:  4G, 5F 
  
Learning Purpose: The 
students will use specific words 
that support their purpose for 
writing the poem. 
  
Hook: Review concepts in 
Figurative Language- Anchor 
Chart, Visualize- Anchor Chart 
Author's Craft- Anchor Chart  
Explain that authors use 
specific language to develop 
their voice. They use specific 
words carefully chosen that 
support their specific 
purposes.  
  
Think-pair-share: What 
elements or techniques do you 
think is the best to include in 
your poem? Why?  
  

 
Introduce the strategy “Show, 
don’t tell”. Remind students 
that in poetry it is very 
important to use sensory 
language and literary devices to 
ensure the reader can feel and 
create a vivid mental image of 
what the author is trying to 
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https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit?usp=sharing
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://jr.brainpop.com/readingandwriting/writing/poems/
https://jr.brainpop.com/readingandwriting/writing/poems/
https://drive.google.com/open?id=12oiTIlgtuJMWTowOwtPG3DHT84ID8dAk
https://drive.google.com/open?id=1JKYevC0uaARLhLUExyImzc42zfMSqLdK
https://drive.google.com/open?id=1JKYevC0uaARLhLUExyImzc42zfMSqLdK
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1JKYevC0uaARLhLUExyImzc42zfMSqLdK
https://drive.google.com/open?id=1JKYevC0uaARLhLUExyImzc42zfMSqLdK
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1JzcUfr1Uv_vomYCTU_m99-P99zIgthKJ
https://drive.google.com/open?id=17aZ6iaTYWEdrlpQSEPuJA9GVsfuv9apH
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structure of the poems and the 
type of language they want to 
use. Introduce the text Gone 
Fishing: A novel in verse. 
Explain that novel is another 
word for a book that tells a 
story and verse is another word 
for a poem. Point out that most 
books use prose-sentences, 
paragraphs and chapters to tell 
a story.  
  
Ask: How is Gone Fishing 
different from other books? (It 
tells a story using poems.) Read 
aloud the back cover. Ask the 
students to think-pair-share in 
what season the story probable 
takes place and to predict what 
may happen. Think aloud: 
“From the back cover, I learn 
that the main character is 
Catfish Sam and that he is 
looking forward to going fishing 
with just his dad. On the cover 
illustration, the boy must be 
Catfish Sam and the man must 
be his dad. But I see that a little 
girl is trying to tag alone. Could 
that be Lucy? I can see that the 
girl isn’t wearing any shoes, so 
it must be warm outside. I’ll use 
these details to decide in what 
season the story takes place 
and to make predictions about 
what happens”.  
  
Explain that the name next to 
each poem in the Contents 
identifies the poem’s speaker, 

Remind them that they can think 
on activities they do during that 
season, the feeling it brings, or 
whatever element of nature that 
comes to mind. Additionally, 
they can use the mentor text 
Gone Fishing to get ideas and 
words from.  
  

 
4 corners: Have 4 chart papers 
labeled with each season spread 
around the room. Have the 
students take their journals and 
a pencil and stand under the 
season they selected.  
Think-pair-share: By the end of 
the count-down 3-2-1-0, 
students should have paired up 
and show this by joining hands 
and bringing up their arms. 
Then, tell them to sit down on 
their spots and to share ideas as 
they begin writing their 
brainstorming graphic organizer 
in their journals.  
  

 
Students think about their own 
individual experiences, activities, 
words and feelings and they add 
them to their brainstorming 
graphic organizers.  Remind 
them they can use mentor texts 
to stimulate their thinking.   
  
Individual conferences: While 
students jot down their ideas, 

aloud while you point out at the 
words related to what you are 
saying in the brainstorming 
chart: “As a child, I was always a 
little sad to see summer end, but 
I loved fall. I loved her crisp feel 
of the air; apple picking in late 
September, choosing the 
roundest, most orange pumpkin 
at the farmer’s market; watching 
the leaves change from green to 
yellow, orange, and red; and 
raking all those leave when they 
dried up and fall on our lawn. I 
always wondered why trees 
were not smarter.”  As you talk, 
draw lines to join the words that 
are related using different colors 
to show different relationships. 
Add to the graphic organizer the 
words wondering and smart and 
connect them with trees. 
  
Point to the Elements of Poetry 
2 Anchor Chart and say that you 
are going to write a poem 
without rhyme but that it will 
sound good.  
Write the following verses on a 
chart paper to start with the 
Mentor Poem:  
If Leaves Stayed Green  
  
Why don’t all those trees in my 
front yard get smart? 
Why don’t they find a way to 
hold on to their leaves? 
  
As soon as school starts,  
And there’s a time change,  

previous lesson “If Leaves 
Stayed Green”. Ask:  

• What was the theme? (fall) 

• How do you know? (Because of 
the details: school starts, time 
change, leaves falling). 

• What was the author’s focus? 
(Leaves change colors and fall) 

• What image did you like the 
best. (Responses will vary) 

• What type of poem is it? How do 
you know? (Free verse because 
there is not rhyme nor a regular 
pattern in verses). 

• What techniques did the author 
use to show his craft? 
(Repetition, personification, 
showed emotion with 
exclamation, sensory language, 
etc)  
Model combining the words 
yellow, orange and red and add 
the following verses to the 
mentor poem. While you 
continue writing it on the chart 
paper, think aloud over your 
word selection and the impact it 
has on the reader.  
  
Sure, the dazzling display 
Of brilliant yellow, pumpkin 
orange, and flaming red 
         is spectacular,  
But is it necessary?  
  
Remind them to refer to 
Elements of Poetry Anchor Chart 
, Elements of Poetry 2 Anchor 
Chart and Figurative Language- 
Anchor Chart and the mentor 

communicate. Write on a chart 
or board:   
1.The flowers in the garden 
moved in the wind. 
  
2. Dainty pink petunias danced 
To the music of a light breeze 
That wound its way gently 
through the garden.  
  
Have students close their eyes 
as you read aloud both 
descriptions. Ask: Which 
description helped you create a 
clear mental picture of the 
garden? (the second one). 
Why? Help students recognize 
that the first description tells 
the reader what is happening, 
but the second description uses 
details that appeal to the 
senses to show the reader 
what is happening. Return to 
the model poem, reread with 
class and ask: What words did 
the author use to show the 
season he is writing about? 
How do these words contribute 
to the voice of the poem? 
Remind them that the author 
does not tell readers what 
season the poem is about in 
the title or in the poem. 
Instead, he shows readers the 
season with descriptive details 
by painting a picture of his 
message. Add the following 
stanzas to the Model Poem 
Model Poem- part 3 and think 
aloud on the verb choice and 

https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/https://www.hmhco.com/rce/toc/
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1JKYevC0uaARLhLUExyImzc42zfMSqLdK
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1YLarvmnHLi0bllZ6CABScago_iFLfL43
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1MYIB5aCuXLbCM3_c0KaKQ14tUlXaXg-t
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the character speaking which is 
different from the poet. Tell 
students that although the 
poems in this book work 
together to tell a story, each 
poem has its own meaning and 
can stand on its own. Point out 
that the variety of poetic forms 
in this book will provide them 
with many examples to choose 
from when writing their own 
poems. Tell them that when 
they did the Gallery Walk they 
already read several of these 
poems.  
  
Introduce the Poem Focus 
Statement 9.1 (The Seasons 
Provide Us with Interesting 
Changes) and read it with the 
students. Think aloud “I never 
thought I could write a poem. 
Then I realized that writing a 
poem is like drawing a picture 
with words. To write a poem 
about my favorite season, fall, I 
close my eyes and picture my 
topic. Then I think of words I 
can use to create this picture of 
fall I see in my mind." Model 
writing words or phrases that 
describe your mental images in 
the How to Choose a Topic 
Graphic Organizer  
  
Explore the theme by 
completing ideas on the four 
seasons. Revise what you 
wrote and beside each season 
apply the 

the teacher confers with 
students and asks them guiding 
questions to stimulate them to 
describe their mental images 
and feelings as they think about 
that season.  
 Written reflection: Based on 
what you know of poetry 
(structure, form, type of 
language), what do I have to 
have in mind before I begin 
drafting my poem?  
Closure: Share reflection with 
whole class. 
  
Extension: Evaluate the words 
you wrote on your brainstorming 
graphic organizer and determine 
which are the best ones for your 
poem. Explain why you have 
chosen them.  
 

All those leaves begin to fall  
One by one, they change color 
and fall to the ground  
Just because the calendar says, 
“It’s time!” 

  
Tell the students that now it is 
their turn to play with words to 
draw or paint pictures with 
them. It is important to play 
around with words to be able to 
create new combinations, new 
connections to write interesting 
verses. Remind them they can 
always use the mentor text Gone 
Fishing, as well as any others you 
have been using.  
In pairs and taking turns, 
students work stringing together 
words into lines of poetry that 
could be combined to form one 
verse.  Use different colors for 
word combinations that could 
form different verses or to make 
alternative combinations. Once 
they helped each other with the 
word combinations, students 
collaborate to create 2 verses for 
each poem and they write them 
on their journals.  
Whole class sharing of the 
written verses.  

  
Students keep on combining 
words to write at least to more 
verses. Remind them to work 
with a mentor poem that has the 
form they have chosen for their 

poems as they continue drafting. 
Tell them they do not have to 
use all techniques but to try to 
use at least 3.  

  
Tell them that now it is their 
turn to paint pictures with 
words and that as they draft 
they should be using the guiding 
questions- focus on your theme, 
main idea, the type of poem 
they have chosen and the 
author’s techniques they want 
to include.  
Think-pair-share with a different 
partner. Taking turns, each 
partner shares what he wrote 
the previous lesson and proceed 
to help each other writing at 
least 2 verses for each poem.  
Students share their verses with 
the class.  
  

 
Students keep on combining 
words to form new verses, 
making sure their details 
support the poem’s main idea.  
  
Individual conferences: The 
teacher meets with students to 
confer over their work, ensuring 
there poem has a central idea 
and supporting details.  If 
students have trouble, guide 
them to develop a main idea 
based on their own mental 
images and what they wrote 

how the verbs help readers 
create a clear image. 

  
In pairs, students write another 
stanza for each of the poems, 
using descriptive language to 
“show and don’t tell”. Pairs 
share with whole class the 
written verses they like the 
most as the teacher writes 
them on a chart paper 
celebrating the use of 
descriptive language.  
  

 
Students continue writing their 
drafts.  
  
Individual conferences: teacher 
work on students’ drafts to 
ensure they have a clear main 
idea and they are able to show 
readers their mental images 
using descriptive language. If 
they have trouble with this 
technique, you can show them 
different pictures and have 
them describe them using their 
5 senses. They can also review 
the brainpop video on 
imagery.  
  
Respond to Text: Whole class 
shares: How does the work of 
illustrators compare to the 
work done by poets? In what 
ways are they different?  
  

https://drive.google.com/open?id=1x2QFsGjCdt3hBxY5wWHynBo7ae3fWajs
https://drive.google.com/open?id=1x2QFsGjCdt3hBxY5wWHynBo7ae3fWajs
https://drive.google.com/open?id=1xTY-TBVND8P0GmVOr2RWf_j2_C4AkWZH
https://drive.google.com/open?id=1xTY-TBVND8P0GmVOr2RWf_j2_C4AkWZH
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I U strategy by writing a 
check mark or an X beside each 
symbol why you ask yourself:  
I- Do I have a lot of information 
to share about this season?  

- Do I have strong feelings 
about this season? 
U- Do I have something unique 
and interesting to share with 
the reader about this season? 
Suggestion: You may want to 
choose the fall season since the 
provided mentor poem relates 
to fall, unless you want to use a 
different mentor text.  
  

  
Think-pair-share ideas as the 
partners complete the How to 
Choose a Topic Graphic 
Organizer. Remind them that 
they can reread the poems 
from Gone fishing or consult 
others if they need more ideas. 

Students will apply the  I U 
strategy to evaluate 2 seasons. 
Small groups: The pairs join in 
groups to share their work and 
can add more ideas to their GO 
if they make new connections. 
While students collaborate, the 
teacher goes around the room 
to assist students who might be 
having trouble generating 
ideas. 

  

poems. As they work, if they 
think of new words make sure to 
jot them down in their graphic 
organizers.  
  
Individual conferences: Confer 
with students and ask them to 
guide questions to stimulate 
them to describe their mental 
images and feelings as they think 
about their chosen season. Use 
their own poems to model how 
to write verses in case they are 
having difficulties with the task.  
  
Written reflection:  What 
strategies helped me to start 
drafting my poem?  
Closure: Share reflection with 
whole class.  
Extension: Illustrate the mental 
images that come to mind when 
thinking about your favorite 
season and write a short caption 
under each illustration.  
  
 

during the brainstorming 
activity.  
  
Written reflection: What 
problems did you find when 
writing your poem? Why do you 
think these made it hard?  
  
Closure: Share written reflection 
with whole class.  
Extension: If you were a teacher, 
how would you explain to a 
student how to write a poem? 
Compare and contrast your 
explanation to that given by 
your teacher.  
  
  
 

Extension: What type of genre 
do you prefer to write? Why?  
  
  
 

https://drive.google.com/open?id=1xTY-TBVND8P0GmVOr2RWf_j2_C4AkWZH
https://drive.google.com/open?id=1xTY-TBVND8P0GmVOr2RWf_j2_C4AkWZH
https://drive.google.com/open?id=1xTY-TBVND8P0GmVOr2RWf_j2_C4AkWZH
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Independent work: Students 
evaluate the other 2 seasons 

applying the I U strategy and 
complete the G.O. 
Individual conferences: Teacher 
confers with students to verify 
their progress and provide the 
necessary support.  
Quick Write: Explain why you 
chose to write about the 
season you selected. 
Extension: What suggestions 
would you give to someone on 
how to choose a topic to write 
about?  
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Week 3 Monday 11/18 Tuesday 11/19 Wednesday 11/20 Thursday 11/21 Friday 11/22 

 

 

                                                                                          Response Skills  

3.7C Use text evidence to 

support an appropriate 

response 

3.7C Use text evidence to 

support an appropriate 

response 

3.7D Retell and paraphrase texts 

in ways that maintain meaning 

and logical order 

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7E Interact with sources in 
meaningful ways such as 
notetaking, annotating, 
freewriting, or illustrating 

 

                                                                                    Genre: Informational (Spiral3.3B) 

3.9Di Recognize 
characteristics and structures 
of informational text, 
including: (i) the central idea 
with supporting evidence 

3.9Di Recognize 
characteristics and structures 
of informational text, 
including: (i) the central idea 
with supporting evidence 

3.9Di Recognize characteristics 
and structures of informational 
text, including: (i) the central 
idea with supporting evidence 

3.9Dii Recognize characteristics 
and structures of informational 
text, including: (ii) features such 
as sections, tables, graphs, 
timelines, bullets, numbers, and 
bold and italicized font to 
support understanding 

3.9Dii Recognize 
characteristics and structures 
of informational text, 
including: (ii) features such as 
sections, tables, graphs, 
timelines, bullets, numbers, 
and bold and italicized font to 
support understanding 

 

What details and facts support the main idea(s) in text?  
How is the main idea(s) determined using facts and details from the text? 

Which text feature in the article helps the reader understand 
____________? 
Which section provides information about ______________? 
Which part of the article helps the reader 
understand___________? 
Which section would be most helpful to a person who wanted to 
_________? 
To learn ______________ the reader should refer to 
____________. 
The caption under the first photograph in the selection explains 
______________. 
Which section provides information about (detail or main idea 
from the 
section)? 
Which section would be most helpful to a person who wants to 
find 
information about (idea from the article) 
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 Mini Lesson - Central Idea 
Text: Teamwork = Victory! 
Focus TEKS: 3.9Di 
Supporting TEKS: 3.6G, 3.7C, 
3.9Dii 
ELPS: 4D, 4I, 4K 
  
Learning Purpose: Students will 
use find the central (main) idea 
of a selection of text, then write 
a heading for it. 
  

Class discussion: (Students can 
shout out or turn/talk then 
share with class)   What do you 
know about basketball? What 
things are important if you want 
to be a good player?  Explain 
your thinking. 

 Think-pair-share: Teacher asks 
students to look at the first page 
of the text and write what genre 
they think the text is going to 
be. Provide evidence to support 
thinking. Students will then 
share with a partner and discuss 
as a class. (Students responses 
may be: It is nonfiction because 
of the text features and facts.) 

  

Read aloud and project 
Teamwork = Victory! 
Model a think-aloud while 
completing a graphic organizer 
with two columns labeled main 

Mini Lesson - Retell/Paraphrase 
Text: Teamwork = Victory! 
Focus TEKS: 3.7D, 3.9Di 
Supporting TEKS:  3.6A, 3.6H, 3.7E 

ELPS: 4G, 4I, 5B, 5G 

Learning Purpose - Students retell and paraphrase texts in ways 
that maintain meaning and logical order.    
Students partner read or listen to the story 
  
Respond to text in student reading journal: Write a short 
paragraph that explains the central idea of the article. Use at 
least two details from the article to support your response. Allow 
some students to share with the class. 

   
Think-Pair-Share: Students discuss what they already know about 
how to write a summary for non-fiction. Share with the group 
their ideas about what a summary is and how to write one.   As 
students are responding, reference Retell Anchor Chart of the 
elements of a summary for fiction. The Nonfiction Summary 
Anchor Chart can be used for retelling of nonfiction.  

Think-Pair-Share: Students share similarities and differences they 
see in both anchor charts. (The fiction summary is based on the 
plot and the Nonfiction summary is based on main events. For 
nonfiction, you can use subtitles to help find the main ideas.) 
  

Remind students of the headings you previously wrote. Ask: 

• How can we create a summary using the headings and main 
ideas? (We can make topic sentences from the main ideas and 
place them in sequential order to create a short retelling) 
Use the first 2 paragraphs' main idea and heading to create 1-2 
sentences to begin the retelling. 

 

Mini-Lesson: Text Features 
Text:  
Focus TEKS: 3.9Dii 
Supporting TEKS: 3.6F, 3.6H, 3.7B, 3.7C 
ELPS: 5B, 5G 
 Learning Purpose:  Students will examine the author's use of text 
features. 

 
Direct students' attention to the two text features in the 
article:  photographs and a table of data.  Ask:  What do these text 
features show us? 
Discuss with students that the pictures are showing the girls 
playing in the game and the data table shows statistics from the 
game. 
  

 

Groups will examine the pictures and the data table.  Groups 
should: 
write captions to go with the pictures.  They should give text 
evidence to support their captions.   
Write their response to Paragraph 6 based on the data table. 
  
After groups have finished, allow groups to share with other 
groups or the whole class. 
  

 
Students should do a QuickWrite about the value of teamwork to 
the Owl's basketball team. 
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https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_ma_victory_050101/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_ma_victory_050101/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_ma_victory_050101/https://www.hmhco.com/rce/toc/
https://drive.google.com/open?id=1HSd1kW08kJFjVXEpwtzJg66Mt1K6tXfQ
https://drive.google.com/open?id=1tENBRFxo77FdNYMFU40UYcMvu5GuSJbZ
https://drive.google.com/open?id=1tENBRFxo77FdNYMFU40UYcMvu5GuSJbZ
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idea(central)/heading idea on 
chart paper.   
Students will complete the 
same graphic organizer in their 
own reading/ writing journals.  
Read paragraph 1 of the text 
together.  Remind students that 
you have already learned how 
to find the main idea by looking 
at the details in the sentence. 
Draw a main idea graphic 
organizer on the board or 
project one. Ask the students 
for some details from the 
paragraph. Write them on the 
graphic organizer. Determine 
the main idea by thinking about 
what all of the details talk 
about. After determining the 
main idea, write it in column 1.  
  
On the anchor chart in the 
second column explain that 
sometimes the author uses 
headings to give the reader the 
main idea of a section of the 
text.  Since there are no 
headings, you are going to think 
of one as a class. Remind 
students that headings are 
usually 2-4 words long.  
Students turn and talk: What 
heading should we give to the 
first paragraph.  
After students have shared their 
ideas, choose one to use as the 
heading of the first paragraph. 
Add this to the second column 
in your anchor chart.  
  

 Table Talk: Why do you think it is best to pick the main events in 
the story to retell it? (Student response: The main events are the 
most important events from the text and should be included in a 
summary) 
Groups continue with the next 3 paragraphs. They should put 
their sentences on a large sheet of paper. After groups have 
completed their retelling, conduct a gallery walk allowing 
students to give feedback on sticky notes. 
  

 
Students write a retelling of the article in their journals adding 
the last 2 paragraphs. 
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Students will work in small 
groups to fill in their main idea 
chart using the next three 
paragraphs. Students should 
answer the following questions: 

• What is the main idea of the 
paragraph? 

• What is a good heading for the 
paragraph? 
After students have finished, 
allow groups to share their 
answers. Students should 
complete those sections of their 
graphic organizer. 

  

Independently students will fill 
in their graphic organizer main 
idea chart using the last two 
paragraphs  

• What is the main idea of the 
first paragraph?  

• What would be a good heading?  

• What is the main idea of the 
second paragraph? 

• What would be a good heading? 
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Which detail from the selection suggests that (someone/something from text) is (character trait)?    
According to the selection, the problem with (someone/something from text) was that 
(he/she/it/they) —  
Read the diagram. 
 

 
Which of the following correctly completes the diagram?    
The main reason for (idea from text) is to —    
One reason the (someone/something from text) has a (event from text) is to —    
What happened to (someone/something from text) at (event from text)? (Someone/something from 
text) (action) because — 
What is paragraph # mostly about?    
What is the section titled “(subtitle)” mainly about?    
Read the diagram. 

Which text feature in the article helps the reader understand 
____________? 
Which section provides information about ______________? 
Which part of the article helps the reader 
understand___________? 
Which section would be most helpful to a person who wanted to 
_________? 
To learn ______________ the reader should refer to 
____________. 
The caption under the first photograph in the selection explains 
______________. 
Which section provides information about (detail or main idea 
from the 
section)? 
Which section would be most helpful to a person who wants to 
find information about (idea from the article) 
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Which of the following correctly completes the diagram?    
 

 
Which of these completes the diagram?  
Paragraphs # and # are mainly about?  
Which sentence best states the main idea of the selection? (Note: Answer choices are sentences 
taken directly from the article)  
What does paragraph # help the reader understand about (topic of text)? 
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Daily Writing Routine 

Mentor Sentence Routine: Day 
1- Copy or glue sentence into 
notebook. Invitation to notice- 
what do you notice about this 
sentence. 
 
 

Mentor Sentence Routine: Day 
2- Label the parts of speech.  
Mentor 

Mentor Sentence Routine: Day 
3- Invitation to revise, keep the 
meaning but revise the 
sentence. 

Mentor Sentence Routine: Day 
4- Invitation to re-write- keep 
the structure of the sentence 
but rewrite with your own 
meaning 

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit   
 

 

3.11Div Edit drafts using standard English conventions including: (iv) adjectives, including their comparative and superlative forms 

 

4.1.1 Adjectives that Tell What 
Kind Writing Workshop page 
290 
 
Adjectives and Articles Practice 
Pages 
Adjectives and Articles Practice 
Pages Answer Keys 
Adjectives and Articles Display 
and Engage 
 

4.1.2 Adjectives that Tell How 
Many Writing Workshop page 
291 
 

4.1.3 This, That, and Articles 
Writing Workshop page 292 

4.1.4 Review Adjectives and 
Articles Writing Workshop page 
293 
 

4.1.5 Connect to Writing:  Using 
Adjectives and Articles Writing 
Workshop page 294 
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https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjectivesandarticles_411/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjectivesandarticles_411/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjectivesandarticles_411/
https://drive.google.com/open?id=13BdMWwzSSvNetWsCj9bD117H0SgRHJNY
https://drive.google.com/open?id=13BdMWwzSSvNetWsCj9bD117H0SgRHJNY
https://drive.google.com/open?id=1M8BzxrDHp15yMuecdPSw72NQXYZ41tdi
https://drive.google.com/open?id=1M8BzxrDHp15yMuecdPSw72NQXYZ41tdi
https://drive.google.com/open?id=1u-LMJUpqWk_XO4N5-wdscjjch64m0Gtq
https://drive.google.com/open?id=1u-LMJUpqWk_XO4N5-wdscjjch64m0Gtq
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_412/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_412/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_412/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
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Mini Lesson - Revision to 
include figurative language 
Focus TEKS: 3,12A 
Supporting TEKS: 3.6B ,3.6D, 
3.10G, 3.11C 
ELPS: 3E, 3H, 5G 
  
Learning Purpose: The 
students will revise their drafts 
to include figurative language.  
  
Hook: Show the Figurative 
Language Rap video  
  
Think-pair-share: Pause the rap 
song after the introduction of 
each figure of speech and have 
the students create one. Then 
share it with the whole class.  
Review  Figurative Language- 
Anchor Chart 

  

Tell students that they will 
revise their drafts to include at 
least 3 of the figurative 
language techniques. Show the 
chart with the mentor or  poem 
and think aloud:  

• What poetic elements and 
techniques did the author use 
in stanza 1? (Response: The 
author used the repetition of 
“Why don’t” to start verses 1 & 
2 using the same structure to 
ask a question) 

• What was the author’s purpose 
in using this technique? 
(Response: The purpose of 

Mini Lesson - Revision to improve 
word choice 
Focus TEKS: 3,12A 
Supporting TEKS: 3.6B ,3.6D, 3.10G, 
3.11C 
ELPS: 3E, 3H, 5G 
  
Learning Purpose: The students will 
revise their drafts to improve word 
choice to develop voice.  
  
Hook: Brainpop Jr. Video: Imagery 
Review the Anchor Chart: Word 
Choice, Anchor Chart: Visualize and 
Anchor Chart: Author's Craft 
  
Think-pair-share: Why is it important 
that the authors choose the words 
they use carefully? (Response: 
Authors choose specific words to 
support their specific purposes and 
help the reader create vivid mental 
images and feel what the author is 
trying to communicate.) 
  

 
Remind students that being 
intentional in their word choice is 
necessary to create “voice” (refer to 
anchor chart) and to express an idea 
or feeling clearly and 
efficiently.  Explain that descriptive 
language- words and phrases that 
help paint a picture in the reader’s 
mind. This includes:  

• Precise words- specific nouns and 
verbs: for example, instead of 
writing “a dog jumped”, I can write 
“a labrador pounced”  

• Sensory language- (make connection 
with adjectives and adverbs): for 
example, instead of writing “I looked 
at the clock”, I can write “ I anxiously 

Mini Lesson - Conferencing with 
others  
Focus TEKS: 3.12A 
Supporting TEKS: 3.11C 
ELPS: 3E, 3F, 3G 

  
Introduce Poem: Checklist to 
evaluate a poem and read it 
with the students. Tell them that 
they will use this checklist to 
guide their work in the 
conferences they will be having 
in small groups. They will 
actively listen for the details and 
descriptions in their classmates 
poems and they will make useful 
comments on what they liked 
and what they could improve.  
  
Pass out the page: Conferences: 
"Say Back Steps". Read it as a 
class and explain that this is the 
group procedure they will be 
following to conduct their 
conferences.  
Call a group of 2 or 3 students to 
the front to model group 
procedure. You may want to 
practice with them beforehand. 
Allow the students to evaluate 
the class poem as a model for 
how their group work should be 
conducted.  
  

 
Conferences in small groups: 
Groups follow the steps on the 
page Conferences: "Say Back 

Mini Lesson - Edit and Publish 
 Focus TEKS: 3.12A 
Supporting TEKS: 3.11D, 3.11E  
ELPS:  
 Learning Purpose: The students will edit and publish their poems.  
 Hook: Review Anchor Chart- Editing 

 
Explain that writers may or may not follow grammar and 
punctuation rules when writing poems. Show the chart with the 
Mentor Poem or project Model or Mentor Poem. Have students 
notice the conventional use of the comma after the introductory 
word, in the series, and in the compound sentences and the 
correct end mark at the end of the sentence. Then point out at the 
unconventional use of the capital letter at the beginning of each 
line. Explain that poets often capitalize the first work in a line even 
though each line is not a new sentence. You may want to show 
other poems from the mentor text as examples. Next, remind 
students that poetry is meant to be read aloud. Explain that poets 
use punctuation to show the reader how a poem should be read. 
Then read aloud the lines, demonstrating how to use the 
punctuation for dramatic effect.  
Pick a volunteer to share his poem, project it and think aloud how 
to edit it for capitalization, punctuation and spelling. 
   

 
Ask students to get their poems, a copy of Poem: Editing Checklist 
with the name of each student and a pencil and have them sit 
facing one another. The students will pass their poems and 
checklist clockwise and each student will peer edit for several 
rounds. The teacher will specify what to edit for each round 
following the Poem: Editing Checklist. For example, in the first 
round, the teacher says that they will edit to ensure that the 
author wrote his/her name on his page”. Next, when most of them 
are done, the teacher directs the students to pass the poem and 
checklist clockwise and tells them what they are going to focus on 
in that round. And so forth.  
 Remind the students that they will NOT write on their classmates’ 
poems but they will use their classmates’ checklist to write the 
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https://www.youtube.com/watch?v=3K9pd6h9JT0
https://www.youtube.com/watch?v=3K9pd6h9JT0
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://drive.google.com/open?id=1BL3uPznxyRbFoNPGP-0rLnjVJhIeY2R8
https://jr.brainpop.com/readingandwriting/writing/writingwiththesenses/
https://drive.google.com/open?id=1iOerE1dQe0K-fI2swWofPcl6OEBmHz2z
https://drive.google.com/open?id=1iOerE1dQe0K-fI2swWofPcl6OEBmHz2z
https://drive.google.com/open?id=1JzcUfr1Uv_vomYCTU_m99-P99zIgthKJ
https://drive.google.com/open?id=17aZ6iaTYWEdrlpQSEPuJA9GVsfuv9apH
https://drive.google.com/open?id=1RNqwdr20zMAeuGdjTY1W9edbHgYR9RGD
https://drive.google.com/open?id=1RNqwdr20zMAeuGdjTY1W9edbHgYR9RGD
https://drive.google.com/open?id=1kZqzLT-IDQYcHcYEhSmHi7BzsQ_3Ko1J
https://drive.google.com/open?id=1kZqzLT-IDQYcHcYEhSmHi7BzsQ_3Ko1J
https://drive.google.com/open?id=1kZqzLT-IDQYcHcYEhSmHi7BzsQ_3Ko1J
https://drive.google.com/open?id=1rdEv36z28besuEvVfxpyt9T3doLAm7Qx
https://drive.google.com/open?id=15mlkS-mqEHyycFGbDcwsrB69lqYXe6XE
https://drive.google.com/open?id=1g-XclEVHFa3G3LwKDZtceyLBBziEm8oX
https://drive.google.com/open?id=1g-XclEVHFa3G3LwKDZtceyLBBziEm8oX
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using repetition is to generate 
rhythm and to emphasize the 
main idea of the poem. These 
words help communicate the 
feeling of annoyance)  

• -Is there another poetic 
technique I recognize? 
(Response: The author uses 
personification when he refers 
to the tree as smart and that 
they need “to hold on to their 
leaves”; gives an object human 
qualities or characteristics) 

• What was the author’s purpose 
in using this technique? 
(Response: The author uses 
personification to make his 
description more interesting 
and vivid.) 
Think-pair-share: The students 
answer the same questions 
about stanza 2. (Response: 
Personification in verse 1 
“school throws open” and verse 
6 “the calendar says”. The 
author uses personification to 
help the reader create a more 
vivid mental image.) The 
students share responses with 
the whole group. 
Point to the last stanza of the 
poem and ask: What is one 
new technique the author uses 
in the last line? (Response: 
Hyperbole). What was the 
author’s purpose in using it? 
(Response: It makes the poem 
more interesting and 
emphasizes how strongly the 

observed the golden hands of the 
clock). 
Model how to improve word choice 
using the draft of the Mentor Poem: 
If Leaves Stayed Green, written in 
previous lessons and Poem: Improve 
Word Choice. Either display the 
changes or use the Poem: Improve 
Word Choice as a guide to model 
within the Mentor Poem the 
changes while thinking aloud how to 
go about choosing more specific 
words according to the mental 
images you want to create. As you 
improve word choice ask the 
students for suggestions.  
  

 
Before starting the collaborate 
phase, post a chart paper per group, 
around the rooms. Remind the 
students that they may use the 
anchor charts and mentor texts to 
generate ideas when they revise the 
drafts. Likewise, suggest them to 
refer to a thesaurus for this activity.  
  
In pairs, students first revise 
partner’s # 1 first stanza, and discuss 
which words are too general and 
could be changed for more specific 
and descriptive words. Partner #1 
decides if he/she wants to make any 
of the changes discussed. Then they 
switch and work with partner’s 
#2  first stanza. Next, they copy the 
revised stanzas in a post-it each and 
post them on the chart paper 
designated for their group number. 
Finally, the students in their small 
groups, have a Gallery Walk and talk 
about the descriptive words that 
were used. Each student responds to 

Steps" previously modeled. After 
listening to the reading of the 
poem, the students use the 
Poem: Checklist to evaluate a 
poem as a guide to make 
suggestions on how to improve 
the poem. 

  
Students revise their own poems 
using the suggestions given by 
their groups and make the 
changes they consider 
necessary.  
Closure: Students 
complete  Conferencing in 
Groups- Rubric 
Extension: Students complete 
the Group Work Self-Evaluation 
which on the page: Conferencing 
in Groups- Rubric 
 

errors they find. The editor will write his/her initials besides his 
notes in case the author needs to ask for clarification when he is 
reviewing the corrections during his independent work.  

  
Students revise the peer editing annotations in their editing 
checklist, evaluate the suggestions, correct their drafts and work 
on publishing the poem. They can use manila paper or cardboard 
to write out the final copy of the poem and illustrate it. Remind 
them do their best since the following lesson they will present it to 
the whole class.  
Closure: Students complete the Editor's Job Self-assessment 
 Extension: Quick write: What connections can you find between 
this lesson and the saying: “two heads are better than one”. 
 

https://drive.google.com/open?id=1J68eLdjBjD8yyMTPvsmyw4Qq0ujXoSnx
https://drive.google.com/open?id=1J68eLdjBjD8yyMTPvsmyw4Qq0ujXoSnx
https://drive.google.com/open?id=1J68eLdjBjD8yyMTPvsmyw4Qq0ujXoSnx
https://drive.google.com/open?id=1J68eLdjBjD8yyMTPvsmyw4Qq0ujXoSnx
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit?usp=sharing
https://drive.google.com/open?id=1kZqzLT-IDQYcHcYEhSmHi7BzsQ_3Ko1J
https://drive.google.com/open?id=1RNqwdr20zMAeuGdjTY1W9edbHgYR9RGD
https://drive.google.com/open?id=1RNqwdr20zMAeuGdjTY1W9edbHgYR9RGD
https://drive.google.com/open?id=1-SdfbjYn_acb9LIWRhxTQamOQz5gNK_X
https://drive.google.com/open?id=1-SdfbjYn_acb9LIWRhxTQamOQz5gNK_X
https://drive.google.com/open?id=1-SdfbjYn_acb9LIWRhxTQamOQz5gNK_X
https://drive.google.com/open?id=1-SdfbjYn_acb9LIWRhxTQamOQz5gNK_X
https://drive.google.com/open?id=1Sko6BRxMSJW8ykRytDgh9vicSZQ8ggtm
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author feels about his desire of 
leaves always staying green). 

  
Before starting the collaborate 
phase, the teacher should have 
posted a chart paper per group, 
round the class. Remind the 
students that they may use the 
guiding questions, anchor 
charts and mentor texts to 
generate ideas when they 
revise the drafts.  
 In pairs, students first revise 
partner’s # 1 first stanza, and 
discuss necessary changes to 
include figurative language. If 
they already have included 
one, they think if it can be 
improved. Partner #1 decides if 
he/she wants to make any of 
the changes discussed. Then 
they switch and work with 
partner’s #2  first stanza. Next, 
they copy the revised stanzas in 
a post-it each and they post 
them on the chart paper 
designated for their group 
number. Finally, the students in 
their small groups, have a 
Gallery Walk and talk about 
what technique was used. Each 
student responds to at least 
one post-it by writing next to it 
what they liked.  

  
Independent work: Students 
revise the second and third 
stanzas to add figurative 

at least one post-it by writing next to 
it what he/she liked. 

  
Independent work: Students revise 
the second and third stanzas of their 
drafts to improve word choice by 
changing and/or adding specific and 
descriptive words in case it's 
necessary. Remind students they 
need to check for nouns, verbs, 
adjectives and adverbs. They can 
refer to the examples in the post-its, 
the mentor poem or mentor text- 
Gone Fishing. Likewise, they can use 
a thesaurus. 
  
Hold individual conferences to 
monitor how students incorporate 
specific and descriptive words in 
their poems. If a student is having 
trouble describing his ideas, show 
him pictures related to the season 
they have chosen, and help him 
describe what he sees using his 5 
senses. Use his own draft to model 
how to improve word choice.  
  
Closure: Students complete the 
Poem Rubric- Word Choice  
  
Extension: Students complete the 
Self-evaluation questions found 
below the Poem Rubric- Word 
Choice 
 

https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit?usp=sharing
https://drive.google.com/open?id=12aZW4fdEMxSZbTrrXjhGcx_Wzk9bNVsF
https://drive.google.com/open?id=12aZW4fdEMxSZbTrrXjhGcx_Wzk9bNVsF
https://drive.google.com/open?id=12aZW4fdEMxSZbTrrXjhGcx_Wzk9bNVsF
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language in case it's necessary. 
Remind students they need at 
least 3 in their poems. They can 
refer to the examples in the 
post-its, the mentor poem or 
mentor text- Gone Fishing.  
  
Hold individual conferences to 
verify if students recognize 
figurative language and are 
able to incorporate them in 
their poems. If necessary, 
model how to incorporate 
them using their own drafts.  
  
Closure: Students complete the 
Rubric: Figures of Speech  
  
Extension: Students complete 
the Self-evaluation questions 
found below the Rubric: 
Figures of Speech 

 

 

 

 

 

 

https://drive.google.com/open?id=1xQADeQU2gjJJZgs4Peufo9h_0uoIqLwM
https://drive.google.com/open?id=1xQADeQU2gjJJZgs4Peufo9h_0uoIqLwM
https://drive.google.com/open?id=1xQADeQU2gjJJZgs4Peufo9h_0uoIqLwM
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Week 4 Monday 12/02 Tuesday 12/3 Wednesday 12/4 Thursday 12/5 Friday 12/6 

 

 

Response Skills (Spiral) 

3.7C Use text evidence to 

support an appropriate 

response 

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

 

                                                                                          Genre:  Fiction/Poetry (Spiral 3.3B) 

3.8B Explain the relationships 
among the major and minor 
characters 

3.8C Analyze plot elements, 

including the sequence of 

events, the conflict, and the 

resolution 

3.10D Describe how the 
author's use of imagery, literal 
and figurative language such as 
simile, and sound devices such 
as onomatopoeia achieves 
specific purposes 

3.10D Describe how the 
author's use of imagery, literal 
and figurative language such as 
simile, and sound devices such 
as onomatopoeia achieves 
specific purposes 

3.6F Make inferences and use 
evidence to support 
understanding 

 

How do the interactions between 
characters reveal their 
relationship(s)? 
How do the interactions between 
characters reveal character traits? 
What is the character’s 
motivation?  
What text evidence supports how 
the character(s) is feeling? 

Which sentence best describes 
(Character) and (Character)’s 
relationship?    
(Character 1)’s conversation with 
(Character 2) shows that he — 

 (Character 1)’s interaction with 
(Character 2) shows that he — 
(Note: The answer choices were 
character traits.) 
(Character) (character action) 
because —  
Why does (Character) (character 
action)?    
(Character 1) does not want to 
(action+ preposition: play with, sit 
near) (Character 2) mainly because 
he — 

What specific language does the author use  
to help the reader visualize? 

What conclusions can be drawn 
based on evidence throughout 
the whole text? 
What conclusions can be drawn 
based on evidence in a section 
of text? 
What conclusions can be drawn 
based on a sentence and/or 
detail from the text? 
What conclusions can be drawn 
based on the title of the text? 
What text evidence supports 

inferences and/or conclusions 

drawn from the text? 
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Which sentence best shows that 
(Character) is (feeling)?   
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 Mini Lesson - Character 
Relationships 
Text: Running Rivals 
Focus TEKS: 3.8B 
Supporting TEKS: 3.6F, 3.7C, 
3.7E 
ELPS: 3E, 4J 
  
Learning Purpose: Students will 
make inferences about 
characters and their 
relationships based on text 
evidence from the story.  
  
Hook:  Character Analysis Video 
How can we understand how a 
character is feeling? 
How can we analyze how a 
character feels about another 
character? 
  

 
Model how to make inferences 
about a characters actions 
toward another character. First, 
review an inference with the 
class. Turn and Talk: “What is an 
inference?”  
  
Read page 284 to the class as 
the class reads along. Ask the 
following questions to help the 
class to think about how the 
character feels about another 
character and analyze their 
actions toward each other. 
Students turn and talk to discuss 
the answers and the teacher 

Mini Lesson - Influence of 
events on the problem and 
solutions 
Text: Running Rivals 
Focus TEKS: 3.8C 
Supporting TEKS: 3.6B, 3.6C, 
3.7D, 3.10B 
ELPS: 3H, 4G 
  
Learning Purpose: Students 
will analyze plot elements, 
including the sequence of 
events, the conflict, and the 
resolution of problems in a 
story.   
 1st Read of text:  Teacher 
models reading Running 
Rivals to students with 
fluency and thinking aloud as 
the text is read.  (Examples of 
think aloud: What does the 
title tell me about the 
text?  Will this text 

 Response to Reading: 
Reread pages 288-289. Turn 
and Talk: Why is Amy uneasy 
about talking to Madison? 
 Hook:  What steps do 
characters go through in 
order to resolve their 
problems in realistic fiction 
texts? (Think about the steps 
you go through when solving 
a problem). 

   
Explain to students that the 
main character(s) goes 

Mini Lesson – Figurative Language  
Writing Poetry-use Mentor Text Gone Fishing-book of poems  
(Module 9)  
Mini Lesson Focus TEKS: 3.10D 
Supporting TEKS: 3.6D, 3.10F 
ELPS: 4F, 4G 
Identify and describe similes and metaphors in poetry. 

 
will review the difference between similes and metaphors (from 
the previous lessons). For example, both similes and metaphors 
compare two things. Similes use the words “as”, “like” or “than” 
and metaphors do not. “Kate is like a baby” is a simile, because 
Kate is being compared to a baby using “like.” “Kate is a baby” is a 
metaphor because Kate is still being compared to a baby, but 
without using the word “like.” I will read the poem “My Favorite 
Day” (poem is provided in Books and Passages) from chart paper 
and underline the similes and circle the metaphors. (See Direct 
Teaching Example Chart in Teacher and Student Materials below.) 
Think Check 

Ask: How did I distinguish between similes and metaphors? 
Students should respond that similes use words such as "like" 
and "as" but metaphors do not, although both compare two of 
something. 

 

 
will read “The Pilot” (poem is provided in Books and Passages) 
aloud and identify the similes and metaphors in the poem, and 
discuss what is being compared. 
 

 
will read a poem and identify two similes and two metaphors in 
the poem and explain their meanings. (Student Independent 
Practice is provided below.) Note: You will need to write the 
poems on chart paper or copy each of the poems for students 
before the lesson for (the We section of) the lesson. 
 

Mini Lesson - Making Inferences 
about the text 

Text: Running Rivals 
Focus TEKS: 3.6F 
Supporting TEKS: 3.6G, 3.7C, 3.7E 
ELPS: 3E, 4J 
  
Learning Purpose: Students will 
make inferences and use text 
evidence to support 
understanding. 
  

Response to Reading: Imagine 
you are Amy, and you are writing 
a chapter in your memoir about 
your relationship with Madison. 
Describe ways the two of you are 
alike and ways you are different. 
Explain what you learned from 
Madison and how training with 
her affected you. 
  

Hook:  Making Inferences video 
Ask what does a reader do when 
they make an inference?  What 
does it mean to make an 
inference?   

 
Show students the Making 
Inferences (Anchor Chart). 
Remind students that authors 
may not explain everything in a 
text, and sometimes you have to 
read between the lines or make 
inferences to fill in the holes. 
Making an inference means 
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https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_running_050208/https://www.hmhco.com/rce/toc/
https://www.youtube.com/watch?v=3daaB08DhmE
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_running_050208/https://www.hmhco.com/rce/toc/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_tbe09fish_student/#cards--3re_tb_gonefish/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese05_student/#cards--3re_ese_rd_running_050208/https://www.hmhco.com/rce/toc/
https://www.youtube.com/watch?v=to30AJm2epQ
https://drive.google.com/open?id=1-OmGopsj3h0IqZCCDGDZL9mhJs-kE4FX
https://drive.google.com/open?id=1-OmGopsj3h0IqZCCDGDZL9mhJs-kE4FX
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helps guide the discussion 
where there are any 
misconceptions. 
Interpretive Questions: 

• How does Amy feel 
about Madison on page 
284? 

• Why does she feel that 
way?  

• How do you 
know?  Support your 
claim with text 
evidence. 

• Why did Amy rush into 
her room when she got 
home? 

• How would you 
describe the 
relationship of Amy 
and her dad from page 
284-286? Support your 
claim with text 
evidence.  

• How would you 
describe the 
relationship of Amy 
and her sister on page 
286? Support your 
claim with text 
evidence. 

  

 
Students work in pairs to 
analyze the character 
relationships and actions from 
pages 287-292 

• How would you 
describe how Madison 
felt when Amy’s sister 

through a major problem in 
any given story. To solve this 
problem they go through ups 
and downs.  This series of ups 
and downs that they go 
through is called the plot of 
the story. Story plots usually 
start with the characters in 
the story, the setting, and the 
conflict/problem they have to 
solve and end with the 
resolution of the problem. 
Choose from  Plot Anchor 
Chart     Literary Elements 
Anchor Chart       Narrative 
Elements  to explain the 
elements of a plot as follows: 

• Characters, setting, conflict 

• Rising action (the events that 
lead to the climax) 

• Falling action (the events that 
lead to solving the problem) 

• Resolution (the conclusion or 
how the conflict is solved) 
Return to the text Running 
Rivals.  Ask students to 
remind you of the problem 
and solution in the 
text.  Model determining 
important events by choosing 
the first one or two major 
events from the story that 
introduced the problem.  Put 
those events on a Story Map 
Graphic Organizer. 

 
Using the pictures and text 
for reference, students in 

taking what you know from the 
text, and the background 
knowledge you have to come up 
with an inference.  
Model the following questions 
using the Inference graphic 
organizer  Students will fill in 
their graphic organizer as the 
teacher models. 
  

• Why did Amy decide to tell her 
dad everything? Page 284 
(Inference: Amy told her dad 
everything.  Evidence: I told him 
about my first thoughts of 
nervousness, about worrying 
about my knee, about seeing 
Madison in the park, about my 
false starts, and finally about my 
really huge fear that I wouldn’t 
be ready for Friday’s meet.  Amy 
hadn’t told anyone. Not even her 
coach, but when Dad knocks on 
her door she just needs to tell 
someone). 

• Why has Amy kept all of her 
worries and nervousness to 
herself? Page 286 
(Inference:  Amy has kept all her 
worries and nervousness to 
herself.  Evidence: She hadn’t 
even told Coach Joe about her 
worries and nervousness.  Dad 
was the first person that she 
told). 

• Why does Dad look relieved 
when Amy finally asks for her 
sister, Natalie? Page 287 
(Inference:  Dad looks relieved 
when Amy asks for her sister 

https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_racecmp/#cards--3re_rac_10_plot/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_racecmp/#cards--3re_rac_10_plot/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_racecmp/#cards--3re_rac_12_literaryelements/
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_racecmp/#cards--3re_rac_12_literaryelements/
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
https://drive.google.com/open?id=1QaL7H_vOU1teKN5qeNSHvGUvnf1pIEH9
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
https://drive.google.com/open?id=1kJKk75l-WC1xBoC4uMKmReHEZwudfyY_
https://drive.google.com/open?id=1kJKk75l-WC1xBoC4uMKmReHEZwudfyY_
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asked Madison for 
advice on page 289? 
How do you 
know?  What evidence 
do you have to support 
your claim? 

• How would you 
describe Amy’s sister? 
What is a character 
trait that she has? 
What evidence do you 
have to support your 
claim? 

• What do you notice 
about Amy and 
Madison’s relationship 
on pages 291-292? 
What evidence do you 
have to support your 
claim? 

• How had Amy’s 
feelings changed 
toward Madison? What 
evidence do you have 
to support your claim? 

Students exchange partners and 
discuss their findings with their 
new partner. Did they find 
similarities? Differences? 
  

 
Students work individually to 
answer the following questions 
about the characters and their 
relationships in the story. 
Interpretive Questions: 

• How do you think Amy 
feels before the meet? 
Support your claim 

groups will jot down the 
remaining important events 
that happened in the story 
that led up to the solution on 
a chart paper.  
  
Groups should continue to 
use the graphic organizer to 
organize their 
thoughts.  Story Map Graphic 
Organizer 
Afterwards, students will do a 
gallery walk and give 
constructive feedback on 
post-it notes. 
Since feedback should be 
constructive - not destructive 
- students may need to 
practice giving positive and 
helpful feedback.  Some 
possible sentence starters 
could be: 
Excellent job on … One 
suggestion would be… I think 
your example was… I think 
you should add… Great work 
on… Don’t forget to… You did 
a super job on… I am 
confused by… Consider 
changing… What really 
impressed me was… I enjoyed 
your writing because… Maybe 
you should add… I was 
wondering if… to me, the best 
part was… One problem I 
see.. 

  
students complete the 
following questions: 

Natalie. Evidence: “Dad?” I asked, 
“I need to talk to Natalie,”  I said. 
“No offense or anything,” I added 
quickly. Dad stood up. He even 
looked a little relieved. Dad isn’t 
sure how to help her solve her 
problem  He doesn’t offer any 
solutions, and he suggests that 
Amy talk to Natalie instead). 

 
Using the Inference graphic 
organizer students will work in 
pairs/ trios/ or small groups to 
answer the following questions: 
  

• Why does Natalie want Amy to 
go talk to Madison? Page 287 
(Inference: Natalie wants Amy to 
go talk to Madison.  Evidence: 
Maybe you can practice with her 
or something.  She is just a girl 
who likes to run like you do 
Natalie is hoping to help Amy’s 
nervousness and worry). 

• Why would the author title this 
section “My Biggest 
Competition”  Page 288 
(Inference:  This section is titled 
“My Biggest Competition” 
Evidence: This section is about 
meeting Madison at the track. 
Madison is Amy’s biggest 
competition, but Madison also 
feel that Amy is her biggest 
competition). 

• What is surprising about the way 
Madison feels about Amy?  Page 
289 (Inference:  It is surprising the 
way Madison feels about 

http://www.readingrockets.org/pdfs/storymap_complex3.pdf
http://www.readingrockets.org/pdfs/storymap_complex3.pdf
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
https://docs.google.com/document/d/1ionucMtLXeIO1JQRN1cCCZg4cVNp9jiMWwMPaa_EBkE/edit
https://drive.google.com/open?id=1kJKk75l-WC1xBoC4uMKmReHEZwudfyY_
https://drive.google.com/open?id=1kJKk75l-WC1xBoC4uMKmReHEZwudfyY_
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with evidence from the 
text. 

• How did Amy feel 
about coming in 2nd 
place? Support your 
claim with evidence 
from the text. 

• How would you 
describe how the 
relationship between 
Amy and Madison has 
changed on page 296? 
Support your claim 
with evidence from the 
text.  

Extension: Quick Write: 
Describe your relationship with 
a friend or family member and 
give examples to support your 
claim. 
 

• What was the main problem 
of the story? 
(Conflict)  Possible student 
responses (Amy, a 
competitive runner, could not 
race due to an injury) 

• What was the event that led 
to the climax of the story? 
(Rising action) Possible 
student responses (Amy’s 
sister suggests she meets with 
Madison to ask her for advice) 

• What was the turning point of 
the story? (Climax) Possible 
student responses (Amy 
meets with Madison and 
discovers they admire each 
other’s talents) 

• What event led to solving the 
problem? (falling action) 
Possible student responses 
(Amy competes with 
Madison) 

• How was the problem solved? 
(Resolution) Possible student 
responses (Madison beats 
Amy in a competition but Amy 
runs her personal best, which 
is an accomplishment for her.) 

• Amy Reid said on page 293 
that little butterflies started 
to form in her stomach. What 
event led to her saying this? 
Possible student responses (It 
was the final meet for Amy to 
compete with 
Madison.  Anyone who 
finished first or second would 
compete in the State Finals) 

Amy.  Evidence: Madison 
laughed, “because you are my 
biggest competition”  Madison is 
intimidated by Amy as well. Amy 
is not the only one who is 
nervous.  Madison is nervous as 
well).   

 
Using the Inference graphic 
organizer students will work 
independently to answer the 
following questions: 
  

• Why does Amy feel happier than 
she had in days? Page 292 
(Inference: Amy feels happier 
than she had in days.  Evidence: 
Amy finally beat Madison. Amy 
also knows that Madison is just 
as nervous as she is.  They also 
both have strengths and faults 
when it comes to their running 
styles). 

• Why does Madison say she “can’t 
wait until the next meet” ? Page 
296 (Inference: Madison says, 
“she can’t wait until the next 
meet”  Evidence: Now that she 
has met Madison, and they have 
worked together to help each 
other become stronger runners, 
her nervousness and worry has 
gone away.  Amy also beat 
Madison in one of the races, so 
she knows it is possible). 

• The illustrations help the reader 
understand? (Inference: The 
illustrations help the 
reader.  Evidence: The 

https://drive.google.com/open?id=1kJKk75l-WC1xBoC4uMKmReHEZwudfyY_
https://drive.google.com/open?id=1kJKk75l-WC1xBoC4uMKmReHEZwudfyY_
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In journals, students write a 
brief retelling of the story. 

Extension:  If you were Amy 
Reid, would you have taken 
Natalie’s advise to meet and 
practice with Madison? Why 
or why not? 
Response sentence stem: If I 
were Amy Reid, I would 
have/would not have … , 
because ... 
 

illustrations help me as a reader 
to visualize what is happening in 
the text.  I can also see characters 
feelings and how they feel when 
they interact with other 
characters). 
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  In the poem, which words help the reader imagine the 
speaker’s 
experience?\ 
Which line from the poem helps the reader imagine the 
speaker’s 
experience while (action)? 
Read these lines from the poem. 

 
These lines mainly help the reader imagine — 
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                                                                                 Daily Writing Routine 

Mentor Sentence Routine: Day 
1- Copy or glue sentence into 
notebook. Invitation to notice- 
what do you notice about this 
sentence. 
 
 

Mentor Sentence Routine: Day 
2- Label the parts of speech.  
Mentor 

Mentor Sentence Routine: Day 
3- Invitation to revise, keep the 
meaning but revise the 
sentence. 

Mentor Sentence Routine: Day 
4- Invitation to re-write- keep 
the structure of the sentence 
but rewrite with your own 
meaning 

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit   
 

 

3.11(D) edit drafts using standard English conventions including: (v) adverbs that convey time and adverbs that convey manner 

 

4.1.1 Adjectives that Tell What 
Kind Writing Workshop page 
290 
 
 
  
Adjectives and Articles Practice 
Pages 
Adjectives and Articles Practice 
Pages Answer Keys 
Adjectives and Articles Display 
and Engage 
 

4.1.2 Adjectives that Tell How 
Many Writing Workshop page 
291 
 

4.1.3 This, That, and Articles 
Writing Workshop page 292 
 

4.1.4 Review Adjectives and 
Articles Writing Workshop page 
293 
 

4.1.5 Connect to Writing:  Using 
Adjectives and Articles Writing 
Workshop page 294 
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https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjectivesandarticles_411/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjectivesandarticles_411/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjectivesandarticles_411/
https://drive.google.com/open?id=13BdMWwzSSvNetWsCj9bD117H0SgRHJNY
https://drive.google.com/open?id=13BdMWwzSSvNetWsCj9bD117H0SgRHJNY
https://drive.google.com/open?id=1M8BzxrDHp15yMuecdPSw72NQXYZ41tdi
https://drive.google.com/open?id=1M8BzxrDHp15yMuecdPSw72NQXYZ41tdi
https://drive.google.com/open?id=1u-LMJUpqWk_XO4N5-wdscjjch64m0Gtq
https://drive.google.com/open?id=1u-LMJUpqWk_XO4N5-wdscjjch64m0Gtq
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_412/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_412/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_412/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_413/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
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Use the exemplar essay “The Importance of Clean Water” that was used last week to show students areas that the essay was revised.  Refer to the CUPS and ARMS chart as 
a guide for the revising and editing “look-fors.” Use a previously written paragraph to model how to revise.  Show students where they can make changes.   You may also use 
the Texas Gateway Revising and Editing Lesson to model and support students with the revision process. 

Use the mentor text  Fun and Feisty, as an invitation for students to notice the introduction, transition words, and the conclusion.  After the introduction is modeled, read 
the composition to find a place to add an additional detail. Show the students how to add a detail. Be sure to focus on interesting verbs to reinforce the grammar focus.  For 
the informational text, it is important for students to check to see if they are giving reasons and examples to support the central idea. Lastly, check the conclusion.  Model 
writing a conclusion that restates the central idea. Model a different conclusion than the one shown in the mentor text. Please post this revising anchor chart to support 
students’ during the revision process. 

  

How are students working together to craft writing pieces?  
Have students exchange their draft with  partner. Tell students to read the draft carefully and provide one “glow” (something that the students had done well in their 
writing) and one “grow” (an area of improvement) for the essay.  Students will write their glow and grow on a post it and give it back to the author of the essay to consider 
during the revising and editing process. 

 
Students will consider what they have learned during the modeling and the “glow” and “grow” received from their partner to revise essay.  Students may refer to the STAAR 
Expository Revision Rubric for additional support during this process. Once revising and editing is complete, students will conference with the teacher with the Expository 
Rubric. Is referred to for additional feedback before publishing  
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https://drive.google.com/a/dallasisd.org/file/d/19GTVTIEWSzkcjh6eNuUDXoW24IIGGJiY/view?usp=sharing
https://www.texasgateway.org/resource/revise-your-writing
https://www.texasgateway.org/resource/revise-your-writing
https://drive.google.com/a/dallasisd.org/file/d/1SyZ07HNo4-ug1g6v4ibv923ev1tiM6t-/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1G7nZrV4UEXOW2L1tyq2E3qSxQ25D7eP8/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1G7nZrV4UEXOW2L1tyq2E3qSxQ25D7eP8/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1mMFQjtJllW0w4wNfdWPehJCtNXqOExW_/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1mMFQjtJllW0w4wNfdWPehJCtNXqOExW_/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/1mMFQjtJllW0w4wNfdWPehJCtNXqOExW_/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/17_zTSgUHgPO22MO_wVnYbhagMR-GSYJr/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/17_zTSgUHgPO22MO_wVnYbhagMR-GSYJr/view?usp=sharing
https://drive.google.com/a/dallasisd.org/file/d/17_zTSgUHgPO22MO_wVnYbhagMR-GSYJr/view?usp=sharing
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Week 5 Monday 12/9 Tuesday 12/10 Wednesday 12/11 Thursday 12/12 Friday 12/13 

 
 

Response Skills  

3.7B Write a response to a 

literary or informational text 

that demonstrates an 

understanding of a text 

3.7C Use text evidence to 

support an appropriate 

response 

3.7F Respond using newly 

acquired vocabulary as 

appropriate 

3.7D Retell and paraphrase 

texts in ways that maintain 

meaning and logical order 

3.7G Discuss specific ideas in 

the text that are important to 

the meaning 

 

Genre:  All Genres (Spiral 3.3B))  

Devoted to spiraling All Student Expectations from 1st and 2nd six weeks of instruction.  Use student data to plan effectively 
Review Week 

All Genres 
Based on Campus Data 

Fiction 3.8B Explain the 
relationships among the 
major and minor characters 

Fiction 3.8C Analyze plot 
elements, including the 
sequence of events, the 
conflict, and the resolution 

Poetry 3.10D Describe how the 
author's use of imagery, literal 
and figurative language such as 
simile, and sound devices such as 
onomatopoeia achieves specific 
purposes 

Informational 3.9Di Recognize 
characteristics and structures 
of informational text, 
including: (i) the central idea 
with supporting evidence 

Informational 3.9Dii Recognize 
characteristics and structures of 
informational text, including: 
(ii) features such as sections, 
tables, graphs, timelines, 
bullets, numbers, and bold and 
italicized font to support 
understanding 

 

How do the interactions 
between characters reveal 
their relationship(s)? 
How do the interactions 
between characters reveal 
character traits? 
What is the character’s 
motivation?  
What text evidence supports 
how the character(s) is 
feeling? 

Which sentence best describes 
(Character) and (Character)’s 
relationship?    
(Character 1)’s conversation 
with (Character 2) shows that 
he — 

 (Character 1)’s interaction 
with (Character 2) shows that 
he — (Note: The answer 
choices were character traits.) 
(Character) (character action) 
because —  
Why does (Character) 

What specific language does the 
author use to help the reader 
visualize? 

What details and facts 
support the main idea(s) in 
text?  
How is the main idea(s) 
determined using facts and 
details from the text? 

Which text feature in the article 
helps the reader understand 
____________? 
Which section provides 
information about 
______________? 
Which part of the article helps 
the reader 
understand___________? 
Which section would be most 
helpful to a person who wanted 
to _________? 
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(character action)?    
(Character 1) does not want to 
(action+ preposition: play with, 
sit near) (Character 2) mainly 
because he — 
Which sentence best shows 
that (Character) is (feeling)?   

To learn ______________ the 
reader should refer to 
____________. 
The caption under the first 
photograph in the selection 
explains ______________. 
Which section provides 
information about (detail or 
main idea from the 
section)? 
Which section would be most 
helpful to a person who wants 
to find 
information about (idea from 
the article) 
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Mini Lesson - Inferences: Character actions, feelings, and 
interactions  
 Text: Two Bear Cubs  
Focus TEKS: 3.8B, 3.8C 3.6F 
Supporting TEKS: 3.7B, 3.7C, 3.8A 
ELPS: 3E, 4B, 3H 
 Learning Purpose: Students will make inferences about characters 
and their relationships based on text evidence from the story. 
  
Response to Reading: In Two Bear Cubs, many animals try to help 
Mother Grizzly save her cubs but fail. The smallest and most 
unlikely of creatures, Measuring Worm, finds a way to rescue Older 
Brother and Younger Brother in the end. Why do you think 
Measuring Worm succeeded when all the other animals failed? 
  
Hook:  Character Analysis Video 
How can we understand how a character is feeling?  
  
How can we analyze how one character feels about another 
character? 
  
Show students the Making Inferences (Anchor Chart). Remind 
students that authors may not tell everything in a text, and how 
sometimes you have to read between the lines or make inferences 
to fill in the holes. Explain that to make inferences or make your 
best guess you use clues from the text plus what you know.   
Students fill in their Making Inferences Graphic Organizer as the 
teacher models  
  
Have students read paragraph 47.  Mother Grizzly sees this, she 
begins to weep. Other creatures gather around to console 
her.   Does it say anywhere that Mother Grizzly is sad? (students’ 
response: No, it doesn’t).  
  
Ask students what makes them think that Mother Grizzly is sad 
(students’ response: Mother Grizzly begins to weep, and I know 
weep means cry, so if she is crying she must be sad).  

Point out that students just made an inference! (They made their 
best guess based on evidence from the text.) Explain the meaning 

Mini Lesson – Figurative Language  

Writing Poetry-use Mentor Text 
Gone Fishing-book of poems  

Mini Lesson Focus TEKS: 3.10D 

Supporting TEKS: 3.6D, 3.10F 

ELPS: 4F, 4G 

Identify and describe similes and 
metaphors in poetry. 

 will review the difference 
between similes and metaphors 
(from the previous lessons). For 
example, both similes and 
metaphors compare two things. 
Similes use the words “as”, “like” 
or “than” and metaphors do not. 
“Kate is like a baby” is a simile, 
because Kate is being compared to 
a baby using “like.” “Kate is a 
baby” is a metaphor because Kate 
is still being compared to a baby, 
but without using the word “like.” I 
will read the poem “My Favorite 
Day” (poem is provided in Books 
and Passages) from chart paper 
and underline the similes and circle 
the metaphors. (See Direct 
Teaching Example Chart in Teacher 
and Student Materials below.) 

Think Check 

Ask: How did I distinguish between 
similes and metaphors? Students 
should respond that similes use 
words such as "like" and "as" but 
metaphors do not, although both 
compare two of something. 

Mini-Lesson: Text Features 
Text:  
Focus TEKS: 3.9Di 
Supporting TEKS: 3.6F, 3.6H, 3.7B, 3.7C 
ELPS: 5B, 5G 
  

Learning Purpose:  Students will examine the author's use of 
text features. 

 
Direct students' attention to the two text features in the 
article:  photographs and a table of data.  Ask:  What do these 
text features show us? 
Discuss with students that the pictures are showing the girls 
playing in the game and the data table shows statistics from 
the game. 
  

 
Groups will examine the pictures and the data table.  Groups 
should: 
write captions to go with the pictures.  They should give text 
evidence to support their captions.   
Write their response to Paragraph 6 based on the data table. 
  
After groups have finished, allow groups to share with other 
groups or the whole class. 
  

 
Students should do a QuickWrite about the value of teamwork 
to the Owl's basketball team 
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https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese04_student/#cards--3re_ese_mo_storiesstage_04/https://www.hmhco.com/rce/toc/
https://www.youtube.com/watch?v=3daaB08DhmE
https://drive.google.com/open?id=1-OmGopsj3h0IqZCCDGDZL9mhJs-kE4FX
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
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of “reading between the lines” and “making your best guess using 
evidence.” 

Model how to fill in this information on the Making Inferences 
Graphic Organizer (Clues in the text:  Mother Grizzly was 
weeping.  What I know: weeping means crying.  Inference: Mother 
Grizzly must be sad that her cubs are missing).  

  
Ask: Why does Younger Brother eventually decide to follow Older 
Brother to the stone? Paragraph 14 (Clues in the text:  Younger 
Brother follows Older Brother to the stone  What I know: the text 
says, Older Brother was taunting him.  I know taunting means 
teasing, so maybe he was being pressured by Older 
Brother.  Inference: Younger Brother went to the Stone because 
Older Brother was teasing/ taunting/ pressuring him). 

Explain the relationship among the characters when they try to find 
the bear cubs. Paragraph 22-38 (Clues in the text:  All the characters 
work together to try to find the cubs.  What I know: I know they all 
stop what they are doing and agree to help look for the 
cubs.  Inference: The animals have a close and trusting relationship, 
because all the characters stop what they are doing to help Mother 
Grizzly). 

  

Students will fill in this information on the Making Inferences 
Graphic Organizer with a partner/ trio/ or small group. 

• Why did the animals laugh when Measuring Worm says he will try 
to save the cubs? Paragraph 50 (Clues in the text:  The animals 
laugh at Measuring Worm  What I know: the text says, Mountain 
Lion calls Measuring Worm foolish.  Inference: The animals do not 
believe Measuring Worm is capable of rescuing the cubs.  Everyone 
laughs because they think when he offers to save the cubs it is 
unrealistic and silly). 

• How does Mother Grizzly feel about Measuring Worm? Paragraph 
50 (Clues in the text:  In paragraph 50 Mother Bear says, “I 
welcome your help” What I know: If you welcome someone’s help, 

will read “The Pilot” (poem is 
provided in Books and Passages) 
aloud and identify the similes and 
metaphors in the poem, and 
discuss what is being compared. 

will read a poem and identify two 
similes and two metaphors in the 
poem and explain their meanings. 
(Student Independent Practice is 
provided below.) Note: You will 
need to write the poems on chart 
paper or copy each of the poems 
for students before the lesson for 
(the We section of) the lesson. 

 

https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
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you must trust them and be willing to let them help you.  Inference: 
Mother Grizzly trusts that Measuring Worm can find her cubs). 

 
Students will fill in this information on the Making Inferences 
Graphic Organizer independently. 

• How do the brother’s moods change once Measuring Worm 
explains how brave their mother was? Paragraphs 67 (Clues in the 
text:  In paragraphs 67 Measuring Worm tells the cubs that their 
mother is the bravest creature.  What I know: If the Mother Grizzly 
is brave, then the cubs would want to be like their 
mother.  Measuring Worm is trying to motivate the cubs to be like 
their mother. Inference: The cubs will want to be brave like their 
mother if they want to come down the mountain).  

• In Paragraphs 76-79 how do Mother Grizzly’s feelings and actions 
change?  Paragraphs 76-79 (Clues in the text:  In paragraph 76 
Mother Grizzly is scolding her cubs, but by paragraph 79, she is 
gathering them up in her arms. What I know: If you are scolding 
them, you are angry or upset.  But when she holds them in her 
arms, she is glad they are safe. Inference: Mother Grizzly is glad to 
have her cubs back safe in her arms. She knows they have learned 
their lesson). 

 Extension:  Write your own drama that includes a cast of 
characters, a storyteller (narrator), stage directions, and scenes   

https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
https://drive.google.com/open?id=1EWFdEgvj7ajwhulNbAPKcs545Jk3FoDh
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Which sentence best describes 
(Character) and (Character)’s 
relationship?    
(Character 1)’s conversation with 
(Character 2) shows that he — 

 (Character 1)’s interaction with 
(Character 2) shows that he — 
(Note: The answer choices were 
character traits.) 
(Character) (character action) 
because —  
Why does (Character) (character 
action)?    
(Character 1) does not want to 
(action+ preposition: play with, sit 
near) (Character 2) mainly 
because he — 
Which sentence best shows that 
(Character) is (feeling)?   

Look at the diagram below.  

 
Which event belongs in the 

empty box?    

Which sentence best 

completes the diagram?    

Which detail from the story 
belongs in the empty box?   

In the poem, which words help the 
reader imagine the speaker’s 
experience?\ 
Which line from the poem helps 
the reader imagine the speaker’s 
experience while (action)? 
Read these lines from the poem. 

 
These lines mainly help the reader 
imagine — 

Which detail from the 
selection suggests that 
(someone/something from 
text) is (character trait)?    
According to the selection, 
the problem with 
(someone/something from 
text) was that 
(he/she/it/they) —  
Read the diagram. 
 

 
Which of the following 
correctly completes the 
diagram?    
The main reason for (idea 
from text) is to —    
One reason the 
(someone/something from 
text) has a (event from text) 
is to —    
What happened to 
(someone/something from 
text) at (event from text)? 

Which text feature in the 
article helps the reader 
understand ____________? 
Which section provides 
information about 
______________? 
Which part of the article helps 
the reader 
understand___________? 
Which section would be most 
helpful to a person who 
wanted to _________? 
To learn ______________ the 
reader should refer to 
____________. 
The caption under the first 
photograph in the selection 
explains ______________. 
Which section provides 
information about (detail or 
main idea from the 
section)? 
Which section would be most 
helpful to a person who wants 
to find 
information about (idea from 
the article) 
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(Someone/something from 
text) (action) because — 
What is paragraph # mostly 
about?    
What is the section titled 
“(subtitle)” mainly about?    
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Daily Writing Routines 

Mentor Sentence Routine: Day 
1- Copy or glue sentence into 
notebook. Invitation to notice- 
what do you notice about this 
sentence. 
 
 

Mentor Sentence Routine: Day 
2- Label the parts of speech.  
Mentor 

Mentor Sentence Routine: Day 
3- Invitation to revise, keep the 
meaning but revise the 
sentence. 

Mentor Sentence Routine: Day 
4- Invitation to re-write- keep 
the structure of the sentence 
but rewrite with your own 
meaning 

Mentor Sentence Routine:  
Day 5 - Assessment Revise and 
Edit   
 

 

3.11(D) Edit drafts using standard English conventions including: (iv) adjectives, including their comparative and superlative forms 

 4.2.1 Adding -er, -ier, and More 
Writing Workshop page 295 
 
  
Adjectives that Compare 
Practice Pages 
Adjectives that Compare 
Practice Pages Answer Keys 
Adjectives that Compare 
Display and Engage 
 

4.2.2 One-Syllable Adjectives 
that Compare Writing Workshop 
page 296 
 

4.2.3 Compare More than Two 
Nouns Writing Workshop page 
297 

4.2.4 Review Adjectives that 
Compare Writing Workshop 
page 298 
 

4.2.5 Connect to Writing:  Using 
Adjectives that Compare page 
299 
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https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjandarticles_415/
https://drive.google.com/open?id=1_8bcH5-RNEGCSuinNTnoiniMQiGHCM3I
https://drive.google.com/open?id=1_8bcH5-RNEGCSuinNTnoiniMQiGHCM3I
https://drive.google.com/open?id=13LPoDB-CCpqp_oi3AvWUr_xNKa7Gt-DY
https://drive.google.com/open?id=13LPoDB-CCpqp_oi3AvWUr_xNKa7Gt-DY
https://drive.google.com/open?id=1IIJ_N3CtBBYoXwEo4hl91pJKD5xg4RTZ
https://drive.google.com/open?id=1IIJ_N3CtBBYoXwEo4hl91pJKD5xg4RTZ
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_422/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_422/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_422/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_422/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_422/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_422/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_424/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_424/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_424/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_424/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_424/
https://www.hmhco.com/content/reading/into_reading_t/g3/teacher/epub/hmh_ir3_egtg04_teacher/#cards--3re_gtg_adjthatcompare_424/
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Mini Lesson - Brainstorming 
Focus TEKS:  3.12A 
Supporting TEKS: 3.11A, 3.11Bi 
ELPS: 5C, 5F 
 
Learning Purpose: Students will 
brainstorm a time when they 
were a team player. 
 
Hook - Watch the video: Team 
Work 

Turn and talk: When was a time 
that you were a team player? 
 

 
Model how to use the I <3 U 
Graphic Organizer with the 
students. Think of one time you 
were a team player. After you 
have chosen a time when you 
were a team player, fill out the 
first bubble in the graphic 
organizer. Include information 
in the “I” section. This is where 
you will write as much 
information you know about 
the time they were a team 
player. Then, complete the <3 
section. Write why you would 
be passionate about writing 
about this moment. Lastly, 
write how this story could be 
unique or an interesting from 
the audience’s perspective. 
Discussion: 

• What did I include in the 
opening sentences that grabs 
the reader's attention? 

Mini-Lesson - Writing the Draft 
Focus TEKS:  3.12A 
Supporting TEKS: 3.11B, 3.11Bii 
ELPS: 5C, 5F 
 
Learning Purpose: Students 
write the body of the story with 
details of events that happened 
when the student was a team 
player. 
 
Review Body Paragraph and how 
the sequence of telling the story 
is written after the introduction. 

 
Continue writing on the chart 
paper from the previous lesson. 
Model how to write a body 
paragraph. Write the events that 
showed he/she was a team 
player. Model using transition 
words such as a “first, next, 
then, finally.”  Use dialogue 
when appropriate to make the 
essay more interesting. 
 

 
Think-Pair-Share: 
Think about the moment when 
you were a team player. What 
happened first? Then? Finally? 
Students share their story with a 
partner.  
Think-Pair-Share Questions: 
What will you include in your 
body paragraph? Why? (Student 
response: You will explain what 

Mini Lesson - Concluding the Personal Narrative 
Focus TEKS:  3.12A 
Supporting TEKS: 3.11B, 3.11Bii 
ELPS: 5C, 5F 
 
Learning Purpose: Students write a closing paragraph for their personal narrative. 
Review Personal Narrative: Closing Paragraph 
How are closing paragraphs in a personal narrative different from an informational text? How are they 
similar? 
 

 
Model how to write a closing paragraph on a chart paper. . 
 

 

Think-Pair-Share: Students will turn and talk about their thesis statement and ways that they can state 
it in a different way. Students share their ideas with the class. 
Think-Pair-Share: Students discuss sentences or questions that they can include in their closing 
paragraph that may close it up or keep the reader thinking. Students share their ideas with the class. 
 

 
Review the components of a closing paragraph with the Rubric and Feedback: Closing paragraph 
Think-Pair-Share Questions: 
What will you include in your closing paragraph? Why? (Student response: restate the thesis 
statement and end with a really interesting sentence or question.) 
Students write their closing paragraph and the teacher conferences with students. 
During conferences, the students use the rubric and check off if they have included all of the elements 
in a closing paragraph with the teacher. 
Closing: Students fill out the feedback section below the rubric. This will help the students self-reflect 
and improve on their writing. 
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https://www.youtube.com/watch?v=aU6e33FYgg0
https://www.youtube.com/watch?v=aU6e33FYgg0
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://drive.google.com/open?id=1e8TD_vX8B_nAZXVRc0tmkXOwuPvAPOUK
https://www.youtube.com/watch?v=5Y_fxQ_52pk
https://drive.google.com/open?id=1mlFFpmB6gwHNhVRNV5Ob4dUkWf9Br7ma
https://drive.google.com/open?id=1mlFFpmB6gwHNhVRNV5Ob4dUkWf9Br7ma
https://www.youtube.com/watch?v=GJMQWNd1TT8
https://drive.google.com/open?id=127-dqNFvZsTjJshH4EW3dl1VT1cG6wwe
https://drive.google.com/open?id=1jcHKpCBaFPUo773QD-_XRu6XohQv5kOY


                                                                                                                     

                      RLA_Grade 3rd – 3rd SIX WEEKS Instructional Calendar  

 

Accelerating Campus Excellence                                                                                                                            2019-2020 Grade 3 Reading Third Six Week Instructional Planning Calendar                       

• After I grab the attention of the 
reader, what do I need to put 
at the end of the opening 
paragraph? (The thesis 
statement or central idea) 

• What was my thesis 
statement? ( 
__________________ is a 
moment when I was a team 
player.) 

 
Ask the students to write their 
thesis statement in their 
notebook. 
Questions: 

• What is your thesis statement? 
Where can we include your 
statement/claim in the 
paragraph? 

• Based on your thesis 
statement, what is/are 
sentences that they can include 
in your first paragraph that 
may grab the reader’s 
attention? 

 
Review the components of an 
opening paragraph with the 
Rubric and Feedback: Opening 
Paragraph. 
 
Think-Pair-Share: 
Questions: 
What will you include in your 
opening paragraph? Why? 
(Student response: You can 
include onomatopoeia, 
dialogue, or describe the 

happened in order using 
transition words.) 
Review the components of a 
supporting paragraph with the 
Rubric and Feedback: Body 
Paragraph. 
 

 

Students write their body 
paragraph and the teacher 
conferences with students. 
During conferences with 
students, the students use the 
rubric and check off if they have 
included all of the elements in a 
body paragraph with the 
teacher. 
Closing: Students fill out the 
feedback section below the 
rubric. This will help the 
students self-reflect and improve 
on their writing. 
 
 

https://drive.google.com/open?id=1dEytFM6PSswv0F2utOQ5KmHYb2iFCKP6
https://drive.google.com/open?id=1dEytFM6PSswv0F2utOQ5KmHYb2iFCKP6
https://drive.google.com/open?id=https://drive.google.com/open?id=1Y1RtzZy0CnJ2bL4iUVAsymZjHrbh1ba9
https://drive.google.com/open?id=https://drive.google.com/open?id=1Y1RtzZy0CnJ2bL4iUVAsymZjHrbh1ba9
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setting to grab the reader’s 
attention. 
Students write their opening 
paragraph and the teacher 
conferences with students. 
During conferences with 
students, the students use the 
rubric and check off if they 
have included all of the 
elements in an opening 
paragraph with the teacher. 
 
Closing: Students fill out the 
feedback section below the 
rubric. This will help the 
students self-reflect and 
improve on their writing. 
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Week 6 Monday 12/16 Tuesday 12/17 Wednesday 12/18 Thursday 12/19 Friday 12/20 

 
 

Response Skills  

3.7B Write a response to a 

literary or informational text 

that demonstrates an 

understanding of a text 

3.7C Use text evidence to 

support an appropriate 

response 

3.7E Interact with sources in 

meaningful ways such as 

notetaking, annotating, 

freewriting, or illustrating 

3.7D Retell and paraphrase texts in 

ways that maintain meaning and 

logical order 

 

 
 

 

 

 

 

 

 

 

 

 

Genre:  Drama 

Assessment of Course Performance (ACP) 
Administration Window 

Adjust the days/dates accordingly 

3.9C Discuss elements of 
drama such as characters, 
dialogue, setting, and acts 

 3.9C Discuss elements of drama 
such as characters, dialogue, 
setting, and acts 

3.9C Discuss elements of drama such as 
characters, dialogue, setting, and acts 
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Mini-Lesson: Elements of a 
Drama 
Text: Two Bear Cubs 
Focus TEKS: 3.9C 
Supporting TEKS: 3.7F, 3.8B, 3.8C, 
10B 
ELPS: 1E, 1F, 2C, 3H, 4F 
 Learning Purpose:  Students will 
recognize the structure of a 
drama. 

  

Tell the students we are going to 
read a play called Two Bear 
Cubs.  Plays unlike other stories 
are written with the 
understanding that they will be 
performed. Point out that words 
appear about the name of each 
character and directions are 
provided for the actors in 
parenthesis.  These directions tell 
the actors how to recite their lines 
and oftentimes what to do. Today 
as readers our focus is to utilize 
the scenes in the script to help 
form mental images of what is 
happening. 
  
Display the Elements of Drama 
Anchor Chart or create one of 
your own. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mini-Lesson: Elements of a Drama 
Text: Two Bear Cubs 
Focus TEKS: 3.9C 
Supporting TEKS: 3.7F, 3.8B, 3.8C, 10B 
ELPS: 1E, 1F, 2C, 3H, 4F 
 Learning Purpose:  Students will recognize the structure of a drama. 

  

Tell the students we are going to read a play called Two Bear Cubs.  Plays 
unlike other stories are written with the understanding that they will be 
performed. Point out that words appear about the name of each character 
and directions are provided for the actors in parenthesis.  These directions 
tell the actors how to recite their lines and oftentimes what to do. Today as 
readers our focus is to utilize the scenes in the script to help form mental 
images of what is happening. 
  
Display the Elements of Drama Anchor Chart or create one of your own. 
  

Explain that a drama, also known as a play is different from a story and 
poem that is written for the purpose of reading. A drama or play is written 
to tell a story to be performed by actors in front of an audience.  Point to 
the anchor chart as you explain the corresponding elements of a drama: 

• Cast of characters - A list of each character in the play. 

• Dialogue - What the characters say to each other.  The character’s name 
appears before the words he and she is to speak. 

• Narrator - Explains what is happening various moments throughout the 
plan. 

• Setting - Time and place of a scene. 

• Scene - The action in a single setting. 

• Act - A group of more than one scene. 

• Stage directions - Tell the actors what to do and how to speak. 
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https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese04_student/#cards--3re_ese_mo_storiesstage_04/https://www.hmhco.com/rce/toc/
https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
https://www.hmhco.com/content/reading/into_reading/g3/student/epub/hmh_ir3_ese04_student/#cards--3re_ese_mo_storiesstage_04/https://www.hmhco.com/rce/toc/
https://drive.google.com/open?id=1dq0F7hoIHm6Kqsh6YooFlmtBG7s4_ozX
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 Explain that a drama, also known 
as a play is different from a story 
and poem that is written for the 
purpose of reading. A drama or 
play is written to tell a story to be 
performed by actors in front of an 
audience.  Point to the anchor 
chart as you explain the 
corresponding elements of a 
drama: 

• Cast of characters - A list of each 
character in the play. 

• Dialogue - What the characters 
say to each other.  The character’s 
name appears before the words 
he and she is to speak. 

• Narrator - Explains what is 
happening various moments 
throughout the plan. 

• Setting - Time and place of a 
scene. 

• Scene - The action in a single 
setting. 

• Act - A group of more than one 
scene. 

• Stage directions - Tell the actors 
what to do and how to speak. 

• Script - The written part of a play, 
which includes with dialogue and 
instructions needed for 
performance. 
  

Explain to the students we will use 
the drama Two Bear Cubs to 
explore the elements of a play as 
well as explore the plot of the 
story acted out in the play.  Prior 
to reading do a structure walk 
through the play with the 

 

 

 

 

 

 

 

 

 

 

 

• Script - The written part of a play, which includes with dialogue and 
instructions needed for performance. 
  

Explain to the students we will use the drama Two Bear Cubs to explore the 
elements of a play as well as explore the plot of the story acted out in the 
play.  Prior to reading do a structure walk through the play with the students 
and point out the elements that were just discussed. 
 Assign students character roles or read each role with a different voice and 
conduct a THINK ALOUD using pages the first few pages  Talk about how the 
drama is written differently and how recognizing the elements of a play will 
help the reader understand the story the actors will perform. Continue 
reading until the play is finished. 

 Ask:  

• What is the purpose of the storyteller in the story? (To give the reader 
important information they will need in order to comprehend the story.) 
Point out that the storyteller is the narrator. 

• Where do you find examples of stage directions? Demonstrate highlighting 
the stage directions and annotating them in the consumable book. 
  

 

Students work in small groups or partners to complete the following tasks: 
Task 1:  Answer the following questions 

• What does the narrator tell you about the history of the story?(The story 
has been told for many years.)  

• What do the stage directions tell you about how the story begins?(The 
mother grizzly is taking care of her cubs near a stream.)    

Task 2: 

• How do the words and their arrangement on the page look different from 
other stories or poems?(Stories are written in sentences and paragraphs, 
with dialogue in quotation marks. Poems are written in lines that often 
include rhyming words and stanzas. A play shows dialogue without 
quotation marks. A character's name is placed before the words he or she 
speaks, and stage directions tell how the character acts. 
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students and point out the 
elements that were just 
discussed. 
 Assign students character roles or 
read each role with a different 
voice and conduct a THINK ALOUD 
using pages the first few 
pages  Talk about how the drama 
is written differently and how 
recognizing the elements of a play 
will help the reader understand 
the story the actors will 
perform. Continue reading until 
the play is finished. 

 Ask:  

• What is the purpose of the 
storyteller in the story? (To give 
the reader important information 
they will need in order to 
comprehend the story.) Point out 
that the storyteller is the narrator. 

• Where do you find examples of 
stage directions? Demonstrate 
highlighting the stage directions 
and annotating them in the 
consumable book. 

  
Students work in small groups or 
partners to complete the 
following tasks: 
Task 1:  Answer the following 
questions 

• What does the narrator tell you 
about the history of the 
story?(The story has been told for 
many years.)  

Task 3: Identify the following elements of drama in Scene 1. Provide proof 
for their answers. Highlight the stage directions that tell the spectators what 
to do. 

• What event is taking place in Scene 1?(Mother Grizzly leaves her cubs to go 
look for food. While she is gone, they disobey her and go downstream.)  

• Which characters are speaking? (The narrator, Mother Grizzly, brother 
cubs.)  

• What do the stage directions tell the actors to do?  

After student have finished their tasks, allow groups to be the expert on one 
task and explain their thinking to the class.  Discuss as needed. 

 
The students will write a different ending for the play. Provide the following 
prompt to the students: 
At the end of the play, the bear cubs are saved by the worm. The storyteller 
explains that the mountain was named to honor the worm. 
Imagine that the play had a different ending.  Write a new ending for the 
play that builds on the events in the play.  Be sure to use elements of drama, 
such as characters, setting and stage directions. Write a different quote to 
end the play. 
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• What do the stage directions tell 
you about how the story 
begins?(The mother grizzly is 
taking care of her cubs near a 
stream.)    

Task 2: 

• How do the words and their 
arrangement on the page look 
different from other stories or 
poems?(Stories are written in 
sentences and paragraphs, with 
dialogue in quotation marks. 
Poems are written in lines that 
often include rhyming words and 
stanzas. A play shows dialogue 
without quotation marks. A 
character's name is placed before 
the words he or she speaks, and 
stage directions tell how the 
character acts. 

Task 3: Identify the following 
elements of drama in Scene 1. 
Provide proof for their answers. 
Highlight the stage directions that 
tell the spectators what to do. 

• What event is taking place in 
Scene 1?(Mother Grizzly leaves 
her cubs to go look for food. 
While she is gone, they disobey 
her and go downstream.)  

• Which characters are speaking? 
(The narrator, Mother Grizzly, 
brother cubs.)  
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• What do the stage directions tell 
the actors to do?  

After student have finished their 
tasks, allow groups to be the 
expert on one task and explain 
their thinking to the class.  Discuss 
as needed. 

 
The students will write a different 
ending for the play. Provide the 
following prompt to the students: 
At the end of the play, the bear 
cubs are saved by the worm. The 
storyteller explains that the 
mountain was named to honor 
the worm. 
Imagine that the play had a 
different ending.  Write a new 
ending for the play that builds on 
the events in the play.  Be sure to 
use elements of drama, such as 
characters, setting and stage 
directions. Write a different quote 
to end the play. 
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Daily Writing Routines 

Mentor Sentence Routine: Day 1- 
Copy or glue sentence into 
notebook. Invitation to notice- 
what do you notice about this 
sentence. 
 
  
 

 Mentor Sentence Routine: Day 
2- Label the parts of speech.  
Mentor  

Mentor Sentence Routine: Day 3- 
Invitation to revise, keep the meaning 
but revise the sentence.  

  

 

Use this time to review any 
Grammar skills that your students 
did not master. 

Use this time to review any Grammar skills that your students did not 
master 
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Mini Lesson - Preparing to edit 
and give feedback 
 Focus TEKS: 3.12A 
Supporting TEKS: 3.11Di 
ELPS: 5C, 5F 
 Learning Purpose - Students will 
give feedback and edit drafts for 
simple and compound sentences. 
  
Students give feedback to each 
other to help edit drafts for simple 
and compound sentences. Student 
feedback is a difficult skill for 
students to learn. This has been 
covered in Weeks 1 and 2 with the 
informational text. However, this 
skill will take some time for 
students to master. Since students 
have practiced simple and 
compound sentences in the 
second six weeks, the lessons for 
today can focus on simple and 
compound sentences again, but 
using peer to peer feedback. This 
will allow students to confidently 
practice peer to peer feedback 
with a TEK that the students have 
previously practiced.  
 Students have been working on 
giving feedback to themselves and 
receiving feedback from the 
teacher in the lessons from the 
second six weeks and the 
informational text from the third 
six weeks writing lessons. Review 
the video Peer and Individual 
Feedback to refresh their memory 
of how to implement peer 
feedback into the writing process 
and within their classroom. 

Mini Lesson - Continuation of 
editing for simple and 
compound sentences 

Focus TEKS: 3.12A 
Supporting TEKS: 3.11C, 3.11Di 
ELPS: 5C, 5F 
  
Learning Purpose - Students 
give feedback to each other to 
help edit for simple and 
compound sentences. 
 
Watch Video: Peer Feedback 

What are some things we can do 
during our peer feedback? Why 
is it important to be kind? 
Specific? Helpful? 

  
Model the peer to peer 
feedback session from the 
previous mini-lesson to refresh 
the students minds of what a 
peer feedback session looks like. 

  

The students are placed in pairs. 
The students will exchange 
personal narratives with a 
partner and will be given 5-10 
minutes to fill out the Peer 
Feedback: Simple and 
Compound Sentences  for their 
partners essay individually.  
 Once students have filled out 
the form, the teacher will guide 
the students to give each other 
feedback through the different 
phases. Each student will be 

Mini Lesson - Publishing 
Focus TEKS: 3.12A 
Supporting TEKS: 3.11E 
ELPS: 5C, 5F 
 Learning Purpose - Students write their 
final draft for publishing.  
  

 
The teacher models his/her informational 
text to show how an author publishes a 
final draft. The teacher explains that it 
should be organized into three 
paragraphs. As well, it is legible by the 
reader. Not only that, the paragraphs are 
indented and separated by skipping a 
line. 
  
Teacher will ask, while students turn and 
talk: 

• Why is it important that the final draft is 
organized into three paragraphs?  

• Why should we write in our best 
handwriting?  

• Why do we indent and skip lines when 
we start a new paragraph?  

•   

Students write their final draft for 
publishing using the Rubric and 
Feedback: Final Draft.  Teacher is 
conducting final writing conferences with 
struggling students to help them get to 
the publishing stage.    

 

Students ask a partner to read their final 
draft and ask the following questions to 
each other and refer to the rubric.  
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https://www.youtube.com/watch?v=1wwo09Lb9hw
https://www.youtube.com/watch?v=1wwo09Lb9hw
https://www.youtube.com/watch?v=AAESWOEFQRw
https://drive.google.com/open?id=1yaVyeoBS2Xd4IkiIwGoYtiSL62CdCPPO
https://drive.google.com/open?id=1yaVyeoBS2Xd4IkiIwGoYtiSL62CdCPPO
https://drive.google.com/open?id=1yaVyeoBS2Xd4IkiIwGoYtiSL62CdCPPO
https://drive.google.com/open?id=1zvwJjvPKDEJfmkxg7BZbqolhz_5RLl3n
https://drive.google.com/open?id=1zvwJjvPKDEJfmkxg7BZbqolhz_5RLl3n
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 Hook: Students watch video: 
School House Rock: Conjunction 
Junction and discuss the following 
questions: 

• What words are connecting 
words? (and, or, but) 

• How can we use these words in 
sentences? Give examples. (We 
can connect to thoughts using the 
connecting words and, or , but) 

• How are compound sentences 
different than compound 
sentences? 

  

Reintroduce peer review with the 
students. The class will watch the 
video Peer Review Video: What 
NOT to do 

• What was important when you 
gave feedback to a partner from 
your last informational text that 
you wrote?  

• What DID you do that was 
effective feedback? (Possible 
Answers: I gave feedback based on 
the rubric. I started with a positive 
and then gave a suggestion of how 
my partner can improve their 
writing.) 
Model how to give feedback to a 
student in the class. Select a 
student’s essay (one that would be 
helpful in adding compound 
sentences to their story. This 
student will also help you model 
the feedback. Picking a student 
that is more outgoing and willing 

given 10 minutes to review their 
essay with their partner and 
then they will switch. Remind 
students to only work on one 
essay at a time. One student is 
focusing on their essay in the 
first 10 minutes and the second 
student is focusing on their 
essay in the next 10 minutes. 
The teacher can prompt 
students to remind them of 
what they will be discussing with 
their partner during the timed 
phases. 

 Phase 1: In the first two 
minutes, the student #1 explains 
their writing process of how 
they used, or did not use 
transition words. Partner #2, 
(which is the teacher) is listening 
during this time.  

Phase 2: The next two minutes, 
partner #2 (the teacher) asks 
questions to clarify and 
understand what the student’s 
process of using transition 
words. Student #1 has the 
opportunity to answer the 
questions posed by partner #2.  
Phase 3: Partner #2 gives 
specific feedback to partner #1 
by giving them a positive, which 
they should continue to do in 
their writing, and a suggestion 
to make their writing better. 
Remember to tell students to 
refer to the rubric and to not get 
off track with other feedback 

• Is my final draft neat enough that you 
can read it?  

• Is my final draft organized into three 
paragraphs with indentations?  

• What is something that you liked about 
my story?  

• Are there any suggestions you would give 
me to help improve my writing?  
  

Closing: Students fill out the feedback 
section below the rubric. This will help 
the students self-reflect and improve on 
their writing.  
  

 

https://www.youtube.com/watch?v=RPoBE-E8VOc
https://www.youtube.com/watch?v=RPoBE-E8VOc
https://www.youtube.com/watch?v=iBuq4qgRhCc
https://www.youtube.com/watch?v=iBuq4qgRhCc
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to practice in front of the class is 
suggested.) 

Review the Peer Feedback: Simple 
and Compound Sentences with the 
class. Here, the students will be 
giving feedback to each other.  

Model how to look for simple and 
compound sentences in the first 
paragraph of their partner’s essay. 
"Think aloud” with the students 
and ask ,”Did my partner include 
simple sentences? Where. If the 
partner used simple sentences in 
the first paragraph, the teacher 
will put a check mark in the rubric. 
If they did not include simple 
sentences in the first paragraph, 
they will put an x in the rubric. 
Continue to do the same for all 
parts of the rubric for their 
partner’s first paragraph. 

Complete the feedback section on 
the bottom of the form. Remind 
the class that it is useful to use 
both simple and compound 
sentences. Therefore, if their 
partner uses only simple 
sentences, then the feedback they 
may give is to use more compound 
sentences. If the partner is using 
only compound sentences, then a 
piece of feedback may be to use 
more simple sentences. As well, 
their partner may need help with 
where to put a comma if they use 
the words and, or, or but.  

Once you have completed the 
feedback form, give feedback to 

that is not relevant to the lesson 
on transition words. 
Phase 4: In the next two 
minutes, Partner #1 summarizes 
the feedback that partner #2 has 
given and clarifies any 
misunderstandings. 
Phases 5: Parter #1 makes 
revisions while Partner #2 is 
listening.  

  

Students are given 10 minutes 
to make final revisions to their 
personal narrative.   
During this time, the teacher will 
conference with individual 
students. The teacher will 
discuss the peer feedback 
session and their revisions. 
 

https://drive.google.com/open?id=1yaVyeoBS2Xd4IkiIwGoYtiSL62CdCPPO
https://drive.google.com/open?id=1yaVyeoBS2Xd4IkiIwGoYtiSL62CdCPPO
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the student. This video can remind 
the class of how the feedback 
session works: How to Give Peer 
Feedback 

The feedback session will take 10 
minutes.  

Phase 1: In the first two minutes, 
the student #1 explains their 
writing process of how they used, 
or did not use simple or compound 
sentences.  
Phase 2: The next two minutes, 
partner #2 (the teacher) asks 
questions to clarify and 
understand what the student’s 
process of using simple and 
compound sentences. Student #1 
has the opportunity to answer the 
questions posed by partner #2.  
Phase 3: Partner #2 gives specific 
feedback to partner #1 by giving 
them a positive, which they should 
continue to do in their writing, and 
a suggestion to make their writing 
better. Remember to tell students 
to refer to the rubric and to not 
get off track with other feedback 
that is not relevant to the lesson 
on simple and compound 
sentences. 
Phase 4: In the next two minutes, 
Partner #1 summarizes the 
feedback that partner #2 has given 
and clarifies any 
misunderstandings. 
Phases 5: Parter #1 makes 
revisions while Partner #2 is 
listening.  

https://www.youtube.com/watch?v=jJJIY9DM-ts
https://www.youtube.com/watch?v=jJJIY9DM-ts
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Based on the modeling of the 
teacher, the students practice the 
peer feedback with a partner 
based on their first paragraph only. 
The teacher can time the two 
different phases, and guide the 
students to interact with each 
other using the proper protocol. 

  

Quick Write: How can peer 
feedback skills help you to become 
a better writer? (This independent 
practice is a short quick write 
because the lesson takes a while to 
practice and master. There will be 
an opportunity in the next lesson 
to show if they know how to apply 
peer feedback with a partner when 
the lesson focuses on the 
partnerwork and applying what 
they practiced/learned from 
today’s lesson. 

 

 


