
    Grade 6 - 6th SIX WEEKS- RLA 

 

We realize that during this six weeks you will be preparing your students for success on the STAAR test.  This daunting task can often look very different from campus to campus and 

even classroom to classroom because quality intervention requires deep and continued reflection on student mastery and data. This unit has been intentionally designed to incorporate 

the TEKS that are traditionally low across the district.  However, we wish to encourage you to examine the data for your own campus when designing your instruction. Another important 

data point to consider is how frequently various standards are tested.  While we’ve eliminated certain standards based upon their frequency, you may also want to consider how many test 

items are generally written for each standard when determining how much time to spend on an individual TEKS.  To do this, use Lead4Ward.com’s free Reading Frequency Distribution 

chart (by standard).  We recommend considering how often an item was tested in the last three years. 

One final note:  You are the expert on your students, your classroom and your data.  To give this unit the highest impact, you are empowered to make the best data-driven decisions for 

your own students. 

Whole Group Reading- Focus Overview 

 

 Reading Writing  

 
Week 1 

Poetry/Literary Nonfiction Incorporate writing in 
response 
to reading and Research 

6.2B, 6.2E 
6.8A,  
6.4&F19D, 6.7&F19D, 6F19F   

 
 

 

 
Week 2 

Fiction  

6.2A, 6.2B, 6.2E 
6.6A, 6.8A, 
6.6&F19D, 6.6&F19E, 6.8&F19D 

 

 
Week 3 

Expository/Expository  

6.2A, 6.2B, 6.2E 
6.10A, 6.10C, 6.10D 
6.10&F19D, 6Fig19F 

 

 
Week 4 STAAR REVIEW WEEK!!!  

Data-Driven Instruction  

 

 

 
Week 5 

STAAR   

 

Genre Testing Frequency  

 SW1 SW2 ACP SW4 SW5 STAAR 

6.2A 3 2   1 6 

6.2B  4  6 1 23 

6.2E  2   2 10 

6.6A  3  6 1 16 

6.8A 3   3 1 8 

6.10A    4 3 25 

6.10C    4 2 15 

6.10D    5 3 15 

6.19F 1 1   4 27 

6.3F19D  2   2 28 

6.4F19D 2    2 21 

6.5F19D  3   3 7 

6.5F19E     1 6 

6.6F19D  3  2 2 22 

6.6F19E  1   1 6 

https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Flead4ward.com%2Fresources%2F&data=02%7C01%7CRGILLIS%40dallasisd.org%7Ce4cacf0f84fe48a6136208d6912602d4%7C800a094b60c842e5afe66ccb630750c2%7C0%7C0%7C636855990246205734&sdata=xYcKQnjfBEtw1CcJ5GLtAIFRNYZL%2F8be7quhpTmNS%2B8%3D&reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Flead4ward.com%2Fresources%2F&data=02%7C01%7CRGILLIS%40dallasisd.org%7Ce4cacf0f84fe48a6136208d6912602d4%7C800a094b60c842e5afe66ccb630750c2%7C0%7C0%7C636855990246205734&sdata=xYcKQnjfBEtw1CcJ5GLtAIFRNYZL%2F8be7quhpTmNS%2B8%3D&reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Flead4ward.com%2Fdocs%2FReadingFrequencyDistribution_2018.pdf&data=02%7C01%7CRGILLIS%40dallasisd.org%7Ce4cacf0f84fe48a6136208d6912602d4%7C800a094b60c842e5afe66ccb630750c2%7C0%7C0%7C636855990246205734&sdata=ykMzk6fAHfbqhU%2B67loRns8nurJWGJ6WYi9AOn8Bf4s%3D&reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Flead4ward.com%2Fdocs%2FReadingFrequencyDistribution_2018.pdf&data=02%7C01%7CRGILLIS%40dallasisd.org%7Ce4cacf0f84fe48a6136208d6912602d4%7C800a094b60c842e5afe66ccb630750c2%7C0%7C0%7C636855990246205734&sdata=ykMzk6fAHfbqhU%2B67loRns8nurJWGJ6WYi9AOn8Bf4s%3D&reserved=0
https://na01.safelinks.protection.outlook.com/?url=https%3A%2F%2Flead4ward.com%2Fdocs%2FReadingFrequencyDistribution_2018.pdf&data=02%7C01%7CRGILLIS%40dallasisd.org%7Ce4cacf0f84fe48a6136208d6912602d4%7C800a094b60c842e5afe66ccb630750c2%7C0%7C0%7C636855990246205734&sdata=ykMzk6fAHfbqhU%2B67loRns8nurJWGJ6WYi9AOn8Bf4s%3D&reserved=0
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Week 6 Drama  

6.2E 
6.3&F19D, 6.5&F19D,  6.5&F19E 

 

 

6.7F19D 3  1    

6.8F19D     2 6 

6.10F19D    5 2 19 

 

 

Week 1 Monday 4/15 Tuesday 4/16 Wednesday 4/17 Thursday 4/18 Friday 4/19 

 

 

Establishing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

Inclement Weather Day 

 

 

Poetry/Literary Nonfiction Paired Text 

Daily Vocabulary Focus: 
6.2B 
use context (e.g., cause 
and effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning 
of unfamiliar or multiple 
meaning words 
 
 
 
Comprehension: Poetry 
6.4&F19D 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 

Daily Vocabulary Focus: 
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning 
of unfamiliar or multiple 
meaning words 
 
 
Comprehension: Literary 
Nonfiction 
6.7&F19D 
Students understand, make 
inferences and draw 
conclusions about the 
varied structural patterns 

Daily Vocabulary Focus: 
6.2E 
use a dictionary, a glossary, or 
a thesaurus (printed or 
electronic) to determine the 
meanings, syllabication, 
pronunciations, alternate word 
choices, and parts of speech of 
words 
 
 
Comprehension: Literary 
Nonfiction 
6.8A 
explain how authors create 

meaning through stylistic 

elements and figurative 

language emphasizing the 

Comprehension: Literary 

Nonfiction/Poetry  

Paired Texts 

 

F19F 

make connections (e.g., 
thematic links, author 
analysis) between and 
across multiple texts of 
various genres, and 
provide textual evidence 
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poetry and provide 
evidence from text to 
support their 
understanding. 
(F19D) make complex 
inferences about text 
and use textual 
evidence to support 
understanding 
 

and features of literary 
nonfiction and provide 
evidence from text to 
support their understanding. 
(F19D) make complex 
inferences about text 
and use textual 
evidence to support 
understanding 

use of personification, 

hyperbole, and refrains 

 

 

     

 

6.2B 
How does context help 
determine word 
meaning? 
 
6.4&F19D 
What inferences and/or 
conclusions can be 
drawn based on specific 
details? 
 
What inferences and/or 
conclusions can be 
drawn about the 
organization of a poem? 
 
What inferences and/or 
conclusions can be drawn 
about the author’s purpose 
for including specific 
stanzas and/or details? 
 
What text evidence 
supports inferences and 
conclusions? 
 
 

6.2B 
How does context help 
determine word 
meaning? 
 
6.7&F19D 
What inferences and/or 
conclusions can be drawn 
about specific details? 
 
What text evidence supports 
inferences and conclusions? 
 
What is the author’s 
purpose in including specific 
paragraphs? 
 

6.2E 
How do dictionary definitions 
along with context help 
determine word meaning? 
 
6.8A 
How does figurative/sensory 

language contribute to 

meaning? 

 

 

F19F 

What are the similarities 

between two texts? 

 

What are the differences 

between two texts? 
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2013 (you may want to create questions for the below texts to align with the current rigor of 
STAAR) 
Poetry: Tomato Harvest 
Literary Nonfiction: A Run to Remember 
 
Answer Key 

 

 

6.2B 
Which words from Scene # 
help the reader know what 
(word) means? 
 
6.4&F19D 
What does the poet suggest 
about (someone/something 
from poem) in lines # through 
#? 
Which word best describes 
the speaker’s attitude toward 
(someone/something)? 
 
The poet suggests that 
(subject of poem) had to — 
 
In line #, why does the 
speaker say that “(quote from 
the speaker of the 
poem)”? 
 
The poet begins the stanzas 
# - # with the word “(word)” in 
order to 
 
The poet organizes the poem 
as she/he does in order to — 
 
The poet organizes the poem 
by — 
 
Why does the poet include 

6.2B 
Which words from Scene # 
help the reader know what 
(word) means? 
 
6.7&F19D 
The reader can conclude 
that (subject of bio) 
believes (partial description 
of 
the subject’s belief) —  
 
\(Note: The answer 
completes the belief.) 
What can the reader tell 
about the narrator’s feelings 
for (something from text)? 
 
Read the following 
sentence from the 
selection. 
(Sentence from selection) 
From this sentence, the 
reader can conclude — 
 
When (a person from the 
narrative + action), he/she 
most likely felt — 
 
From the information 
provided in the selection, 
the reader can tell that — 
 

6.2E 
Which definition most closely 
matches the way the word 
(word) is used in paragraph 
#? 
 
 
6.8A 

The language used in 

paragraph # helps the 

reader infer that the — 

 

F19F 

The speaker of the poem 

and the narrator of the 

selection are both — 

 

Both the poem and the 

selection end with a feeling 

of — 

 

What is one similarity in the 

way the main characters 

work through their conflicts? 
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https://drive.google.com/open?id=1xW578af7fqc3rE4AtO22tGQuYmNWvzGe
https://drive.google.com/open?id=1xW578af7fqc3rE4AtO22tGQuYmNWvzGe
https://drive.google.com/open?id=1W7vRcJvUVF4kSfE9qqdxdhfOg7EOUdc9
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stanzas # and #? 
The poet includes (detail) in 
stanza # in order to — 
 
Why are the first and third 
lines of the poem echoed in 
the last stanza? 
 
Stanza # is important to the 
poem because it shows — 
 
The poet includes stanzas # 
through # most likely to — 
 
Which line from the poem 
suggests that (inferences 
based on a particular line)? 
 
Which line from the poem 
presents a problem that the 
speaker cannot Control? 
 
Which line from the poem 
best expresses the speaker’s 
(feeling or belief)? 
 
 
 

The description of 
(description of scene from 
text) helps the reader — 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

**Additional time for reading review support 
**Incorporate writing in response to reading 
 

Key Mode or genre: Research 

Products for this week: 

1. Completed brainstorm 

2. Finalized research topic 

3. A list of at least 5 open-ended questions about the topic 

4. Research plan 

  

Instructional Guidance: 

ELAR Unit 6 is designed to align with the TEKS sixth graders are studying in Science this six weeks. 

Specifically, they are expected to complete a research project and paper that falls under the broad topic of 

“Taxonomic Groups.” ELAR teachers might want to either collaborate with science teachers to narrow the 

focus of the research project/paper, or review the Science Unit 9 Instructional Focus Document focused 

on this topic. 

  

Begin the unit by giving students an overview of the research process. 
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https://drive.google.com/open?id=1zxpe3qhPumhibthqimxieielDHcqmgcQ
https://drive.google.com/open?id=1zxpe3qhPumhibthqimxieielDHcqmgcQ
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This week, students will focus on brainstorming, deciding on a topic, generating open-ended 

questions to address the research topic, and developing a research plan. From there, students will 

decide on a major research question that will be the focus of their project. Students will also create a 

research plan for gathering information about their research question. 

  

Connecting Reading & Writing: 

The ReadWorks website offers several articles on animals that can help spark ideas during the 

brainstorming process. 

  

Research Topic vs. Research Question: Explain the difference between a broad research topic and a 

specific research question. The topic might be one of the six taxonomic kingdoms. The major research 

question would be specific, such as, “Why do birds have different songs/calls?” 

  

Part 1 - Brainstorming 

Many students have methods of brainstorming that they have used successfully in the past. Others might 

need some help. Consider offering students these options for their brainstorming process: 

  

Mind Mapping. In elementary school, students were introduced to the “Bubble Map,” a Thinking Map 

designed to help students create lists of attributes or descriptions about a specific topic. Some students 

might have taken this further by bubbling more than just descriptive words or attributes. Mind Mapping is 

similar in that students begin with a word or concept and then build from there. The first part of the video 

Six Creative Ways to Brainstorm Ideas describes the Mind Mapping process. This website provides 

examples of Mind Mapping. 

  

Quick Write. This is similar to a “brain dump.” Set a timer for 7-12 minutes and have students write down 

everything they know about the broad topic “taxonomic groups.” Encourage students to write down 

whatever comes to mind - even if it doesn’t make much sense to them in the moment. Just get everything 

out onto paper. This could take the form of complete sentences and paragraphs, or it could be lists of 

words or phrases. Some students might sketch some ideas, but make sure they are not spending time 

https://www.readworks.org/
https://www.readworks.org/
https://www.thinkingmaps.com/why-thinking-maps-2/
https://www.thinkingmaps.com/why-thinking-maps-2/
https://www.youtube.com/watch?v=yAidvTKX6xM
https://www.youtube.com/watch?v=yAidvTKX6xM
https://www.youtube.com/watch?v=yAidvTKX6xM
https://simplemind.eu/how-to-mind-map/basics/
https://simplemind.eu/how-to-mind-map/basics/
https://simplemind.eu/how-to-mind-map/basics/
https://simplemind.eu/how-to-mind-map/basics/
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simply drawing animals. The goal is to get any prior knowledge from their minds onto paper so that they 

have a starting point for more focused brainstorming in the next step. 

  

Teachers should model the brainstorming process before releasing students to brainstorm on their own. 

  

Resource on Brainstorming: 

10 Longtime Brainstorming Techniques That Still Work 

  

Part 2 - Narrowing Your Topic 

Students should analyze their brainstorming products to find patterns of interest or repetition of ideas. 

These will most likely be the best topics for students. For instance, a mind map about taxonomic groups 

might include several notes about dolphins. That student should consider narrowing his or her topic to 

something related to dolphins. 

  

Secondary brainstorming: Once students have narrowed their topic, they should complete a second 

brainstorming process, this time focused on the specific animal or process they harvested from their 

brainstorming work. 

  

Part 3 - Generate Questions 

Students should generate a set of open-ended questions to help them focus their research. For example, 

the Desert Tortoise, or Gopherus agassizii, survives in extremely hot temperatures in the desert. After 

browsing a short article on this animal, a student should be curious about different aspects of the animal's 

life and survival skills. Possible questions: 

● How does the Desert Tortoise protect itself in such high temperatures? 

● How does the Desert Tortoise find water or survive without water for long periods of time? 

● How does climate impact the average lifespan of the Desert Tortoise? 

● What is being done to keep the Desert Tortoise from becoming extinct? (It is currently vulnerable to 

becoming endangered.) 

https://www.inc.com/john-boitnott/10-longtime-brainstorming-techniques-that-still-work.html
https://www.inc.com/john-boitnott/10-longtime-brainstorming-techniques-that-still-work.html
https://kids.nationalgeographic.com/animals/deserttortoise/#desert%20tortoise%20eating.jpg
https://kids.nationalgeographic.com/animals/deserttortoise/#desert%20tortoise%20eating.jpg
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[Research Questions Rubric] 

  

Part 4 - Create a Research Plan 

Guide students in selecting a variety of resources to use for research. A successful research plan 

demonstrates how the student will go about collecting relevant and meaningful information to use in their 

research paper. The plan should include a variety of both digital and print sources, as well as surveys and 

interviews. 

  

While creating a research plan, students should narrow and focus their topic and research question even 

further. 

[Research Plan Rubric] 

  

Key Strategy - R.A.F.T. 

Role - Who are you as the writer? 

Audience - To whom are you writing? 

Format - What form will the writing take? 

Topic - What is the main subject? 

  

For this project, students are researchers (Role) writing for their peers and teacher (Audience). The 

project is a research paper (Format) on a specific topic from the broader topic of taxonomic groups 

(Topic). 

  

Grammar: 

Capitalization of Organizations and Acronyms - As students research their topics and write their papers, 

they will encounter new kinds of proper nouns, such as the names of organizations. Remind students that 

proper nouns are always capitalized. This includes the names of organizations. Acronyms for the names 

of such organizations are also capitalized. 

https://drive.google.com/open?id=12U73MSeVmSQo8DPuMQMDQNrarspVDVIVnMRx9k9IyIk
https://drive.google.com/open?id=12U73MSeVmSQo8DPuMQMDQNrarspVDVIVnMRx9k9IyIk
https://drive.google.com/open?id=1iDwqOViF_w8dV0B9-IX74qokExHeHov1-ieA7oSoeLw
https://drive.google.com/open?id=1iDwqOViF_w8dV0B9-IX74qokExHeHov1-ieA7oSoeLw
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Organization Example: 

American Association for the Advancement of Science 

  

Acronym Example: 

AAAS is the acronym for the American Association for the Advancement of Science. 

  

Differentiation: 

Some students might need more background information on taxonomic groups before beginning their 

brainstorming process. The Basic Biology site provides an overview of the topic: 

https://basicbiology.net/biology-101/taxonomy 

  

Technology: 

The “Animals” section of the National Geographic Kids website has engaging videos and articles on 

animals of all kinds. Allow students to spend time watching the videos and skimming the articles to help 

spark ideas for their research project. 

  

SEL - 2D - Students will identify the steps needed to help them achieve the short-term goal of selecting a 

research topic, writing a research question, and creating a research plan. They will understand how this 

short-term goal, and others, will help them achieve the long-term goal of completing the research project 

and essay. 

  

Key Resources: 

Teacher Resources for Writing Expository Text Summaries in Grades 5-12 (Write for Texas) 

  

Extension/Enrichment: Have students read the article “Clownfish and Sea Anemone” from 

CommonLit.org, which discusses the mutually beneficial relationship between clownfish and sea 

anemone. Have students consider the research question this article answers. Have students share their 

https://basicbiology.net/biology-101/taxonomy
https://basicbiology.net/biology-101/taxonomy
https://basicbiology.net/biology-101/taxonomy
https://basicbiology.net/biology-101/taxonomy
https://kids.nationalgeographic.com/animals/
https://kids.nationalgeographic.com/animals/
https://kids.nationalgeographic.com/
https://kids.nationalgeographic.com/
https://drive.google.com/file/d/1UEOzUpkec7Elc2wCDzCItpt9lbU9ZGJL/view
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://www.commonlit.org/en/texts/clownfish-and-sea-anemone?search_id=14565151
https://www.commonlit.org/en/texts/clownfish-and-sea-anemone?search_id=14565151
https://www.commonlit.org/
https://www.commonlit.org/
https://www.commonlit.org/
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ideas and their reasoning. Students can also search for other articles that fall under the topic of taxonomic 

groups and repeat this process. This will deepen their understanding of the difference between a research 

topic and a research question. 

  

Reteach Techniques: 

Determine which aspect of this pre-writing process students are struggling with: the science concepts or 

the pre-writing concepts. If they are struggling with the science, ask specific questions and review the 

background information from the beginning of this week’s lesson. 

  

Brainstorm using the alphabetical list method. Write the topic at the top of a piece of paper, then write 

each letter of the alphabet down the side of the paper. Put one letter on each line. Challenge students to 

find one word related to the topic that begins with each letter of the alphabet. This can be done in small 

group, pairs, or independently. 

  

Language Supports: It’s possible our ELs will struggle with both background knowledge and the 

vocabulary needed to effectively complete the brainstorming process. Provide a list of science vocabulary 

terms and definitions, and review these with students prior to brainstorming. During the brainstorming 

process, leverage the student’s primary language (L1). Allow students with the same L1 to work together 

using their primary language, and provide translation dictionaries to help with finalizing the brainstorming 

process in English. 

  

Special Ed Supports: Consider doing brainstorming with a small group. Have students verbalize their 

ideas while you model how that information is written down during a brainstorming session. Use targeted 

questioning to guide students to correct responses. 

 

Additional Supports: Students should have access to a dictionary, thesaurus, and science reference 
materials. 
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Week 2 Monday 4/22 Tuesday 4/23 Wednesday 4/24 Thursday 4/25 Friday 4/26 

 

 

Establishing Habits 

Inclement Weather Day 

 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

 

Fiction 

 Daily Vocabulary Focus: 
6.2A 
use context (within a 
sentence and in larger 
sections of text) to 
determine or clarify the 
meaning of unfamiliar 
or ambiguous words 
 
 
Comprehension: Fiction 
6.6A 
summarize the elements of 
plot development (e.g., 
rising action, turning point, 
climax, falling action, 
denouement) in various 
works of fiction 

Daily Vocabulary Focus: 
6.2B 
use context (e.g., cause and 
effect or compare and contrast 
organizational text structures) 
to determine or clarify the 
meaning of unfamiliar or 
multiple meaning words 
 
 
Comprehension: Fiction 
6.6&F19D 

Students understand, make 

inferences and draw 

conclusions about the 

structure and elements of 

fiction and provide 

evidence from text to 

support their 

understanding. 

F19D 
make complex inferences 
about text and use textual 
evidence to support 
understanding 
 

Daily Vocabulary Focus: 
6.2E 
use a dictionary, a glossary, 
or a thesaurus (printed or 
electronic) to determine the 
meanings, syllabication, 
pronunciations, alternate 
word choices, and parts of 
speech of words 
 
 
Comprehension: Fiction 
6.6&F19E 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 
fiction and provide evidence 
from text to support their 
understanding. 
F19E 
summarize, paraphrase, 
and synthesize texts in 
ways that maintain 
meaning and logical 
order within a text and 
across texts 
 

Comprehension: Fiction  
6.8A 
explain how authors create 
meaning through stylistic 
elements and figurative 
language emphasizing the 
use of personification, 
hyperbole, and refrains 
 
 
6.8&F19D 
Students understand, make 
inferences and draw 
conclusions about how an 
author's sensory language 
creates imagery in literary text 
and provide 
evidence from text to support 
their understanding. 
F19D 
make complex inferences 
about text and use textual 
evidence to support 
understanding 
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 6.2A 
How do Latin roots and 
affixes help determine word 
meaning? 
 
6.6A 
How do specific events 
and/or details contribute to 
the elements of plot 
development? 
 
How do specific events in a 
story’s plot reveal 
characters’ thoughts, 
feelings, and 
actions/motivations? 
 
 

6.2B 
How does the context help 
determine word meaning? 
 
 
6.6&F19D 
What inferences and/or 
conclusions can be drawn 
about characters based on 
specific details? 
 
What inferences and/or 
conclusions can be drawn 
about characters’ feelings 
based on specific details? 
 
What inferences and/or 
conclusions can be drawn 
about characters’ 
qualities/traits based on 
specific details? 
 
What inferences and/or 
conclusions can be drawn 
based on character action(s)? 
 
What text evidence supports 
inferences and conclusions 
about the character(s)? 
 

6.2E 
 How do dictionary 
definitions along with context 
help determine word 
meaning? 
 
6.6&F19E 

 

What are the 

characteristics of an 

effective summary for the 

whole text? 

 

 

6.8A 
How does figurative language 
contribute to meaning? 
 
 
 
6.8&F19D 
 

Why does the author include 

sensory or figurative 

language? 
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2017 Fiction: Prince Patrick  and A Wintry Welcome 
Answer Key 
 
2016 Fiction: Charlie Joe Jackson's Guide to Extra Credit  
Answer Key 
 
2015 Fiction: More Stories from Grandma's Attic 
Answer Key 
 
Tri Fold Bookmark for Text Study (Fiction or Expository) 

 

 6.2A 
In paragraph #, the word 
(word with Latin root), 
which is based on a Latin 
root, means — 
 
The word (word) comes 
from the Latin word (Latin 
word), which means 
“(definition of Latin word).” 
What does (word) mean in 
paragraph #? 
 
 
6.6A 
Which/What event 
contributes most to the 
(narrator/Character)’s 
inner 
conflict in the story? 
 
The conversation between 
(Character 1) and 
(Character 2) leads to the 
story’s resolution because 
it — 
 
Paragraphs # and # 
contribute to the rising 

6.2B 
In paragraph #, the word 
(word) means — 
 
6.6&F19D 
Read these sentences from 
the story. 
(Sentences from different parts 
of the story.) 
Based on these sentences, the 
reader can conclude that 
(narrator/Character) — 
 
Based on (Character 1)’s 
advice to the 
(narrator/Character 2), the 
reader can conclude that 
(Character 1) — 
 
In paragraphs # and #, how 
does the author show that 
(description of character or 
characters)? 
 
From (Character)’s description 
of the (someone/something 
from story) in paragraph #, the 
reader can tell that (Character) 
— 

6.2E 
Which definition matches the 
meaning of (word) in 
paragraph #? 
 
6.6&F19E 

What is the best summary 

of the story? 

 

6.8A 
Read this sentence from the 
story. OR Read this 
sentence from paragraph #. 
(Sentence that includes 
figurative language: 
hyperbole, simile.) 
 
The author uses figurative 
language in this sentence in 
order to — 
 
The author uses a simile in 
this sentence to reveal that 
(Character) — 
 
6.8&F19D 
 

Read this sentence from 

the story. (Sentence that 

includes description of a 

character.) 

 

Why does the author 

include this description of 

(Character) — 
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https://drive.google.com/open?id=1qZevIgBlu0b6fgyCmi8eZudxOmX5Y6g6
https://drive.google.com/open?id=1qZevIgBlu0b6fgyCmi8eZudxOmX5Y6g6
https://drive.google.com/open?id=15lCdOXSex2D8vN6fZ6Idp2SFUn0rzQ3x
https://drive.google.com/open?id=1DSYegU_woTFJjOD6Ss_hws_ez3hVIDDB
https://drive.google.com/open?id=1AhTN-zj6m7y8e-WcHkAPnXYshSdstIte
https://drive.google.com/open?id=1Hhuk0eBl261tSldav8ThiE-ZP_OUFFzh
https://drive.google.com/open?id=14SVm81oT999QwgpeMJLs8tVZa2zZC6Hk
https://drive.google.com/open?id=1MvsZaH9LcbYQ0jv4l3E0nFdwNtWmrxE8
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action of the story by 
showing that (Character) 
— 
 
Which sentence 
expresses the turning 
point in the story? 
 
Paragraphs # through # 
contribute to the plot by — 
 
Why do paragraphs # and 
# mark a turning point in 
the story? 
 
The end of the story 
reveals that (Character) — 
 
How does (Character 1) 
respond to (Character 2) 
when (action of 
Character 2)? 
 
Why do 
(Character/Characters + 
action)? 
 
(Character’s) feelings 
about (person, place, 
event, etc.) become more 
(adjective) when he/she — 
 

Why is (Character) most likely 
in favor of (another Character’s 
actions)? 
 
Read the following sentence 
from paragraph #. 
(Sentence from paragraph #.) 
 
This sentence helps illustrate 
(Character)’s — (Note: The 
answer is Character 
feeling/trait [e.g., ignorance, 
stubbornness, frustration, 
uncertainty, etc.]). 
 
Based on paragraphs # and #, 
the reader can conclude that 
(Character 1) 
thinks (Character 2) — 
 
What does the conversation 
between (Character 1) and 
(Character 2) in paragraphs # 
through # suggest? 
 
How can the reader tell that 
(Character) (description of 
feeling about 
something)? 
 
 

Read this sentence from 

paragraph #. 

The author uses figurative 

language in this sentence 

to show that — 

 

Read this sentence from 

paragraph #. 

What does the author’s use 

of imagery in this sentence 

emphasize? 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

 ** Additional time for reading review support 
**Incorporate writing in response to reading.  
 

Key Mode or genre: Research 

 

Products for this week: 

1. Notes from at least 3-5 sources. These should include both print and electronic sources, and 

should include both primary and secondary sources. 

2. A paragraph that summarizes the information from each source. 

3. A topic sentence or thesis. 

 Instructional Guidance: 

This week students focus on gathering information on their research topic using print and electronic 

sources. Many students’ first instinct is to do a Google search with keywords related to their topic, so the 

first step is to help students understand how to evaluate online sources. 

  

This Source Evaluation video from Flocabulary is a great way to introduce the topic to students. 
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https://www.flocabulary.com/unit/source-evaluation/
https://www.flocabulary.com/unit/source-evaluation/
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The video contains a lot of good information, and students will want to take notes. You can print the lyrics 

and have students highlight specific information about evaluating digital resources that are included in the 

song lyrics. 

  

Quality Online Resources: 

Visit the Dallas ISD Library & Media Services page to access online reference materials such as World 

Book, Encyclopedia Britannica, and EBSCO. 

  

Print this Dallas ISD Online Resources reference page for students to use throughout their research 

process. 

  

Library Resources 

Collaborate with the school librarian/media specialist to introduce students to print reference materials and 

periodicals. 

  

Primary vs. Secondary Sources 

Students should know the difference between primary and secondary sources. They need to use both in 

https://www.dallasisd.org/Page/12135
https://www.dallasisd.org/Page/12135
https://drive.google.com/open?id=1qzpTrJ_WW4zvVGQss_b6QWufVPDo8bz_
https://drive.google.com/open?id=1qzpTrJ_WW4zvVGQss_b6QWufVPDo8bz_
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their research process. 

  

Primary Sources are first-person accounts, such as an autobiography, speech, letter, diary, or interview. 

The source is written or created by a person who experienced the event or completed the work they are 

discussing (in our case, the research). 

  

Secondary sources are not original accounts of an event or an experience. For example, this Clownfish 

and Sea Anemone article from CommonLit.Org is a secondary source because the author gathered 

information about the topic from other sources and then wrote the article. The author did not observe the 

clownfish and sea anemone directly and then record the findings. This makes it a secondary source. 

  

Flocabulary’s Primary & Secondary Sources video can help students understand the difference between 

the two kinds of resources. 

 
  

Summarizing Information 

Guide students to skim their sources to find information relevant to their research topic. Students should 

take notes and then summarize the information using the same process for each resource. Students can 

https://www.commonlit.org/en/texts/clownfish-and-sea-anemone?search_id=14583810
https://www.commonlit.org/en/texts/clownfish-and-sea-anemone?search_id=14583810
https://www.commonlit.org/en/texts/clownfish-and-sea-anemone?search_id=14583810
https://www.flocabulary.com/unit/primary-secondary-sources/
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use a research notebook and dedicate one page to each source, or they can use a notecard system. 

  

Many students will need direct instruction on how to take notes when reading primary or secondary 

sources. Some will begin writing exact sentences and phrases from the text, which can be cumbersome, 

time-consuming, and really does not allow students to synthesize the information across sources. The 

following resources can help students learn to take better notes during this phase of their research paper. 

  

Fact Find Frenzy - This activity is part of a lesson on note-taking during the research process from 

ReadWriteThink.org. 

  

Note-Taking Methods - This Flocabulary video reviews three note-taking methods: Cornell Notes, 

Outlining, and Mind Mapping. 

  

Cornell Notes - AVID students are familiar with this method, but all students can use it. Blank Cornell 

Notes paper (PDF) Brief video on taking Cornell Notes 

  

Key Strategy - R.A.F.T. 

Role - Who are you as the writer? 

Audience - To whom are you writing? 

Format - What form will the writing take? 

Topic - What is the main subject? 

  

For this project, students are researchers (Role) writing for their peers and teacher (Audience). The 

project is a research paper (Format) on a specific topic from the broader topic of taxonomic groups 

(Topic). 

  

Grammar: 

http://www.readwritethink.org/files/resources/interactives/factfrenzy/opening.html
http://www.readwritethink.org/classroom-resources/lesson-plans/research-building-blocks-notes-148.html
http://www.readwritethink.org/classroom-resources/lesson-plans/research-building-blocks-notes-148.html
http://www.readwritethink.org/classroom-resources/lesson-plans/research-building-blocks-notes-148.html
https://www.flocabulary.com/unit/note-taking-methods/
https://drive.google.com/open?id=1hZmh2yrpvZqbxkNIa6l8zTXLUxBQaENb
https://drive.google.com/open?id=1hZmh2yrpvZqbxkNIa6l8zTXLUxBQaENb
https://drive.google.com/open?id=1hZmh2yrpvZqbxkNIa6l8zTXLUxBQaENb
https://drive.google.com/open?id=1hZmh2yrpvZqbxkNIa6l8zTXLUxBQaENb
https://www.youtube.com/watch?v=4vOsVKWeyAA&feature=youtu.be
https://www.youtube.com/watch?v=4vOsVKWeyAA&feature=youtu.be
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Proper Mechanics When Referencing Texts in a Research Paper - Guide students in using the proper 

mechanics when referencing sources during this phase of the research paper. Rules for 6.20C include: 

● Use italics or underlining for titles of terms that can stand by themselves. 

● Use italics and underlining for titles of books, magazines, albums, paintings, and plays. 

● Use italics or underlining to distinguish certain words from other words in a text. 

  

Differentiation - In advance, decide which note-taking strategy would be best for each student, and 

provide the necessary materials for students to use that strategy as they work. 

  

Technology - Allow students to use the online reference materials and websites available through the 

Dallas ISD Online Resources reference page . 

  

SEL - 2D - Students will identify the steps needed to help them achieve the short-term goal of selecting a 

research topic, writing a research question, and creating a research plan. They will understand how this 

short-term goal, and others, will help them achieve the long-term goal of completing the research project 

and essay. 

  

Key Resources: 

Teacher Resources for Writing Expository Text Summaries in Grades 5-12 (Write for Texas) 

  

Extension/Enrichment: 

Avoiding Plagiarism - Some students will be ready to discuss plagiarism. Often students who plagiarize do 

so without realizing it. Use the TedED video The Punishable Perils of Plagiarism to introduce the topic, 

and then hold a discussion with students about how to avoid plagiarism in their research paper. 

Watching Prompt: What are the different types of plagiarism discussed in this video? 

https://drive.google.com/open?id=1qzpTrJ_WW4zvVGQss_b6QWufVPDo8bz_
https://drive.google.com/open?id=1qzpTrJ_WW4zvVGQss_b6QWufVPDo8bz_
https://drive.google.com/open?id=1qzpTrJ_WW4zvVGQss_b6QWufVPDo8bz_
https://drive.google.com/file/d/1UEOzUpkec7Elc2wCDzCItpt9lbU9ZGJL/view
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://ed.ted.com/lessons/the-punishable-perils-of-plagiarism-melissa-huseman-d-annunzio#watch
https://ed.ted.com/lessons/the-punishable-perils-of-plagiarism-melissa-huseman-d-annunzio#watch


    Grade 6 - 6th SIX WEEKS- RLA 

 

 
  

Reteach Techniques: Review the goals for reading, analyzing, and summarizing information from 

primary and secondary sources. Determine which aspect of the process students are struggling with, and 

provide direct and guided instruction. 

  

Language Supports:  Leverage the student’s primary language (L1). Allow students with the same L1 to 

work together using their primary language, and provide translation dictionaries to help with writing 

summaries in English. 

  

Special Ed Supports: Work with students in a small group. Read and analyze information from one 
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source. Model determining the key pieces of information in the source that should be included in notes 

and a summary. Focus on main ideas and the most important or relevant details. Use the gradual release 

process within the small group to support students in gaining agency to do the work on their own. 

 

Additional Supports:  Provide students with graphic organizers, sentence stems, and summarizing 
guidance to support all learners in the tasks for this week. 

 
 

  

https://www.teachingchannel.org/video/improving-teacher-practice
https://www.teachingchannel.org/video/improving-teacher-practice
https://www.teachingchannel.org/video/improving-teacher-practice
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Week 3 Monday 4/29 Tuesday 4/30 Wednesday 5/1 Thursday 5/2 Friday 5/3 

 

 

Establishing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

Expository/Expository Paired Text 

Daily Vocabulary Focus: 
6.2A 
determine the meaning of 
grade-level academic 
English words derived from 
Latin, Greek, or other 
linguistic roots and affixes 
 
 
 
Comprehension: Expository 
6.10A 
summarize the main ideas 
and supporting details in 
text, demonstrating an 
understanding that a 
summary does not include 
opinions 
 

Daily Vocabulary Focus: 
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple 
meaning words 
 
Comprehension: Expository 
6.10C 
explain how different 
organizational patterns 
(e.g., proposition-and- 
Support, problem-and-
solution) develop the main 
idea and the author's 
viewpoint 
 

Daily Vocabulary Focus: 
6.2E 
use a dictionary, a glossary, or 
a thesaurus (printed or 
electronic) to determine the 
meanings, syllabication, 
pronunciations, alternate word 
choices, and parts of speech 
of words 
 
Comprehension: Expository 
6.10A 
summarize the main ideas and 
supporting details in text, 
demonstrating an 
understanding that a summary 
does not include opinions 

Daily Vocabulary Focus: 
6.2B 
use context (e.g., cause and 
effect or compare and 
contrast organizational text 
structures) to determine or 
clarify the meaning of 
unfamiliar or multiple meaning 
words 
 
 
Comprehension: Expository 
6.10&F19D 
Students analyze, make 
inferences and draw 
conclusions about expository 
text and provide evidence 
from text to support their 
understanding. 
F19D 
make complex 
inferences about text 
and use textual 
evidence to support 
understanding 
 
 

Comprehension: Fiction 
6.10D 
synthesize and make logical 
connections between ideas 
within a text and across two 
or three texts representing 
similar or different 
genres 
 

 

6Fig19F 

make connections (e.g., 
thematic links, author 
analysis) between and 
across multiple texts of 
various genres, and 
provide textual evidence  
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6.2A 
How do Latin roots and 
affixes help determine word 
meaning? 
 
 
 
6.10A 
What are the characteristics 
of an effective summary of 
a section of text? 
 
What is the main idea of a 
whole text? 
 
What is the main idea of a 
paragraph(s) or section of 
text? 
 
How do details and facts 
support the main idea(s) in 
text? 
 
What inferences and/or 
conclusions can be drawn 
about specific details? 
 
 
 
 

6.2B 
How does the context help 
determine word meaning? 
 
 
 
6.10C 
How does the organization 
of a text or section of text 
develop the main idea? 
 
How does the organization 
of a text or section of text 
develop the author’s 
viewpoint? 
 

6.2E 
How do dictionary definitions 
along with context help 
determine word meaning? 
 
 
6.10A 
What are the characteristics of 
an effective summary of a 
section of text? 
 
What is the main idea of a 
whole text? 
 
What is the main idea of a 
paragraph(s) or section of 
text? 
 
How do details and facts 
support the main idea(s) in 
text? 
 
What inferences and/or 
conclusions can be drawn 
about specific details? 
 
 

6.2B 
How does the context help 
determine word meaning? 
 
 
 
 
6.10&F19D 
What inferences and/or 
conclusions can be drawn 
about specific details? 
 
What text evidence supports 
inferences and conclusions? 
 
 
 
 

6.10D 
What connections can be 
made between ideas 
presented throughout the 
text? 
 

 

6Fig19F 

What are the similarities 
between two texts? 
 
What are the differences 
between two texts? 
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2015 
Expository: 
Mechanical Marvels: Looking to the Sky  
The Ironman Robot 
Answer Key 

 

6.2A 
In paragraph #, the word 
(word) comes from a Latin 
root word that means to — 
 
6.10A 
Read this summary of 
paragraph # written by a 
student. 
 
Which sentence in the 
student’s summary is 
unnecessary? 
 
What is the best summary of 
paragraphs # and #? 
 
Which sentence best 
expresses the main idea of 
the selection? 
 
- Alternate wording: Write a 
sentence that expresses the 
main idea of the 
selection. 
 
(Person from text) was able 
to (action from text) because 
— 
 
Which sentence from the 
selection supports the idea 
that (main idea from 

6.2B 
What is the meaning of the 
word (word) in paragraph 
#? 
 
In paragraph #, the word 
(word) means — 
 
Which words from 
paragraph # help the 
reader understand the 
meaning of the word 
(word)? 
 
6.10C 
The organization of 
paragraph # focuses on 
(main idea of paragraph) 
to 
show that — 
 
The author organizes 
paragraphs # through # for 
the purpose of (verb: 
describing, explaining, 
etc.) — 
 
The main purpose of 
paragraphs # through # is 
to — 
 
The organization of 
paragraphs # through # 

6.2E 
Read the dictionary entry 
below. 
 
Which definition matches the 
meaning of (word) in 
paragraph #? 
 
 
 
6.10A 
Read this summary of 
paragraph # written by a 
student. 
 
Which sentence in the 
student’s summary is 
unnecessary? 
 
What is the best summary of 
paragraphs # and #? 
 
Which sentence best 
expresses the main idea of the 
selection? 
 
- Alternate wording: Write a 
sentence that expresses the 
main idea of the 
selection. 
 
(Person from text) was able to 
(action from text) because — 

6.2B 
word (word) in paragraph #? 
 
In paragraph #, the word 
(word) means — 
 
Which words from paragraph 
# help the reader understand 
the meaning of the word 
(word)? 
 
 
 
6.10&F19D 
The reader can infer that 
(inference based on details) 
because — 
 
Based on the information in 
paragraph #, which 
generalization can be 
Made? 
 
Based on the information 
included in the selection, the 
reader can infer 
that the author believes (topic 
of article) — 
 
Read these sentences from 
paragraph #. 
 
This quotation shows that — 

6.10D 
Which/What idea is 
developed throughout the 
section “Title of Section”? 
 
Which/What idea is 
supported by information in 
the article? 
 
The information in 
paragraphs # and # supports 
the idea that — 
 
Based on information in the 
selection, with which 
statement would 
(person from article) most 
likely agree? 
 
According to the selection, 
how is (idea from the text) 
different from (another idea 
in the text)? 
 
The reader can conclude 
that (partial inference based 
on details from the text) —  
 
(Note: The answer 
completes the inference. 
Read this sentence from 
paragraph #.) 
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https://drive.google.com/open?id=1Hhuk0eBl261tSldav8ThiE-ZP_OUFFzh
https://drive.google.com/open?id=1Hhuk0eBl261tSldav8ThiE-ZP_OUFFzh
https://drive.google.com/open?id=14SVm81oT999QwgpeMJLs8tVZa2zZC6Hk
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the text)? (Note: Answer 
choices are sentences 
directly from the text.) 
 
Which detail from the 
selection supports the idea 
that (main idea from the 
text)? 
 
Why (explanation of an event, 
action, or situation described 
in the text)? 
 
How/why did (explanation of 
an event, action, or situation) 
take place? 
 
 

contributes to the author’s 
main idea by — 
 

 
Which sentence from the 
selection supports the idea that 
(main idea from 
the text)? (Note: Answer 
choices are sentences directly 
from the text.) 
 
Which detail from the selection 
supports the idea that (main 
idea from the 
text)? 
 
Why (explanation of an event, 
action, or situation described in 
the text)? 
 
How/why did (explanation of 
an event, action, or situation) 
take place? 

 

The reader can conclude that 
(person from text) believes 
that — 
 
The reader can conclude that 
(event from article) is — 
 
Which/What sentence best 
supports the idea that 
(inference based on details)? 
 
Which of the following best 
supports the idea that 
(inference based on details)? 
 
Which/What sentence best 
highlights that the author is 
(feeling) with (topic of text) 
 
Which statement about (topic 
of text) does this article best 
support? 
 
 

Which statement from the 
article supports the idea in 
this sentence? 
 
Which sentence from the 
article helps explain (idea 
from text)? 
 
What is the most likely 
reason (description of event 
or action in text)? 
 
Which idea does the author 
develop throughout the 
selection? 
 

 

6Fig19F 

One way “(Expository 
Passage 1 Title)” and 
“(Expository Passage 2 
Title)” are similar is that 
they both — 
 
The information presented 
in “(Expository Passage 1 
Title)” and “(Expository 
Passage 2 Title)” supports 
the idea that — 
 
What is a major difference 
between (topic of Passage 
1) in “(Expository Passage 
1 Title)” and (topic of 
passage #2) in “(Expository 
Passage 2 Title)”? 
 
One difference between 
“(Expository Passage 1 
Title)” and “(Expository 
Passage 2 Title)” is that 
only “(Expository Passage 
2 Title)” provides 
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information about — 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

** Additional time for reading review support 
**Incorporate writing in response to reading.  

 
Key Mode or genre: Research 

Products for this week: 

1. Concept map from information gathered during week 2 

2. Research paper outline 

3. Completed citations 

 Instructional Guidance: 

This week students will create an outline for their research paper. Before they can do this, they need to organize the information 

they gathered in Week 2. Students will create a concept map and an outline this week. Students will also create their bibliography / 

works cited page. 

  

Concept Mapping: 

The goal of concept mapping is to see the connections among information gathered from several sources. Concept mapping steps: 

1. Start with your research topic and question. 

2. Review the information you gathered through your research. 

3. Look for patterns, repeated concepts, information that could fall into similar categories 

4. Determine how you will categorize the information you have gathered. (Put the information into different categories.) 

5. Write the name of each category on a notecard or piece of paper. (These categories should become the main idea of your 
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research paper.) 

6. Organize your information into the different categories. 

  

Citations / Works Cited: 

Students will need to attribute their information both in the research paper and Works Cited document. Use this Works Cited 

Flocabulary video to introduce the concept to students. 

 
  

Students will use the MLA Formatting and Style Guide for citations. 

  

The MLA Style Center website provides several teaching resources. These include Works Cited: A Quick Guide to help students 

compile their Works Cited document. 

  

Purdue University’s Online Writing Lab (OWL) provides specific examples for citations in an easy-to-read format. 

  

Plagiarism vs. Paraphrasing: 

Explain the differences between paraphrasing information from a source and plagiarism. Oftens students unintentionally plagiarize, 

and should be taught how to avoid it. A few key points: 

https://www.flocabulary.com/unit/works-cited/
https://www.flocabulary.com/unit/works-cited/
https://www.flocabulary.com/unit/works-cited/
https://style.mla.org/
https://style.mla.org/works-cited-a-quick-guide/
https://style.mla.org/works-cited-a-quick-guide/
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_formatting_and_style_guide.html
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● Use quotation marks whenever using the author’s words, phrases, and sentences exactly as they are written. 

● Always write at least two sentences explaining the significance of the quotation (See the ACE strategy, but focus on the C 

and E.) 

● Don’t simply use synonyms for words and consider that paraphrasing. 

  

Encourage students to indicate whether information in their notes is paraphrased from the source, or a direct quote so they do not 

unintentionally plagiarize in their final paper. 

  

Definitions from the IFD on TRS: 

  

Paraphrase - to restate the meaning of something in different words; paraphrasing alters the exact wording of the source and 

transmits its ideas or information without evaluation or interpretation. 

  

Plagiarize – to present the ideas or words of another as one's own without crediting the source. 

  

Summarize – to reduce large sections of text to their essential points and main ideas- Note: It is still important to attribute 

summarized ideas to the original source. 

  

Preparing to Write: 

Guide students in organizing their information into main ideas and supporting details. Students can create an outline or they can use 

a graphic organizer for this step. 

  

Key Strategy - R.A.F.T. 

Role - who are you as the writer? 

Audience - to whom are you writing? 

Format - what form will the writing take? 

Topic - what is the main subject? 
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For this project, students are researchers (Role) writing for their peers and teacher (Audience). The project is a research paper 

(Format) on a specific topic from the broader topic of taxonomic groups (Topic). 

  

Grammar: 

Punctuating Quotations 

When quoting text from sources, students must use quotation marks, spacing, and other punctuation correctly. They should also 

know the rules for capitalization when using quotations. Quotations require a comma and open quotation marks before the first word 

of the quotation, and a comma and close quotation marks after the last word in the quotation. For example: 

  

“As an athlete, I am a role model for children around the world,” the NBA player said in his interview with the health and science 

magazine. 

  

If the quotation closes a sentence, the appropriate ending punctuation should be used instead of a comma. For example: 

  

The NBA player told the health and science magazine reporter, “As an athlete, I am a role model for children around the world.” 

  

Differentiation: 

Provide students with scaffolding and support with each of the products due this week. 

  

Concept Map - Some students might need more guidance with organizing the information they gathered from sources. Model 

creating a concept map using one source students used in their research. Use the gradual release process to help students build up 

to doing this work independently. 

  

Outline - Support students in organizing their information into main ideas and supporting details. These will then become the body 

paragraphs in their essays. Provide students with an outline template if needed. 

  

Completed Citations - Walk students through the process of gathering the necessary information for creating a Works Cited entry for 

https://drive.google.com/open?id=1lrDeZAD12IjEcLiDCYRDUpR_3LrEQleL
https://drive.google.com/open?id=1lrDeZAD12IjEcLiDCYRDUpR_3LrEQleL
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one of their sources. Support them in the next, and then allow them to practice on their own. Use the Purdue University Online 

Writing Lab MLA Formatting and Style Guide page to support students in this activity. 

  

Technology: 

Students should use Google Docs to create their outlines, Works Cited page, and to draft their research papers. 

  

SEL - 2D - Students will identify the steps needed to help them achieve the short-term goal of selecting a research topic, writing a 

research question, and creating a research plan. They will understand how this short-term goal, and others, will help them achieve 

the long-term goal of completing the research project and essay. 

  

Key Resources: 

Teacher Resources for Writing Expository Text Summaries in Grades 5-12 (Write for Texas) 

  

Extension/Enrichment: 

Introduce students to the concept of in-text citations. Have students read and explore the Purdue University Online Writing Lab page 

on MLA In-Text Citations, and then experiment with in-text citations in their own papers. 

  

Reteach Techniques: 

Use this Citations for Beginners page and video from the EasyBib Blog to help students struggling with the idea of citing sources. 

  

Language Supports:   

ELs can benefit from a modified version of the Shared Writing strategy that focuses on creating citations for sources. Instead of 

writing a narrative together, students and teachers can create citations together using the same source. Repeat this process as 

many times as needed to support ELs. 

  

Special Ed Supports: 

Collaborate with the special education teacher to focus on the IEP goals of students receiving special education services. Some 

students might require shortened assignments, such locating and citing one or two resources. It is important to meet students where 

https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_formatting_and_style_guide.html
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_formatting_and_style_guide.html
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_formatting_and_style_guide.html
https://drive.google.com/file/d/1UEOzUpkec7Elc2wCDzCItpt9lbU9ZGJL/view
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_in_text_citations_the_basics.html
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_in_text_citations_the_basics.html
https://owl.purdue.edu/owl/research_and_citation/mla_style/mla_formatting_and_style_guide/mla_in_text_citations_the_basics.html
http://www.easybib.com/guides/video-lesson-citations-for-beginners/
http://www.easybib.com/guides/video-lesson-citations-for-beginners/
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they are, to focus on their individual goals, and to celebrate the small successes along the way. 

  

This week, support students by modeling creating a concept map from information gathered from a source. Use the gradual release 

process to scaffold for students until they are able to work independently on their own concept maps. 

 

Additional Supports:  The EasyBib Blog has an excellent MLA Citations Template graphic that can help all students with properly 
citing their sources. 

 

  

http://www.easybib.com/guides/mla-citation-templates-infographic/
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Week 4 Monday 5/6 Tuesday 5/7 Wednesday 5/8 Thursday 5/9 Friday 5/10 

 

 

Practicing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

STAAR REVIEW WEEK!!!   
 

DRAMA Review 
 

POETRY Review FICTION Review 
 
 

LITERARY NONFICTION 
Review 
 

EXPOSITORY/PERSUASIVE 
Review 
 

 

     

 

*Drama Thinking Jobs 
Thinking Jobs and Annotations  

 
*High leverage Drama SE’s 
 

*Poetry Thinking Jobs 
Thinking Jobs and Annotations  
 
*High leverage Poetry SE’s 
 

*Fiction Thinking Jobs 
Thinking Jobs and Annotations  
 
*High leverage Fiction SE’s 

*Literary Nonfiction  
Thinking Jobs 
Thinking Jobs and Annotations  
 
Autobiography, Diary 
*High leverage lit non fiction 
SE’s 

*Expository Thinking Jobs 
Thinking Jobs and Annotations  
 
*High leverage expository 
SE’s 
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https://lead4ward.com/docs/instructional_strategies/playlist_2018_19.pdf
https://lead4ward.com/docs/instructional_strategies/playlist_2018_19.pdf
https://docs.google.com/presentation/d/1MT_Bwk_TrFflzeygRTq72bNozDoyVH1hqSQuF1BY9SI/edit#slide=id.g4d753184a3_0_70
https://docs.google.com/presentation/d/1MT_Bwk_TrFflzeygRTq72bNozDoyVH1hqSQuF1BY9SI/edit#slide=id.g4d753184a3_0_70
https://docs.google.com/presentation/d/1MT_Bwk_TrFflzeygRTq72bNozDoyVH1hqSQuF1BY9SI/edit#slide=id.g4d753184a3_0_70
https://docs.google.com/presentation/d/1MT_Bwk_TrFflzeygRTq72bNozDoyVH1hqSQuF1BY9SI/edit#slide=id.g4d753184a3_0_70
https://docs.google.com/presentation/d/1MT_Bwk_TrFflzeygRTq72bNozDoyVH1hqSQuF1BY9SI/edit#slide=id.g4d753184a3_0_70
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Ideas for engaging review: 
-  Instructional Strategies Playlist: Try Rock & Roll Vocabulary, Positive Pings or Summary Salad 
- Jeopardy review (provide students with a passage and put the questions into the jeopardy powerpoint template)  
- Escape room (Make the answer choices of a practice passage into a code that unlocks a prize) 
- Obstacle course (Students complete an obstacle course as they successfully complete passages and questions) 
- Reading/Writing Review Stations 
- STAAR Bingo 
- Etc!  
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https://lead4ward.com/docs/instructional_strategies/playlist_2018_19.pdf
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

** Additional time for reading review support 
**Incorporate writing in response to reading.  
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Week 5 Monday 5/13 Tuesday 5/14 Wednesday 5/15 Thursday 5/16 Friday 5/17 

 

 

Practicing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

 

     

 

MATH READING SCIENCE Social Studies Make-Ups 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

STAAR WEEK 
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Week 6 Monday 5/20 Tuesday 5/21 Wednesday 5/22 Thursday 5/23 Friday 5/24 

 

 

Practicing Habits 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent reading/ 
strategy groups 

● Guided reading/ 
Independent 
reading/ strategy 
groups 

 

Drama 

Daily Vocabulary Focus: 
6.2E 
use a dictionary, a glossary, 
or a thesaurus (printed or 
electronic) to determine the 
meanings, syllabication, 
pronunciations, alternate 
word choices, and parts of 
speech of words 
 
Comprehension: Drama 
6.5F19D 
Students understand, make 
inferences and draw 
conclusions about the 
structure and elements of 
drama and provide 
evidence from text to 
support their 
understanding. 
F19D 
make inferences about 
text and use textual 
evidence to support 
understanding 
 

Daily Vocabulary Focus: 
6.2E 
use a dictionary, a glossary, 
or a thesaurus (printed or 
electronic) to determine the 
meanings, syllabication, 
pronunciations, alternate 
word choices, and parts of 
speech of words 
 
Comprehension: Drama 
6.3F19D 
Students analyze, make 
inferences and draw 
conclusions about theme and 
genre in different cultural, 
historical, and contemporary 
contexts and provide 
evidence from the text to 
support their understanding. 
F19D 
make inferences about 
text and use textual 
evidence to support 
understanding 
 

Daily Vocabulary Focus: 
6.2E 
use a dictionary, a glossary, or a thesaurus (printed or electronic) to determine the meanings, 
syllabication, pronunciations, alternate 
word choices, and parts of speech of words 
 
Comprehension: Drama 
6.5&F19E 
Students understand, make inferences and draw conclusions about the structure and 
elements of drama and provide evidence from text to support their 
understanding. 
F19E 

summarize, paraphrase, 

and synthesize texts in 

ways that maintain 

meaning and logical 

order within a text and 

across texts 
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6.2E 
How do dictionary 
definitions along with 
context help determine 
word meaning? 
 
6.5F19D 
What inferences and/or 
conclusions can be 
drawn about the purpose 
and meaning of 
dramatic elements (e.g., 
plot, setting, etc.)? 
 
What inferences and/or 
conclusions can be drawn 
about the purpose and 
meaning of dramatic 
structures (e.g., stage 
directions and dialogue)?  
 
What inferences and/or 
conclusions can be drawn 
about character(s) 
motivation? 
 

6.2E 
How do dictionary definitions 
along with context help 
determine word meaning? 
 
6.3F19D 
What is the author’s intended 
theme/lesson/message? 
 

6.2E 
How do dictionary definitions along with context help determine word meaning? 
 
6.5&F19E 

What are the characteristics of an effective summary for the whole text? 
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2017  
Drama: For Deanna's Eyes Only! 
Answer Key 
 

 

6.2E 
Read the dictionary entry 
below for the word (word). 
 

word \pronunciation\ part of 
speech 
1. definition 2. definition     
3. definition 4. definition 

 
Which definition most closely 
matches the way the word 
(word) is used in paragraph 
#? 
 
6.5F19D 
How is the play’s conflict 
resolved? 
 
Read this line from the play. 
(Character: dialogue) 
What is the most likely 
purpose of this line? 
(Characters) conversation in 
Scene # is important because 
it — 
 
Why are the stage directions 
at the end of Scene # 
important? 
 
From Scene # to Scene #, 
the dialogue between 

6.2E 
Read the dictionary entry 
below for the word (word). 
 

word \pronunciation\ 
part of speech 
1. definition 2. definition     
3. definition 4. definition 

 
Which definition most 
closely matches the way 
the word (word) is 
used in paragraph #? 
 
6.3F19D 
Which statement 
expresses a main theme 
of the play? 
 

6.2E 
Read the dictionary entry below for the word (word). 
 

word \pronunciation\ part 
of speech 
1. definition 2. definition      
3. definition 4. definition 

 
Which definition most closely matches the way the word (word) is used in paragraph #? 
 
6.5&F19E 
What is the best summary of the play? 

 

What is the best summary of Scene #? 
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https://drive.google.com/open?id=15lCdOXSex2D8vN6fZ6Idp2SFUn0rzQ3x
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(Character) and(another 
Character) becomes more — 
What does (Character’s) 
dialogue in Scene # suggest 
about him/her? 
 
What causes (Character) to 
(action)? 
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Punctuating sentences and Organizing writing 

Mentor Sentence Routine: 
Day 1- Copy or glue 
sentence into notebook. 
Invitation to notice- what do 
you notice about this 
sentence?  

Mentor Sentence Routine: 
Day 2- Label the parts of 
speech. 

Mentor Sentence Routine: 
Day 3- Invitation to revise, 
keep the meaning but revise 
the sentence.  

Mentor Sentence Routine: 
Day 4- Invitation to re-write- 
keep the structure of the 
sentence but rewrite with your 
own meaning.  

Mentor Sentence Routine: 
Day 5- Invitation to edit- 
mentor sentence editing quiz 
to correct grammatical 
errors. 

 

*Persuasive writing and/ or research 
 

Key Mode or genre: Research 

Products This Week: 

1. Final research paper 

2. Multimedia presentation draft 

  

Key Strategy - R.A.F.T. 

Role - Who are you as the writer? 

Audience - To whom are you writing? 

Format - What form will the writing take? 

Topic - What is the main subject? 

  

For this project, students are researchers (Role) writing for their peers and teacher (Audience). The project is a research paper 

(Format) on a specific topic from the broader topic of taxonomic groups (Topic). 

  

Instructional Guidance: 

This week students will pair up to review each other’s research papers and provide feedback. Students will then finalize their 
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research papers and begin planning their multimedia presentations. 

  

Peer Review: 

Students use the Research Paper Rubric as a guide for reviewing their partner’s research paper. Before beginning the process, set 

norms with students to ensure feedback is constructive and kind. 

  

Incorporate Technology: 

Students can use the commenting features in Google Docs to leave feedback for each other. This will allow students to read and 

process the feedback in their own time. 

  

Finalizing the Research Paper: 

After receiving feedback from peers, students should begin to edit their draft and finalize their research paper. Remind students to 

proofread their own writing and the Works Cited page for any errors. Review grammar and formatting instruction from previous 

weeks with students as needed. 

  

Planning the Multimedia Presentation: 

Step 1 - Guide students in deciding the best technology to use for their research presentation. Some students will choose to create 

their presentation using Google Slides or Microsoft PowerPoint. Others might want to create a video using a digital camera and 

video editing software. Determine the best technology for each student before moving onto the next step. 

Step 2 - Have students storyboard their presentation. This storyboard template can help students plan what will be on each slide of 
their presentation or in each part of their video. 

Step 3 - Provide students with time to complete their presentations in class. If students use Google Slides, they can work on their 
presentation at home as well. Students can learn more about using Google Slides here. This page includes information for using 
Google Slides on a computer, Android device, iPad, or iPhone. 
  

Differentiation: 

Some students will need more help than others with finalizing their research paper. Identify these students and hold one-on-one 

https://drive.google.com/open?id=19CpWF5VdItwpjy3Y9jZpZFkVOQ_9R47n
https://drive.google.com/open?id=19CpWF5VdItwpjy3Y9jZpZFkVOQ_9R47n
https://support.google.com/docs/answer/65129?co=GENIE.Platform%3DDesktop&hl=en
https://support.google.com/docs/answer/65129?co=GENIE.Platform%3DDesktop&hl=en
https://drive.google.com/open?id=1FRFnn_HdcvjGFqVumtZ1TFzyWwHCmhYptO5pNcNwRYM
https://drive.google.com/open?id=1FRFnn_HdcvjGFqVumtZ1TFzyWwHCmhYptO5pNcNwRYM
https://support.google.com/docs/answer/2763168?co=GENIE.Platform%3DDesktop&hl=en
https://support.google.com/docs/answer/2763168?co=GENIE.Platform%3DDesktop&hl=en
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writing conferences with them. 

 SEL - 2D - Students will identify the steps needed to help them achieve the short-term goal of selecting a research topic, writing a 
research question, and creating a research plan. They will understand how this short-term goal, and others, will help them achieve 
the long-term goal of completing the research project and essay. 

  

Key Resources: 

Teacher Resources for Writing Expository Text Summaries in Grades 5-12 (Write for Texas) 

  

Extension/Enrichment: 

Students can explore other presentation platforms such as Prezi, Canva, or Adobe Spark. 

  

Reteach Techniques: 

Conference with students on sentence structure, organizing their thoughts, word choice, and connecting their ideas in each 

paragraph and in the entire paper using transitional words and phrases. 

  

Language Supports:   

Our ELs might need more support in editing and revising their research paper drafts, especially in the areas of sentence 

construction, grammar, and conventions. Set aside time to pull small groups and have one-on-one writing conferences. Also 

consider asking peers who are strong in these areas to partner with ELs during the revising and editing process. 

  

Special Ed Supports: Collaborate with the special education teacher to focus on the IEP goals of students receiving special 

education services. Some students might require shortened assignments, such as writing one paragraph as opposed to an entire 

paper. It is important to meet students where they are, to focus on their individual goals, and to celebrate the small successes along 

the way. 

 Additional Supports:   

Tips for Creating and Delivering an Effective Presentation (From the Microsoft Office support site) 

 

https://drive.google.com/file/d/1UEOzUpkec7Elc2wCDzCItpt9lbU9ZGJL/view
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://www.texasgateway.org/resource/writing-expository-text-summaries
https://prezi.com/
https://prezi.com/
https://www.canva.com/
https://www.canva.com/
https://spark.adobe.com/make/presentation-maker/
https://spark.adobe.com/make/presentation-maker/
https://support.office.com/en-us/article/tips-for-creating-and-delivering-an-effective-presentation-f43156b0-20d2-4c51-8345-0c337cefb88b

